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INTRODUCTION

This national report offers a comprehensive and multilayered analysis of the status of play within Early
Childhood Education and Care (ECEC) in Cyprus. Drawing on an integrated methodological approach
that combines policy review, systematic examination of research literature, and empirical fieldwork, the
report seeks to develop an in-depth understanding of how play is conceptualized, promoted, and
enacted across Cypriot ECEC contexts. Its overarching purpose is to inform the EDUPLAY project by
mapping the systemic conditions, professional learning needs, and pedagogical challenges that
influence the implementation of play-based practices in early childhood settings. To this end, the report
is structured into three interrelated sections.

Section | - Desk Research: Review and Analysis of Current Policies
This section examines the principal legal, curricular, and regulatory documents that shape the national
ECEC framework in Cyprus. It analyses how play is defined, valued, and positioned within policy
discourse, with particular attention to its relationship with curriculum goals, the professional
responsibilities of educators, and broader commitments to inclusion, equity, and holistic child
development. The analysis highlights the extent to which play is framed as a pedagogical right, a
learning strategy, or a developmental process, and explores the implications of these framings for
practice, governance, and quality assurance in ECEC provision.

Section | - Desk Research: Review and Analysis of Literature
This section reviews empirical and theoretical contributions on play in Cypriot ECEC, focusing on
educators’ beliefs, pedagogical practices, and the structural or cultural constraints that shape their
engagement with play-based approaches. The synthesis identifies recurrent themes related to
professional identity, curricular decision-making, institutional expectations, and tensions between
school readiness agendas and child-centred pedagogies. It further discusses how these dynamics
inform national debates on educational quality, assessment, and innovation in early childhood
provision, offering critical insights for both practice and policy development.

Section Il - Field Research: Interviews, Focus Groups, and Observations
The final section presents findings from qualitative fieldwork conducted with pre-service and in-service
teachers, as well as headteachers, through semi-structured interviews, focus groups, and classroom
observations. The analysis maps existing practices and contextual realities, identifying training needs,
resource gaps, and institutional factors that either enable or constrain the meaningful integration of play
in everyday pedagogical work. By examining experiences at institutional, professional, and classroom
levels, this section provides a nuanced account of how play is interpreted, negotiated, and
operationalized within Cypriot ECEC settings.
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Taken together, the three sections contribute to a holistic and critically informed understanding of the
role of play in ECEC in Cyprus, offering evidence-based directions to support professional
development, policy refinement, and the advancement of play-oriented pedagogical cultures within the
EDUPLAY project and beyond.
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SECTION I. DESK RESEARCH: REVIEW AND ANALYSIS
OF CURRENT POLICIES

1.1 INTRODUCTION

This report is part of a broader initiative conducted within the EDUPLAY project, whose primary
objective is to identify and analyze the needs and challenges faced by pre-service and in-service
teachers, as well as headteachers, in integrating play into Early Childhood Education and Care (ECEC)
practices. To achieve this objective, a comprehensive desk review was undertaken to develop an
informed understanding of the current state and policy landscape surrounding play within the Greek-
Cypriot ECEC system. This section of the national report presents the findings of the desk research
carried out in Cyprus and provides an overview of the national frameworks and policies related to play
in ECEC settings. The research involved a systematic review of fifteen key sources, including specific
guidelines, brochures and orientations supporting curriculum implementation, curriculum frameworks,
international agreements or recommendations adopted at the national level, official reports from
ministries and educational authorities, and policy papers or strategic plans. Through this review, the
report aims to elucidate the ways in which play is conceptualized, integrated, and regulated within early
childhood provision at both the policy and institutional levels in Cyprus.

The desk research is structured into five main sections. It begins with a concise introduction to the
national ECEC system of Cyprus, outlining the types of provision, governance structures, age ranges,
and the respective roles of the state and local authorities, as well as the degree of compulsory
participation. The following section presents the professional landscape of early childhood educators,
focusing on their initial training, opportunities for professional development, career pathways, and
public perceptions of the profession. The final section offers a critical review of the existing public
policies related to play in ECEC settings, emphasizing both their formulation and their implementation
in practice. Overall, the report captures the systemic and professional dimensions of ECEC in Cyprus
while examining the specific policy orientations and practices that shape the role of play within ECEC.

1.2 BRIEF INTRODUCTION TO THE NATIONAL ECEC SYSTEM

ECEC in Cyprus is organized as a split system, consisting of two distinct but complementary sub-
sectors governed by separate legislative and administrative frameworks (Schreyer & Oberhuemer,
2018; 2024). The pre-school care system falls under the supervision of the Social Welfare Services
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(SWS) of the Deputy Ministry of Social Welfare (DMSW), while the pre-primary education system
operates under the Ministry of Education, Culture, Sport and Youth (MoESY) (Eurydice, 2025; UNICEF,
DMSW, & MoESY, 2023; 2024). This structural division reflects the dual focus of the Greek-Cypriot
ECEC system, where one sub-sector prioritizes welfare and care, and the other emphasizes
educational preparation for primary schooling (Schreyer & Oberhuemer, 2018; 2024).

The pre-school care system comprises nurseries and home-based childminders, providing services for
children from birth to the age of four years and eight months. Children up until 2023 could attend
nurseries from birth to the age of 4812 which was the compulsory age for pre-primary education
(UNICEF et al., 2023). However, following the 2024 legislative amendment (Law 30(1)/2024),
compulsory pre-primary education now begins at the age of four. Parents or guardians are free to
choose the preferred setting for their children to attend. These settings are regulated by a series of
legislative instruments, including the Children’s Act 1956 (as amended in 2014), the Nursery Schools
Regulations 2011, and the Private Schools Act 20192 (UNICEF et al., 2024). Within this framework,
nurseries may operate as public, community, or private institutions, each with distinct administrative
and financial arrangements. Public nurseries are typically established through collaborations between
the DMSW, local authorities, and parents’ associations, while community nurseries are managed on a
non-profit basis by municipalities, community councils, or voluntary organizations. Community
nurseries may receive annual government subsidies to support part of their operational costs,
reinforcing their accessibility and social purpose (UNICEF et al., 2023). In contrast, private nurseries
function as profit providers established by individuals who obtain registration and licensing from the
SWS. Home-based childminders also operate under the supervision of the SWS, providing childcare
within their own homes. While these providers are not required to follow a formal curriculum, they must
notify the SWS of their daily program of activities (Eurydice, 2025; UNICEF et al., 2024).

The pre-primary education system, supervised by the Department of Primary Education within the
MOoESY, includes kindergartens that cater to children aged three to six years (UNICEF et al., 2024). All
children, regardless of country or nationality, living permanently or temporarily in Cyprus, have the right
to enroll in public kindergartens. In Cyprus, with the amendment of the Law on Primary and Secondary
Education (Compulsory Education and Provision of Free Education) by Law 30(1)/2024 (January 2024),
compulsory pre-primary education is now set for children who have reached the age of four before
September 1 of the school year in which they are enrolled. This amendment replaces the previous

1 THE CHILDREN'S LAW (Cap. 352), Decree under article 29(4)
2 The Private Schools Act 2019
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provision of Law 1(1)/2019 (January 2019) and Decision of the Council of Ministers No. 84.078/9.1.2018,
according to which compulsory education began at the age of 4 years and 8 months.

According to the Ministry of Education, this reform is part of a gradual implementation plan that will
continue until 2031, by which time all 4 years olds will attend up to 2 years of compulsory
kindergarten before entering primary school, which is compulsory for children who have reached the
age of six before 1 September (MOESY, n.d.-a).

The Department of Primary Education is responsible for ensuring the possibility of attendance of
children aged 4 years and older who are registered to attend a public kindergarten. In addition, public
kindergartens meet the educational needs of a substantial proportion of children aged 3 — 6 years, with
compulsory attendance being applied progressively from above the age of four, based on specific age
thresholds set for each school year (UNICEF et al., 2023; 2024; MoESY,2024). These institutions are
classified as public, community, or private, each adhering to specific governance and funding
mechanisms. Public kindergartens serve children from three to six years, with compulsory and free
attendance for those aged four years to six years. Parents of younger children pay a nominal fee
determined by the MoESY. Community kindergartens are semi-public in nature, established by parents’
associations, local welfare councils, municipalities, or charities, and are subsidized by the State while
charging reduced fees to cover operating costs. Private kindergartens, which operate on a profit-making
basis, must be registered and accountable to MoESY, though some may follow alternative curricula
under special conditions. All other kindergartens are required to implement the national pre-primary
education curriculum (Eurydice, 2025; UNICEF et al., 2023; 2024).

In Cyprus, the ratio of children to teachers or caregivers in early childhood and care settings is regulated
by law to ensure quality and safety (Schreyer & Oberhuemer, 2018; 2024). In nurseries, grouping and
ratios are determined under Decree 262/2011, which sets the maximum number of children per
childminder according to age (UNICEF et al., 2024). For infants under two years, one childminder may
care for up to six children. For ages two to three years, the maximum is sixteen, increasing to twenty-
four for children three to four years old, and up to twenty-five for those four years and above. These
ratios must be implemented by each setting’s management according to the number and age
composition of children enrolled (Eurydice, 2025; UNICEF et al., 2023). In kindergartens, whether
public, community, or private, each class may accommodate a maximum of twenty-five children,
depending on classroom size and available facilities. The Regulations of 1994, for School Assistants in
Public and Community Kindergartens (Conditions of Employment and Salaries and Related Matters)
define staffing requirements for support personnel. For the public schools, one school assistant is
required for a single-class kindergarten, two assistants for a three-class kindergarten, and in multi-class
kindergartens, one assistant for every two classes. The service plan further specifies the assistants’
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responsibilities in public kindergartens, which include supporting teachers and ensuring child well-being
(UNICEF et al., 2023; Schreyer & Oberhuemer, 2024).

Local authorities hold an active and strategic role in the Greek-Cypriot ECEC system. They participate
in the planning, establishment, and operation of nurseries and kindergartens, often in collaboration with
ministries and parents’ associations. This tripartite governance model, involving the State, local
authorities, and parental organizations, enhances coordination, resource sharing, and responsiveness
to community needs. Overall, the Greek-Cypriot ECEC system represents a diversified and
collaborative model that combines public accountability, local engagement, and private initiative. Its
progressive extension of compulsory pre-primary education, coupled with its regulatory framework and
inter-sectoral cooperation, demonstrates Cyprus’s sustained commitment to promoting quality,
accessibility, and equity in early childhood provision in alignment with broader European policy goals
(Eurydice, 2025; UNICEF et al., 2023).

1.3 EARLY CHILDHOOD TEACHERS’ CAREERS AND
PROFESSIONAL DEVELOPMENT

A complex interplay of educational qualifications and career structures shapes the professional profile
of ECEC teachers in Cyprus (UNICEF et al., 2023). The system distinguishes between those working
in nurseries and childminding services, who are primarily focused on the care of children under three,
and those working in kindergartens, who are responsible for the pre-primary education of children aged
three to six. These distinctions, reflected in training routes, qualifications, and employment conditions,
contribute to the fragmented nature of the ECEC workforce (Loizou, 2024). Initial professional
education for ECEC teachers in Cyprus is offered by both public and private universities, as well as
certain technological institutes in Cyprus and abroad. Programs generally consist of four-year university
degrees in Pre-Primary Education or Early Childhood Studies, combining coursework in pedagogy,
child development, and teaching methodology with extensive practicum placements. These degrees
correspond to European Qualifications Framework (EQF) levels 5 or 6, representing 120-240 ECTS
credits (Eurydice, 2025; UNICEF et al., 2023). Professionals working with children under three years
of age may hold a two-year diploma in Nursery Education, which remains the minimum qualification for
employment in care-based settings. The content of these programs is relatively standardized across
institutions, reflecting national efforts to align early childhood education training with broader European
higher education frameworks (Loizou, 2024). Staff qualifications are legally regulated; In nurseries and
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home-based childminding settings, the Children’s Act (Cap. 352)3 Decree No. 262/2011 stipulates that
directors must hold a certificate or diploma in infant care, social work, psychology, pedagogy, or
pediatrics, while all childcare workers must possess a post-secondary qualification in childcare and
psychosocial education.

In public, community, and private kindergartens, teachers must hold a recognized secondary school
leaving certificate, demonstrate proficiency in Greek, and possess a university degree in Nursery
Education or an equivalent qualification recognized by the Cyprus Council for the Recognition of Higher
Education Qualifications (KYSATS). This alignment of teacher qualifications across public and private
provision ensures consistency in professional standards, although variation in quality and remuneration
persists between sectors (Loizou, 2024).

Continuing professional development (CPD) opportunities are coordinated primarily by the Cyprus
Pedagogical Institute (CPI), operating under the Ministry of Education, Sport and Youth. The CPI offers
a range of compulsory and optional seminars, workshops, and school-based training sessions that
address topics such as curriculum implementation, pedagogical innovation, and leadership
development. Participation in CPD is largely voluntary and frequently occurs outside regular working
hours, although certain programs—such as the mandatory seminars at the beginning of each academic
year—are required for public kindergarten teachers. In contrast, in the private sector, professional
development remains the responsibility of the employer, and teachers often engage in self-funded
training. Additional CPD opportunities are available through EU-funded initiatives and Erasmus+
projects, which promote cross-national exchange and the enhancement of digital and inclusive
pedagogies (Loizou, 2024). Despite ongoing improvements in teacher education and professional
learning, public perception of ECEC professionals in Cyprus remains relatively low. The sector
continues to suffer from social undervaluation, particularly for those working with children under three,
where a lower qualification threshold reinforces the perception of care work as less skilled. Teachers
in private nurseries and kindergartens often face low wages, limited recognition, and precarious working
conditions, factors that diminish the perceived status and professional identity of the field (Loizou,
2024).

Workforce retention is a persistent challenge in Cyprus. Although the number of graduates in early
childhood education exceeds demand, many qualified educators are either underemployed or leave
the field due to low salaries and unstable employment, especially in the private sector. The lack of clear
career progression pathways further contributes to attrition. In the public school system advancement
is primarily linked to seniority or postgraduate study, with few structured promotion mechanisms. One

3 The Children's Act (KEF.352) (Consolidated)
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exception concerns those appointed as principals, who are required to complete an in-service
leadership training program during their first year of service, focusing on management and
organizational competencies (Loizou, 2024). Teacher motivation and the profession's attractiveness
are strongly influenced by disparities in pay and recognition across the three main types of provision in
Cyprus: public, community, and private settings. Public ECEC teachers enjoy stable employment
conditions and salaries aligned with the broader public sector, while community teachers earn less, and
those in private provision often receive near-minimum wages and work longer hours. These disparities
not only undermine teacher morale but also discourage new entrants to the profession.

Despite having a well-qualified ECEC workforce in Cyprus, the uneven distribution of professional
rewards and limited societal appreciation of the sector continue to affect motivation, retention, and the
long-term attractiveness of early childhood teaching as a career (Loizou, 2024).

1.4 DEVELOPMENT AND IMPLEMENTATION OF PUBLIC POLICIES

1.4.1 CONCEPT AND DEFINITIONS OF PLAY

In Cyprus, although play is not defined in a single legislative or policy statement, it is described through
its forms, types, and purposes. Both free and structured play are described as the principal vehicles for
holistic development and mechanism to promote quality, inclusion, and equity. (MoESY, 2025).

The curriculum emphasizes the creation of rich learning environments that provide opportunities for
symbolic, sociodramatic, imaginative, creative, constructive, exploratory-experimental, kinesthetic,
rule-based, and educational play.

The play environments should be designed to connect learning with children’s interests and everyday
experiences, offer cross-curricular and interdisciplinary engagement, allow autonomy and self-paced
exploration, and be supported by adult guidance, encouragement, and mediation. Such settings aim to
foster holistic development and cultivate dispositions including curiosity, creativity, perseverance,
experimentation, and effective engagement with mistakes and challenges (MoESY, 2024). The
curriculum differentiates between free play and structured play, both of which embody these principles.
During free play, children choose activities, materials, partners, and duration, while teachers observe,
facilitate, mediate, and occasionally participate within the children’s self-directed scenarios. Free play
is particularly tailored to developmental stages—for instance, three-year-old children engage with
educational materials to support motor skills and participate in social-dramatic play to enhance
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emerging role-playing abilities. In structured play, the teacher has a focal role, guiding and extending
the play to align with developmental goals or broader planned activities. Structured play also provides
opportunities for reflection and recapitulation, consolidating learning objectives and integrating
experiences from earlier activities (MoESY, 2024).

1.4.2. IMPORTANCE AND GOALS OF PLAY

The national educational policy in Cyprus explicitly positions play as central to early learning rather than
as an ancillary activity. The National Early Childhood Preschool Education Curriculum (AvaAuTiko
Mpdypauua MpooxoAikrc Ektaideuong, 2024)* defines play as a fundamental process for learning, a
primary framework for organizing children’s daily experiences, and a recognized right, stating that
children “learn through play” (Ministry of Education, Sport and Youth [MoESY], 2024). This national
orientation is reinforced by the Commissioner for Children’s Rights, referencing the UN Convention on
the Rights of the Child (Article 31)°, which recognizes play as a right connected to children’s well-being
(EmritpoTrog lMpooTaciag Twv Alkaiwudtwy tou [Maidiou, 2018). Greek-Cypriot policy documents
present play as the principal means through which children achieve holistic development. The ECEC
Curriculum emphasizes dispositions and competencies—curiosity, creativity, persistence, problem-
solving, risk-taking, and the ability to cope with mistakes — that are cultivated through rich play
environments (MoESY, 2024). According to the curriculum, from the moment they are born, play is the
natural way for children to learn and develop. As children’s ECEC experience is their first school-like
experience, particular emphasis should be placed on play, as this is the main means of a child's all-
round development. There is a general consensus that creating a rich learning environment, which (a)
offers opportunities for engagement in all forms of play (e.g., symbolic, social-dramatic or imaginative,
creative, constructive, exploratory-experimental, kinesthetic, rule-based, or educational materials); (b)
connects learning to children's everyday experiences, interests, and needs; (c) provides access to
learning in a cross-curricular and interdisciplinary way; (d) allows each child to make their own choices,
following their own pace; and (e) is combined with appropriate support, guidance, and encouragement
from adults, can promote the child's development in all areas to the greatest extent possible and
contribute to the development and promotion of broader learning attitudes, such as curiosity,
imagination, creativity, inventiveness, perseverance, a desire to experiment, constructive
receptiveness to mistakes, risk, failure, and criticism. Also, the Kindergarten Teacher's Guide
elaborates that play supports social, emotional, cognitive, and motor development and underpins later

4 National Preschool Education Curriculum (3-6 years old)
5 Convention on the Rights of the Child
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school readiness (MoESY, 2015). The Ministry explicitly links play to social inclusion, arguing that play-
centered preschool experiences help prevent later educational failure and exclusion (MoESY, 2025).

1.4.3. RECOMMENDATIONS/ORIENTATIONS ON PEDAGOGICAL
PRACTICES

Although Cypriot government documents, including the National ECEC Curriculum, explicitly
emphasize the centrality of play as the primary vehicle for learning and holistic child development, there
is a notable gap in terms of specific guidance on pedagogical implementation. Policy guidance
prescribes a play-centered pedagogy implemented through diverse organizational modes. The
Curriculum recommends project work, play-based approaches, learning centers (e.g., atelier,
dollhouse, thematic play areas), and a mix of free and structured activities, with clear statements
asserting play’s primacy and its central allocation in daily programs (MoESY, 2024). The national
timetable for kindergartens institutionalizes time for play (i.e., 80 minutes for free/structured play in the
morning, 40 minutes for outdoor play, and 40 minutes for free/structured play at noon) and while
retaining flexibility for teachers to adapt activities to children’s interests (MoESY, 2025). Practically, the
curriculum encourages learning environments rich in stimuli, teacher mediation that supports but does
not dominate play, and the integration of guided activities within broader play frameworks (MoESY,
2024).

While the curriculum describes different forms of play—free, structured, and types sociodramatic,
imaginative and exploratory—and underscores the importance of rich, stimulating learning
environments, it provides indicative practices that highlight the importance of play and the supportive
role of the educator in it. In addition, the Ministry of Education, in collaboration with the Pedagogical
Institute, has developed training initiatives related to the implementation of Free and Structured Play.
Nevertheless, these initiatives are fragmented without follow and reflective activities. In practice, this
means that ECEC teachers are informed about the importance and value of play but are largely left to
interpret how to integrate it within classroom routines, activities, and learning centers.

There is, some pedagogical support in practice through training seminars, nevertheless, there is no
systematic practical guidance on how to support play in order to achieve specific learning outcomes,
nor any institutional framework or policy document that clearly regulates how play should be
implemented in preschools. Consequently, the enactment of play in early childhood settings depends
heavily on teachers’ own professional knowledge, experience, and initiative, as well as the availability
of resources and institutional support. This absence of structured guidance highlights a tension in
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Cypriot policy: play is formally recognized as central to early learning, yet the translation of this principle
into practice is primarily left to individual educators. While this allows for professional autonomy and
flexibility, it may also contribute to variability in quality, as teachers may differ in their understanding of
play, confidence in facilitating it, and familiarity with pedagogical techniques that support learning
through play. In effect, the policy framework establishes the why of play. Still, it offers limited clarity on
how, leaving the practical implementation of play-based pedagogy largely unregulated at the national
level (Hatzinikolaou, 2023).

1.4.4. REFERENCES TO RESOURCES OR SUPPORT FOR PLAY

While the National ECEC Education Curriculum and the Kindergarten Teacher’s Guide provide general
guidance, exemplars, and suggested organizational formats for play, there is a lack of publicly
accessible, detailed resources that offer concrete strategies for implementing play pedagogy (MoESY,
2015; MoESY, 2024). Teachers primarily access practical support through in-service professional
development provided by the Cyprus Pedagogical Institute, which includes training modules and
workshops focused on play. However, participation in these programs is often voluntary, unevenly
distributed across regions and sectors, and not all materials or guidance are made publicly available
for broader reference (Loizou, 2024). Additional learning opportunities arise from EU-funded projects
and Erasmus+ initiatives, which enable teachers to engage with innovative play-based methodologies
and exchange best practices internationally. Despite these opportunities, the availability of systematic,
widely accessible resources—such as play manuals, lesson plans, or step-by-step pedagogical guides
remains limited (Hatzinikolaou, 2023). Consequently, the practical implementation of play in Greek-
Cypriot early childhood settings depends heavily on individual teacher initiative, prior experience, and
local support structures, rather than on a comprehensive, national repository of resources. This
situation highlights a persistent gap between the curricular emphasis on play as central to learning and
the availability of concrete tools and guidance to help teachers embed it effectively in daily practice
(Hatzinikolaou, 2023).

1.4.5. ROLE OF THE TEACHER

The Cyprus national ECEC curriculum positions the teacher as a central agent in enabling play and
facilitating holistic learning in early childhood settings. Teachers are expected to design stimulating and
developmentally appropriate learning environments, foster a positive social climate, observe and
document learning processes, mediate interactions, and, when appropriate, participate as co-players
to sustain or extend children’s play narratives (MoESY, 2024). The official kindergarten timetable further
underscores teacher responsibility for adapting daily routines to children’s pace, interests, and needs
(MoESY, 2025). At the same time, national guidance grants pedagogical autonomy, allowing teachers
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to interpret and translate curricular goals into practice, thereby positioning them as the primary
facilitators of play-centered objectives (Loizou, 2024). According to the curriculum, the role of ECEC
teacher, not only in play but in general, encompasses multiple, interrelated dimensions. Teachers are
responsible for creating enriched learning environments that provide meaningful opportunities for play,
communication, and exploration, while promoting broader learning dispositions and skills such as
curiosity, creativity, perseverance, and constructive engagement with mistakes and challenges.

They are also responsible for fostering a positive and inclusive social environment, ensuring that all
children feel a sense of belonging and have equitable access to learning opportunities that address
differences in socioeconomic backgrounds. Effective interaction with children is a core aspect of the
teacher’s role, requiring the ability to “listen,” interpret children’s expressions, negotiate knowledge, and
support learning across both free and structured play. When focusing on the role of teachers during
play, it is recommended that teachers observe, organize, mediate, guide, and participate when
appropriate, using these interactions to assess abilities, provide feedback, and enhance learning
experiences. Beyond direct engagement, teachers systematically collect and analyze observational
data, reflecting on their practice, informing curriculum planning, and contributing to educational
research, which positions them as educator-researchers within a collaborative professional community.
Moreover, collaboration with colleagues, specialists, and families is also integral, ensuring coordinated
support for children and enriching program implementation. Finally, ongoing professional development
is expected to maintain and expand teachers’ knowledge, pedagogical skills, and awareness of
innovative approaches in early childhood education, reinforcing their professional identity and capacity
to support high-quality play-based pedagogy.

Nevertheless, the maijority of references regarding the role of teachers in supporting play are general
in nature and embedded within the national curriculum rather than in dedicated policy or guidance
documents on play pedagogy. While the curriculum outlines broad expectations—such as creating
stimulating environments, fostering social-emotional development, and observing or participating in
children’s play—it does not provide specific, detailed instructions on how teachers should implement
play-based practices or scaffold learning through different types of play.

1.4.6. MONITORING AND/OR EVALUATION PRACTICES

Evaluation in early childhood education in Cyprus, is primarily understood as a formative and ongoing
process embedded within play.

The national curriculum emphasizes systematic observation and documentation of children’s play as
the principal assessment method, while formal testing is largely de-emphasized. Teachers are
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expected to record, reflect on, and analyze children’s learning trajectories emerging through play, using
these insights to adapt their pedagogical practice (MoESY, 2024; Schreyer & Oberhuemer, 2024).
Despite these curricular references, the desk review found no comprehensive national policy or unified
guidelines for the monitoring or evaluation of play-based pedagogy across ECEC settings. Nurseries
maintain personal files documenting progress, updated at least every 3 months, while kindergartens
employ portfolios, photographs, individual progress report, and informal observations throughout the
year. Summative evaluations at the end of the kindergarten year provide teachers with opportunities
for self-reflection and program development, and the transition to primary school is supported through
information shared between kindergartens and primary schools. Specifically, teachers complete the
School Progress Report for every child twice a year. This tool may narrowly focus on selected
outcomes, potentially overlooking broader aspects of children’s development (MoESY, 2019; Schreyer
& Oberhuemer, 2024). At the center level, internal assessments are conducted collaboratively by
kindergarten teams and heads to evaluate whether institutional objectives have been met. Public
kindergartens are subject to inspections by the Ministry of Education, Sports and Youth, which include
observation of teaching, evaluation of staff performance, assessment of facilities, and reviews of
administrative and training practices. Nurseries and home-based care settings fall under the inspection
remit of the Ministry of Labour, Welfare and Social Insurance through the Social Welfare Service. The
recently established Centre for Educational Research and Evaluation (CERE) is expected to further
develop evaluation studies across the ECEC system (Schreyer & Oberhuemer, 2024). Overall, while
teachers are mandated to observe, document, and evaluate children’s development, there is limited
formal guidance or policy specifically addressing play-based assessment. Monitoring practices
evaluate the quality or outcomes of play in early childhood education vary across settings
(Hatzinikolaou, 2023; Schreyer & Oberhuemer, 2024).

1.4.7. IMPORTANCE OF PLAY IN THE DOCUMENT’S ORGANIZATION

Play receives prominent visibility within the national curriculum, highlighting its centrality in early
childhood learning. The curriculum dedicates specific sections to different forms of that foreground play,
including “Play,” “Learning Centres,” “Free Play,” and “Structured Play,” while the daily timetable
explicitly allocates multiple slots for free, structured, and outdoor play (MoESY, 2024; MoESY, 2025).
This structural embedding demonstrates that play is conceptualized as a core organizing principle,
rather than an ancillary or occasional activity, and it is consistently reflected across curricular materials.
However, this emphasis on play is largely limited to curricular documents; policy texts or other official
guidance documents do not provide comparable visibility or structured integration of play. While the
curriculum clearly positions play at the heart of the preschool program, the absence of similar attention

Funded by the European Union. Views and opinions expressed are however those of the i |. v

Co-funded by author(s) only and do not necessarily reflect those of the European Union or the European
H Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA Prometing High-Quality [E1E

the European Union can be held responsible for them. [Project Number: 101196299] fhrohEdsctonsadhieynal-doytines




N\ VYTAUTAS .
MAGNUS Associagdo

e I de Profissionais
HE\IJXER[S[ITY w de Educacdo de Infancia

‘ University (@
L |of Cyprus -

ARISTOTLE HOGESCHOOL
UNIVERSITY — I abo
57 OF THESSALONIKI p. p()R I (J .p

in broader policy frameworks underscores a gap between the recognized importance of play in
educational philosophy and its extent of codification across the full spectrum of national ECEC policy.

1.4.8. NATIONAL TERMINOLOGY AND TRANSLATION ISSUES

Policy texts in Cyprus are primarily produced in Greek; official English translations or summaries are
available but sometimes use varying terminologies for play-related concepts (e.g., “free play,”
“structured play,” “play-based learning”). These translation nuances can affect comparative reading
and interpretation by international audiences. The curriculum’s Greek phrasing that children “learn
through exploration, play, and dialogue” carries connotations of rights, process, and pedagogy that
should be carefully retained in translations to preserve the integrated conception of play as both a right
and a method (MoESY, 2024).

1.4.9. COUNTRY-SPECIFIC CONSIDERATIONS OR UNIQUE INITIATIVES

Two country-specific features stand out. First, the explicit legal and curriculum link to children’s rights
(UNCRC Article 31) situates play not only pedagogically but as a public obligation (ETritpotrog
Mpootaciag Twv Aikaiwudtwy Tou Maidiou, 2018). Second, the combination of central curriculum
prescriptions with substantive teacher autonomy—endorsed in workforce analyses—creates a policy
environment in which play is both mandated and locally interpreted (Loizou, 2024). This has enabled
varied innovations at local and institutional levels (e.g., diverse learning centers and project themes),
but it also produces variability in practice depending on teacher expertise, CPD access, and resource
availability. Finally, while policy provides examples and expectations, actual support for play (in
materials, consistent CPD, and systematic monitoring focused on play outcomes) remains uneven and
depends on the engagement of school leaders and local authorities.

1.5. MAIN CONCLUSIONS OF CURRENT POLICIES

The national policy framework in Cyprus recognizes play as central to early childhood learning,
embedding it prominently in the National ECEC Curriculum. Play is positioned as both a fundamental
pedagogical strategy and a child’s right, with the curriculum differentiating between free and structured
play and emphasizing the creation of rich, stimulating learning environments that support holistic
development, social inclusion, and equity. Teachers are granted professional autonomy to interpret
curricular goals and operationalize play, while also being expected to observe, document, and mediate
learning through play. The curriculum further ensures visibility of play through dedicated sections—
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such as “Learning Centers” and daily schedules allocating time for free, structured, and outdoor play—
highlighting play as a core organizing principle rather than an ancillary activity.

Despite these strengths, the desk review indicates significant gaps in policy support and guidance for
play implementation. While the curriculum provides general recommendations and examples, there are
no comprehensive guidelines or policy documents detailing specific pedagogical practices, assessment
tools, or strategies to promote different types of play. Resources for teachers, including professional
development modules from the MoESY, Cyprus Pedagogical Institute, and EU-funded initiatives, are
limited, inconsistently accessed, and not available for all ECEC teachers in public and private sectors.
Monitoring and evaluation mechanisms are primarily formative and embedded in practice, but no unified
national instruments or policies specifically target play outcomes. Overall, Cypriot policy recognizes the
importance of play philosophically and structurally in curricula, but practical guidance, systematic
implementation strategies, and policy instruments remain underdeveloped, leaving much of the
responsibility for operationalizing play to the discretion and initiative of individual teachers.
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SECTION Il. DESK RESEARCH: REVIEW AND ANALYSIS
OF LITERATURE REVIEW

2.1. INTRODUCTION

This literature review constitutes the second component of the national desk research undertaken
within the framework of the EDUPLAY project. This section shifts the focus toward the existing body of
national research about the use of play in Cyprus. Its primary aim is to explore how play is
conceptualized, enacted, and studied within Greek-Cypriot ECEC contexts. By analyzing available
studies and academic publications, the review seeks to provide a comprehensive understanding of how
play features in pedagogical practice, professional discourse, and research-based reflection in Cyprus.
The review specifically aims to identify the challenges/barriers and the needs of professionals in
incorporating play into ECEC settings. Moreover, implications for practice, policy, and future directions
are provided drawing on the existing studies conducted in Cyprus.

Specifically, the literature review draws on twelve national studies, identified through systematic
searches across academic databases (such as Scopus, Google Scholar, and the University of Cyprus
library repository). Search terms combined keywords such as ‘play pedagogy,” “early childhood
education,” “teacher perceptions,” “Cyprus,” “ECEC practice,” and “professional development.”
Inclusion criteria prioritised publications from the last 15 years that directly addressed play, pedagogy,
or ECEC in the Greek-Cypriot context; studies focusing exclusively on primary or special education
were excluded. Data from the selected sources were systematically organized and thematically
analyzed to identify recurring patterns, thematic units, and gaps in the existing literature.

2.2. CHALLENGES/BARRIERS IN INCORPORATING PLAY INTO
ECEC PRACTICES

Research on play pedagogy in the Greek-Cypriot context reveals a consistent set of challenges and
barriers that educators face in implementing play-based approaches ECEC. Across both pre-service
and in-service teacher populations, the main issues relate to limited pedagogical skills and strategies,
the difficulty of translating theoretical knowledge into practical interventions, ambiguity surrounding the
teacher’s role in play, insufficient professional teacher training, and broader systemic constraints such
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as the “schoolification” of early education and parental emphasis on academic outcomes. These
findings, collectively, highlight that while the value of play is conceptually recognized, its practical
realization remains hindered by structural, pedagogical, and cultural factors.

2.2.1. LIMITED PEDAGOGICAL STRATEGIES AND SKILLS

A recurrent challenge concerns teachers’ limited repertoire of strategies and techniques for engaging
in different types of play, focusing on socio-dramatic and constructive play. Loizou, Michaelides, and
Georgiou (2017) found that pre-service teachers tended to rely almost exclusively on the “teacher-in-
role” technique when engaging in children’s socio-dramatic play, demonstrating restricted use of
creative drama strategies such as improvisation or thought tracking. This narrow skill set often results
in fragmented narrative structures and difficulty sustaining complex play scenarios. Similarly, Loizou
and Olymbiou (2023) reported that pre-service teachers involved in constructive play struggled to
engage meaningfully without relying on external aids such as the Constructive Play Teacher Guide.
Their dependence on structured tools underscored the absence of intuitive, flexible pedagogical
responses to children’s spontaneous play dynamics. These findings align with earlier research by
Loizou (2017) and Loizou and Loizou (2022), who emphasized that many educators lack the
pedagogical frameworks to scaffold children’s play toward higher levels of complexity. ECEC teachers
frequently encounter difficulties enriching play narratives, facilitating multiple roles, and resolving
conflicts within socio-dramatic contexts. Moreover, Loizou (2017) observed that teachers often prioritize
spatial and material organization over interactive engagement, reflecting a limited conception of their
own pedagogical agency within play contexts. This pattern extends to in-service teachers as well.
Michaelides and Loizou (2024) found that even experienced practitioners engaged in play without
effectively using critical techniques such as sustained role enactment, interactive dialogue, or creating
problem-centered situations that promote more mature forms of play. Collectively, these studies
indicate that both novice and practicing educators require more systematic professional development
in play pedagogy to cultivate flexible and context-sensitive engagement strategies.

2.2.2. DIFFICULTY TRANSFERRING THEORETICAL KNOWLEDGE INTO
PRACTICE

Another cross-cutting issue is the persistent gap between theoretical understanding and its translation
into practical classroom interventions. Multiple studies (Loizou, Michaelides, & Georgiou, 2017; Loizou

& Michaelides, 2020) reported that pre-service teachers, despite prior coursework in play or drama
education, often struggled to implement learned concepts during practicum experiences. For example,
Loizou and Michaelides (2020) found that while student teachers could articulate the pedagogical value
of play, their actual involvement often disrupted rather than enriched children’s play _
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scenarios. Similarly, pre-service teachers’ interventions tended to oscillate between over-directive
control and excessive passivity, reflecting uncertainty about how to apply theoretical models of guided
play in authentic settings. This theory—practice divide underscores the need for more experiential,
reflective, and scaffolded learning opportunities during teacher preparation.

2.2.3. AMBIGUITY AND UNCERTAINTY IN THE TEACHER’S ROLE

The ambiguity surrounding the teacher’s role within play contexts further complicates effective
implementation. As noted by Loizou and Loizou (2022), teachers must continuously negotiate between
supporting children’s creative freedom and ensuring the developmental depth of play activities. This
balancing act is cognitively and emotionally demanding, as educators must manage multiple “rules” —
technical, social, and conceptual — while remaining responsive to children’s evolving needs. The
uncertainty about when and how to intervene is also highlighted in Loizou (2017) and Loizou and
Michaelides (2020), where teachers expressed hesitation about becoming overly directive but lacked
strategies for meaningful, non-intrusive engagement. In some cases, pre-service teachers entered play
in ways that dominated the narrative or introduced irrelevant roles, thereby undermining children’s
autonomy (Loizou & Michaelides, 2020). In others, teachers adopted overly hands-off approaches,
resulting in underdeveloped play scenarios. This ongoing tension reflects a deeper conceptual
challenge: the absence of a shared understanding of what constitutes effective adult involvement in

play.

2.2.4. STRUCTURAL AND SYSTEMIC CONSTRAINTS

Beyond individual pedagogical challenges, several systemic and contextual factors constrain the
integration of play in ECEC. Rentzou et al. (2019) identified a trend of “schoolification” across early
education systems, including Cyprus, where curricular and parental pressures prioritize academic
outcomes over child-initiated play. This shift reduces time, space, and pedagogical freedom for
unstructured play and pushes educators toward adult-led, outcome-driven practices. The issue is
compounded by a lack of conceptual clarity: the term “play” is often used inconsistently, leading
teachers to equate structured learning activities with play-based pedagogy (Rentzou et al., 2019).

Family expectations reinforce these tendencies. As shown by Shiakou and Belsky (2013), Greek-
Cypriot parents tend to value play primarily for its cognitive and educational benefits, often overlooking
its social, emotional, and physical dimensions. Consequently, children’s schedules are dominated by
academic and extracurricular activities, leaving limited time for free play. This cultural emphasis on
academic achievement creates indirect pressure on teachers to adopt more instructional approaches,
even in early years settings.
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2.2.5. LIMITED RESEARCH AND CONSISTENT PROFESSIONAL LEARNING
OPPORTUNITIES

Finally, limited research and professional development opportunities focusing specifically on play
pedagogy represent an additional barrier. Loizou and Olymbiou (2023) pointed out that constructive
play, despite its pedagogical value, remains under-researched in the Greek-Cypriot context, leaving
educators with few models for effective implementation. Similarly, Michaelides and Loizou (2024)
observed that professional development initiatives in play pedagogy are scarce and unevenly available,
restricting teachers’ capacity to refine and sustain play-based approaches.

Research highlights broader challenges that hinder the effective integration of play in early childhood
education. Teachers often face a gap between their beliefs and classroom practices, recognizing play’s
value but struggling to implement it meaningfully. Taken together, these studies reveal a complex
interplay between pedagogical, structural, and cultural barriers. ECEC teachers recognize the
importance of play but lack the training, confidence, and institutional support to embed it meaningfully
in daily practice. The overarching challenge lies not in awareness, but in enactment: how to
operationalize play as a central pedagogical tool within systems that continue to favor academic
outcomes, limited resources, and ambiguous professional expectations.

2.3. NEEDS OF PROFESSIONALS IN INCORPORATING PLAY

The national literature consistently highlights that both in-service and pre-service early childhood
educators in Cyprus express a strong need for professional support in effectively integrating play into
their pedagogical practices. Across the studies reviewed, ECEC teachers recognize the centrality of
play in fostering children’s learning and development but often report uncertainty about how to
implement play-based approaches within structured educational environments. The research identifies
a combination of needs related to professional development, reflective practice, structured pedagogical
tools, and guidance in balancing adult support with children’s autonomy during play. Together, these
needs illustrate the need for a coherent, systemic approach to strengthening teachers’ capacity to
embed play pedagogy in early childhood education.

A key finding across multiple studies is the pressing need for ongoing professional development
that deepens teachers’ understanding of play and equips them with specific strategies and techniques
for facilitating it. Loizou, Michaelides, and Georgiou (2017) emphasize the value of structured training
in creative drama and propose a three-stage framework that integrates personal play competence,
theoretical grounding, and applied practice. Similarly, Loizou and Olymbiou (2023) call _
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for the inclusion of courses on play pedagogy in initial teacher education programs to ensure that pre-
service teachers develop both theoretical and practical skills across different play types. Professional
development initiatives should also cultivate teachers’ ability to operate within Vygotsky’s Zone of
Proximal Development (ZPD), enabling them to scaffold children’s play effectively without dominating
it (Loizou, 2017; Loizou & Loizou, 2022). More recent studies (Michaelides & Loizou, 2024; Loizou &
Michaelides, 2020) underscore the need for specialized drama-based training that develops specific
play-facilitation skills—such as role enactment, interactive dialogue, and improvisation—and supports
teachers’ confidence in using creative approaches in the classroom. Finally, Rentzou et al. (2019)
broaden this perspective, arguing that both initial and continuous professional development should
embed play pedagogy at its core, ensuring conceptual consistency between teacher beliefs, classroom
practices, and curriculum expectations.

Closely linked to professional learning is the need for sustained opportunities for practice and
reflection. Research repeatedly stresses that teachers benefit most when they can experiment with
play-based strategies in authentic educational settings and then reflect critically on their experiences.
Studies by Loizou et al. (2017) and Loizou and Olymbiou (2023) advocate for integrating observation
tasks, reflective journals, and video analysis into teacher education, allowing participants to consciously
examine their role in children’s play and refine their interventions. Similarly, Loizou (2017) and
Michaelides and Loizou (2024) demonstrate that continuous reflection and guided feedback—
especially when supported by experts in drama or play pedagogy—help teachers bridge the persistent
gap between theory and practice. This process of iterative reflection is not only essential for
professional growth but also instrumental in developing a reflective play pedagogy in which teachers
can adapt their involvement to the specific dynamics of children’s play.

Another prominent theme across literature concerns the need for structured pedagogical tools and
resources to guide teachers in planning, implementing, and evaluating play activities. Several studies
(Loizou & Olymbiou, 2023; Loizou, 2017; Loizou & Loizou, 2022) highlight the value of teacher guides,
play frameworks, and other structured resources that help teachers make informed decisions about
when and how to intervene in play. These tools provide clarity about the pedagogical purposes of
different play forms and offer concrete strategies for integrating creative drama, problem-solving, and
reflection techniques. Moreover, studies emphasize the importance of cultural and material tools—such
as art-based materials, props, and story contexts—that stimulate creativity and support the teacher’s
mediating role (Loizou & Loizou, 2022). Structured supports of this kind help educators translate
abstract theoretical knowledge about play into practical, classroom-based applications.

Finally, literature converges on the need for pedagogical guidance in balancing adult support with
children’s autonomy. Teachers frequently report uncertainty about the appropriate level of
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involvement in play—whether to step back to allow self-directed exploration or to intervene to enrich
learning experiences. Multiple studies (Loizou, 2017; Loizou & Loizou, 2022; Loizou & Michaelides,
2020) highlight the need for training that enables educators to recognize children’s developmental
readiness and adjust their scaffolding accordingly. This balance is seen as central to cultivating play
that is both child-led and pedagogically meaningful. In this respect, the development of a reflective “play
pedagogy” requires not only technical skills but also a nuanced understanding of the interplay between
guidance and freedom, structure and spontaneity.

Taken together, these findings reveal that the professional needs of ECEC teachers in Cyprus are
multifaceted and interconnected. Effective incorporation of play requires systemic and sustained
professional learning that blends theory with practice, structured pedagogical tools to guide daily work,
and a reflective framework that empowers teachers to act with intentionality while respecting children’s
agency. Addressing these needs through coherent professional development frameworks, mentoring
networks, and supportive curricular structures would substantially strengthen the quality and
consistency of play-based pedagogy within Greek-Cypriot ECEC settings.

2.4. IMPLICATIONS FOR PRACTICE, POLICY, AND FUTURE
DIRECTIONS

The literature review underscores the critical role of teacher preparation and professional development
in enhancing the quality of play in Greek-Cypriot ECEC. Across multiple studies, there is a consistent
emphasis on the need for structured, systematic training that integrates both theoretical knowledge and
practical application of play pedagogy. Recommended approaches include multi-stage frameworks that
combine courses in creative drama, play theory, and classroom-based application (Loizou,
Michaelides, & Georgiou, 2017; Loizou & Olymbiou, 2023; Michaelides & Loizou, 2024). Teacher
education programs are encouraged to embed play pedagogy explicitly, provide hands-on practice
opportunities, and support reflection through tools such as Teacher Play Guides and video-based
analysis. Training should equip educators to act as co-players and scaffolders in socio-dramatic and
constructive play, balancing guidance with children’s autonomy (Loizou, 2017; Loizou & Loizou, 2022).

Further empirical evidence from recent Greek-Cypriot doctoral theses reinforce the need for
professional development programs and provide practical guidance for teachers in implementing play

pedagogy.
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For instance, Kyriakou (2018) provides detailed descriptions of her actions as a preschool teacher
attempting to implement play pedagogy in her classroom and evaluating the outcomes of this process.
The findings showed a significant improvement in children’s play maturity and play skills, compared to
classes that followed traditional forms of learning. The study identifies four central roles of the teacher:
observer, co-player, planner, and reflective practitioner and proposes a transition from "Free and Quiet
Activities" to "Free and/or Structured Play," highlighting the pedagogical value of play as a core
organizing principle of learning and as a means of teachers’ professional development. Expanding the
scope of play pedagogy Loizou (2023) examined the implementation of a creative play program in a
kindergarten classroom and highlighted its positive impact on children's creativity. The findings showed
that the teacher’s active involvement during play enhanced children's participation and creative thinking
through targeted activities and reflective processes. The study proposes two phases of creative play,
the "Play and Creation" phase and the "Creativity and Play" phase, in which the role of the teacher is
crucial in providing creative tools and guidance. Moreover, Georgiou (2022) adds the dimension of
educational drama, showing that the implementation of an educational drama program significantly
improved the socio-dramatic and imaginative play skills of preschool-aged children. The study also
highlighted the critical role of the teacher as an active co-player and facilitator, who uses drama
techniques to enrich and support children's play. The proposed Drama Scaffolding Method (DSM)
model emphasizes the importance of assessing play skills, systematic observation, and the targeted
application of dramatic interventions to promote mature and autonomous forms of play. Finally,
Michailidou (2022) shifts the focus from the child to the teacher, investigating through a professional
learning program that utilized drama techniques, how the development of teachers' socio-dramatic and
imaginative play skills strengthens teachers' participation in children's play. The findings highlighted
three key skills that ECEC teachers need to have: role enactment, interactive dialogue, and interactive
dialogue with role enactment, as well as the importance of reflection and support from a Drama Expert.

Overall, all four studies confirm the importance of teachers training through experiential and reflective
processes that strengthen their role as active co-players and facilitators in children's play. At the same
time, they highlight the need for institutional support and professional learning programs that link theory,
practice, and creativity, using drama and creative play as learning tools. Finally, the findings converge
on the need for a unified policy framework so that play pedagogy is systematically incorporated into the
curriculum, initial teacher education, and continuing professional development.

From a policy perspective, the findings highlight the necessity of clarifying definitions of play,
embedding play-based pedagogy into national curricula, and providing resources and time for free and
structured play. Policies should promote continuity between initial teacher preparation and in-service
professional development, including drama-based or play-focused programs that enhance teachers’
practical skills and confidence (Loizou & Michaelides, 2020). Country-specific
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considerations include addressing cultural expectations for academic achievement that can constrain
play opportunities, as well as fostering family engagement to align home and school practices (Shiakou
& Belsky, 2013).

2.5. IN-DEPTH EXPLORATION OF PLAY IN ECEC (OPTIONAL)

2.5.1. CONCEPT AND DEFINITIONS OF PLAY

In Cyprus, play is widely recognized as a central element of early childhood education, yet there is no
single, universally agreed definition. Broadly, it is described as a child-centered, intrinsically motivated,
and enjoyable activity, characterized by free choice, active participation, and a process-oriented
approach, often involving imagination, role-taking, and pretend actions (Loizou, 2021; Loizou, 2025).
Specific types of play are defined more precisely: constructive play involves building structures along
socio-dramatic or imaginary thematic routes (Loizou & Olymbiou, 2023), socio-dramatic play
encompasses role enactment, symbolic use of materials, narrative creation, and peer interaction
(Loizou & Michaelides, 2020), and creative play emphasizes collaborative actions, cultural tools, and
arts-based processes (Loizou & Loizou, 2022). Play is also seen as a pedagogical tool, supporting
communication, skill development, learning, and the organization of classroom experiences, with a
developmental continuum from simple to mature play, which is complex, autonomous, and involves
multiple roles and extended scenarios (Loizou, 2017; Rentzou et al., 2019). Overall, these perspectives
highlight the multi-dimensional, context-dependent nature of play, reflecting both its intrinsic value for
children and its role in structured educational settings.

2.5.2. DOCUMENTED IMPACT/BENEFITS OF PLAY ON LEARNING AND
DEVELOPMENT

Research in Cyprus consistently highlights the multifaceted benefits of play for children’s learning and
development. Socio-dramatic and imaginative play fosters role and scenario development, social skills,
communication, collaboration, and self-regulation (Loizou et al., 2017; Loizou & Michaelides, 2024;
Loizou & Michaelides, 2020). Constructive and creative play enhance planning, problem-solving,
verbalization, creativity, persistence, cognitive flexibility, and risk-taking, while also supporting symbolic
use of materials and reflection (Loizou & Olymbiou, 2023; Loizou, 2017; Loizou & Loizou, 2022). Mature
forms of play are linked to broader cognitive, social, and academic outcomes, including working
memory, attention, task persistence, and achievement in early literacy and mathematics (Loizou, 2017;
Michaelidou, 2025). A recent doctoral study conducted in 37 Greek-Cypriot pre-primary classrooms
(Michaelidou, 2025) provides large-scale empirical evidence on this relationship, showing that teachers’
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play practices positively influenced children’s progress in early literacy and mathematics. Teachers’
involvement in play further amplifies these benefits, enabling children to progress to more complex
forms of play and fostering teacher reflection and more effective pedagogical planning (Loizou, 2017;
Loizou & Michaelides, 2024). Additionally, play supports holistic development across emotional, social,
cognitive, and motor domains and can be integrated with curricular learning areas such as language,
mathematics, science, arts, and social studies (Loizou, 2021; Rentzou et al., 2019). However, further
qualitative and quantitative research is needed to more fully understand the contribution of play to
children’s learning and development (Michaelidou, 2025).

2.5.3. PRACTICES, PROJECTS, OR INITIATIVES PROMOTING PLAY

Across Cyprus, several targeted practices and initiatives have been implemented to promote and enrich
play in early childhood education. Creative drama techniques—including teacher in role, improvisation,
mantle of the expert, thought tracking, and phone conversations—have been widely used to enhance
children’s socio-dramatic and imaginative play, supporting role enactment, scenario development, and
creative problem-solving (Loizou, Michaelides, & Georgiou, 2017; Loizou & Michaelides, 2020; Loizou,
2017). Structured pedagogical tools, such as the Teacher Play Guide and Constructive Play Teacher
Guide, have been applied in teacher education and school experience programs, combined with
seminars, workshops, and reflection activities to scaffold teacher involvement and strengthen practical
skills (Loizou & Olymbiou, 2023; Loizou, 2017). Additionally, programmatic initiatives, including multi-
week Creative Play Programs and Drama-based Professional Development Programs (DPDPs), have
integrated free and structured play, cultural tools, arts, and creative drama techniques, guided by
strategies such as Solve, Reflect, Share, and Connect, to foster children’s creativity and scaffold play
experiences (Loizou & Loizou, 2022; Michaelides & Loizou, 2024). Beyond Cyprus, international
comparative projects have examined how cultural factors influence play practices, highlighting the
variability in play conceptualization and teacher involvement across countries (Rentzou et al., 2019).
Despite these initiatives, the evidence suggests that practices remain relatively limited, highlighting the
need for further program development, broader implementation, and systematic evaluation to
strengthen play pedagogy in ECEC contexts.

2.5.4. ROLE OF PROFESSIONALS IN CREATING PLAY OPPORTUNITIES

The majority of studies conducted in Cyprus emphasize the central role of teachers in creating,
supporting, and enriching play experiences in early childhood settings. Teachers assume multiple and
flexible roles—including observers, co-players, facilitators, mediators, scaffolding guides, role models,
and organizers—adapting their level and type of involvement according to the children’s needs,
interests, and the type of play (Loizou, Michaelides, & Georgiou, 2017; Loizou & Olymbiou, 2023;
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Loizou, 2017; Loizou & Loizou, 2022). In practice, their involvement ranges from indirect guidance,
allowing children to lead scenarios, to direct participation within play, where teachers actively model
behaviors, introduce challenges, or scaffold skill development. Creative drama techniques further
enable teachers to participate as co-players, enriching role enactment, scenario development, and
collaborative problem-solving (Loizou & Michaelides, 2020; Loizou, 2017). Across studies, it is
highlighted that effective teacher involvement balances support and autonomy, ensuring that children’s
agency is respected while promoting the development of mature forms of play, social skills, cognitive
growth, and creativity. Moreover, structured guidance, reflection, and adaptive strategies allow teachers
to link play with learning, foster engagement, and systematically scaffold progression from simple to
complex and sustained play experiences (Loizou, 2021; Rentzou et al., 2019; Michaelidou, 2025).
Overall, the evidence suggests that teachers are not only facilitators of play but also active co-
constructors of rich learning environments that integrate developmental, social, and academic goals.

2.5.5. FAMILY PARTICIPATION IN PLAY

Family involvement is acknowledged as important for children’s development, yet research in Cyprus
is very limited. Shiakou and Belsky (2013) report that parents recognize their role in supporting learning
through play, but structured after-school lessons often take priority, leaving little time for free play. This
highlights a gap in understanding how families can effectively contribute to play-based learning and
points to the need for further research.

2.5.6. RESEARCH GAPS

External pressures—including system expectations linked to the transition to 15t grade expectations,
parental expectations, and cultural norms—further limit opportunities for child-initiated play, while the
lack of systematic guidance to fully implement play practices reflecting on time, space, and resources
constrain its practical implementation (Rentzou et al., 2019; Loizou et al., 2022; Michaelidou, 2025).
Recent work also points to methodological and conceptual fragmentation in previous research
(Michaelidou, 2025), which has examined play in isolation and has a limited understanding of its
broader impact on learning and development. For future research, studies should adopt
comprehensive, multidimensional frameworks for evaluating play, capturing both qualitative and
quantitative dimensions of its implementation and impact on learning outcomes (Michaelidou, 2025).
Also, exploring the relationship between parental beliefs, home practices, and children’s play
experiences could provide valuable insights for designing interventions that reinforce play-based
learning across contexts (Shiakou & Belsky, 2013). Overall, evidence suggests that a coordinated
approach—integrating professional development, curricular support, resources, and research-informed
policy—is essential to embed play meaningfully in Cypriot ECEC.
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2.6. MAIN CONCLUSIONS OF LITERATURE REVIEW

The literature on play in Early Childhood Education and Care (ECEC) in Cyprus highlights the central
role of play in children’s holistic development, encompassing cognitive, social, emotional, and physical
domains. Socio-dramatic, constructive, and creative play are consistently shown to enhance role
enactment, scenario building, problem-solving, collaboration, communication, and self-regulation
(Loizou et al., 2017; Loizou & Olymbiou, 2023; Loizou, 2017; Loizou & Loizou, 2023; Loizou &
Michaelides, 2024). Play also serves as a context for curricular learning, supporting literacy,
mathematics, arts, and scientific understanding, and fostering creativity and critical thinking (Loizou,
2021; Rentzou et al., 2019; Michaelidou, 2025). These findings reinforce the view that play is not merely
recreational, but a critical pedagogical tool that supports both development and learning.

However, the studies also reveal significant challenges and barriers in effectively integrating play into
ECEC practice. Teachers, particularly pre-service educators, face limitations in pedagogical strategies,
creative and improvisational skills, and the ability to scaffold play meaningfully. Schoolification,
curricular pressures, lack of resources, and cultural expectations often constrain opportunities for free
and child-led play (Loizou et al., 2017; Loizou & Olymbiou, 2023; Shiakou & Belsky, 2013; Michaelidou,
2025). Moreover, there is a notable gap between teachers’ beliefs about the value of play and their
classroom practices, highlighting the need for structured guidance, professional development, and
practical resources to support effective play pedagogy.

To address these gaps, the literature emphasizes the importance of targeted professional development,
including creative drama and play-based training, reflective practice, and structured tools such as
teacher guides and observation frameworks (Loizou et al., 2017; Loizou & Loizou, 2022; Loizou &
Michaelides, 2020). Teachers’ roles are multifaceted, encompassing facilitator, co-player, observer,
and scaffolder, requiring careful balance to support children’s autonomy while enhancing learning
outcomes. Family involvement in play is under-researched, indicating a critical area for future studies.
Overall, the evidence suggests that systematic support for teachers, clear definitions and guidelines for
play, and collaborative engagement with families are essential to maximize the developmental and
educational benefits of play in ECEC.
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SECTION Ill. FIELD RESEARCH: INTERVIEWS, FOCUS
GROUPS, FIELD OBSERVATIONS

3.1. INTRODUCTION

A field research was conducted in Cyprus, to understand the needs and challenges faced by pre-service
and in-service teachers and headteachers in integrating play as a pedagogical tool in ECEC settings.
The field research report presents and analyzes the qualitative and quantitative data collected in
Cyprus, building upon the desk research findings, which mapped the existing policies and theoretical
frameworks on play in Greek-Cypriot ECEC settings. Specifically, the field research focuses on
exploring the perceptions, practices, needs, and challenges of ECEC professionals in implementing
play in their daily practices and provides an in-depth understanding of the realities experienced by pre-
service and in-service teachers and headteachers in Cyprus ECEC settings. It thus contributes to the
overall objectives of Work Package 2 by providing quantitative and qualitative findings that enrich the
national and transnational needs assessment on play pedagogy.

Data collection included individual interviews with ECEC headteachers, focus group discussions
involving in-service preschool teachers, and observations by pre-service teachers during free and
structured play time. These activities aimed to explore how play is currently implemented, the barriers
professionals encounter, and the types of support considered necessary for its effective integration.
The Cyprus national report will feed into the translational needs assessment report, contributing to a
comparative understanding of play pedagogy across participating countries and providing an evidence
base for the upcoming phases of the project aimed at further supporting educators in the effective
implementation of play-based approaches in ECEC.

3.2. PROCEDURES OF THE FIELD RESEARCH

A total of 45 individuals participated in this field research, representing a diverse range of professional
experiences and positions within the field of early childhood education. Specifically, the sample
included 5 preschool education directors, 21 in-service teachers, and 19 pre-service teachers. Among
the directors, 4 oversee public kindergartens in Cyprus, while one is responsible for the University of
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Cyprus Kindergarten. All directors possess extensive professional experience as ECEC teachers. The
in-service teachers work in various pre-school education settings, with approximately half employed at
the University of Cyprus Kindergarten and the remainder working in public kindergartens. All
participants in this group were women, aged 22 to 55 years, ranging from individuals at the beginning
of their careers to those with long-standing experience in the field. Their professional experience ranged
from 1 to 34 years, enabling the study to capture perspectives shaped by differing levels of expertise
and career stages. Detailed demographic characteristics of the directors and teachers are provided in
Annex 1. The data also indicate that the majority of participants have pursued studies beyond the basic
level (see Figure 1). In addition, the socio-geographical contexts of the kindergartens in which they
work vary according to the types of communities in which these schools are located, thus offering
insights drawn from diverse educational environments (see Figure 2).

The total number of children per school ranges from 16 to 125, reflecting the presence of both small
school settings—such as public kindergartens with one or two classes—and larger multi-class
kindergartens. The number of adults assigned to each class ranges from 1 to 4. Specifically,
participants working in public kindergartens reported that each class is staffed by one teacher, with
additional assistants provided for children who require support. In contrast, at the University of Cyprus
Kindergarten, each class is staffed by two teachers, accompanied by the necessary number of
assistants. Class sizes range from 16 to 24 children, with 25 reported as the most common figure. The
age range of the children with whom participants work spans from 3 to 6 years. Classes may be
organized by single-age groups—such as classes for 4-year-olds, 5-year-olds, or 6-year-olds—or as
mixed-age groups, such as 3-6 years. The majority of teachers in the sample work in pre-primary
classes serving children aged 5-6 years.

Data collection was conducted using different methods according to participants’ roles in the study.
More specifically, individual interviews were carried out with the principals, either online or in person,
depending on their availability and preference. For the in-service teachers, data were gathered through
focus groups consisting of 5 to 7 participants each. This format facilitated the exchange of perspectives,
experiences, and attitudes regarding the use of play in preschool education. Pre-service teachers were
invited to participate in the research after being informed about the purpose of both the program and
the study, and after providing written consent. Their participation formed part of their school practicum,
and approval for their involvement was secured from the Ministry of Education.

Similarly, the pre-service teachers were fourth-year students at the University of Cyprus who
participated in the study as part of their final internship in public kindergartens. Their observations were
conducted in 19 classrooms, primarily in urban settings, and involved mixed-age groups of children
aged 4-6 years. Detailed contextual characteristics of the observed classrooms and the participating
pre-service teachers are provided in Annex 2.
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These participants were asked to complete a play observation tool, focusing on the in-service teacher
who served as their mentor during the implementation of free and/or structured play. The observation
tool was completed in two phases. In the first phase, students filled out the relevant sections based on
their direct observations of the teacher’s play implementation. In the second phase, they completed the
tool again after discussing their observations with the teacher, incorporating the teacher’s perspectives.
The responses from the first phase were retained without modification to allow for comparison between
the two phases.

In addition, the students provided written responses to open-ended questions regarding their
observation experience, their play-based practices, the challenges they encounter, the support they
may need, and the extent to which their undergraduate education prepared them to use play in ECEC

settings.
HIGHEST LEVEL OF
Figure 1. Highest FORMAL EDUCATION COMPLETED level of formal
. BY RESPONDETS
education completed by
respondents
. Bachelor's degree
Master's degree
Doctoral degree
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(3,000 to approx. 15,000 residents)

City

(15,000 to approx. 100,000 residents)

. Large city
(

100,000 to approx. 1,000,000 residents)

Figure 2. Type of community in which respondents' workplace is located

3.3. MAIN FINDINGS

3.3.1. CHALLENGES/BARRIERS IN INCORPORATING PLAY INTO ECEC

BELIEFS, CULTURE, AND SUPPORT AS BARRIERS

The professionals’ reports indicate that the attitudes of school leadership and staff substantially
influence the extent to which play is embedded in daily pedagogical practice. Teachers’ examples from
their own classrooms reveal that play is often treated merely as a means of keeping children occupied
or as a secondary activity, with priority placed on ensuring children’s safety and producing crafts to
send home. Consequently, children’s participation in play is restricted and typically permitted only once
assigned tasks have been completed.

The principal’s stance toward play-based pedagogy, as well as her level of professional training, also
emerges as a critical factor. According to both principals and teachers, when school leaders lack
adequate training, they are less likely to promote play and may even discourage its use.

Several public-school teachers reported insufficient autonomy to organize their programmes based on
children’s interests, as they are required to follow common schedules and themes set by the school
administration. As one teacher noted, “The project may be decided by the principal and must be
implemented by the whole school, which contradicts the pedagogical principles of the National
Curriculum, which state that the learning process should begin from what children are
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able to do and be meaningful to them.” Administrative pressure to produce certain outputs and the
expectation that all classes follow a shared theme further constrain the effective integration of play.
Moreover, public-school teachers who wish to implement play-based pedagogy reported that they do
not receive sufficient support or guidance from the administration. The absence of systematic
monitoring or pedagogical leadership often results in teachers relying on familiar, traditional practices.

Newly qualified ECEC teachers in Cyprus are appointed through competitive examinations and have
been trained in accordance with the National Curriculum Framework, which positions play as a
fundamental learning process. Nevertheless, these teachers face challenges in expressing or
advocating for their pedagogical views within the school context. Limited experience and feelings of
professional insecurity often lead them to adopt the administration’s directives rather than introduce
play-based approaches.

Professionals also reported varying perceptions among parents regarding play. Some noted that
parents do not pose a significant obstacle as long as they observe progress in their children’s learning.
Others indicated that many parents continue to believe that learning occurs primarily through structured
activities. Concerns are frequently expressed that play does not sufficiently prepare children for primary
school, particularly in reading and writing—an assumption largely attributed to limited awareness of the
educational value of play. However, teachers and principals explained that when parents are exposed
to sample learning activities involving their children, they are more readily convinced of the benefits of
play and can recognize the progress achieved through playful learning experiences.

RESOURCES AND PROVISION OF MATERIALS

In their daily practice, ECEC teachers and school leaders are required to address a range of challenges
that directly affect the effective use of play. The professionals’ accounts indicate that the level of
resource support varies considerably and often depends on the type and location of the school, as well
as the extent of financial assistance provided by bodies such as the School Board or the parents’
association. The University of Cyprus Kindergarten, for example, receives a fixed annual budget from
the University of Cyprus, which is considered sufficient to meet the school’s needs. In contrast, public
kindergartens rely on School Board funding, which is often limited and insufficient to adequately cover
the costs of play materials.

The provision of materials across school units also appears to vary. According to both teachers and
school leaders, public kindergartens are supplied with the basic furniture required for organizing
learning centers, along with sufficient quantities of materials to support their operation. However, this
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equipment is not systematically renewed, and in many cases it is inadequate for fostering high-quality
play experiences. As one teacher observed, ‘I was surprised by the toys they had — we probably had
the same ones in our generation; torn puzzles, missing pieces, and not much variety in construction
materials.” This concern is echoed in the observation records of pre-service teachers in public
kindergartens, which frequently note the limited availability of materials to enrich learning centers.

Both teachers and principals reported that the limited provision of resources in public kindergartens
often requires teachers to personally cover the costs of producing materials. As one principal explained,
“Often there is no ink available at school to print appealing materials for the children, so teachers have
to go to print shops.” ECEC teachers with experience in private early childhood settings described
similar challenges. Although they wished to implement play-based approaches, they often had to bear
the personal cost of creating or purchasing essential materials. In many private kindergartens,
expenses for photocopies or additional resources are not covered, as these are viewed as the teacher’s
personal responsibility. As a result, some educators, even those with many years of experience,
reported using the same teaching materials for several years without updating them in ways that
maintain children’s interest.

With respect to specialized equipment for children requiring additional support, professionals across all
types of settings reported that available materials are insufficient to meet these children’s needs. As
one participant noted, “There are no appropriate materials that meet the needs of all children.” In some
classrooms, such materials are entirely absent. Principals of public kindergartens reported that when
specialized equipment is provided, it is typically stored in the special education room rather than kept
in the classroom for daily use, and is only occasionally brought in. There were also isolated cases
where essential materials had been purchased at the personal expense of special education teachers
or borrowed from other schools, as well as instances in which available equipment proved to be non-
functional.

Additionally, public-school teachers reported accessibility challenges for children with disabilities. Some
classrooms are not adequately designed to ensure safe access and active participation, and there is
no systematic monitoring by the Ministry to ensure compliance with accessibility standards.

INDOOR AND OUTDOOR SPACE

With respect to the indoor spaces of public-school units, reports from both teachers and principals
indicate considerable variability. As they noted, “the spaces between classroom areas within schools,
and the overall size of kindergartens in general, vary.” In many public kindergartens, classrooms of
different dimensions coexist within the same building. Some classrooms are sufficiently spacious to
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support play-based activities—allowing multiple play experiences to occur simultaneously—while
others are very small, significantly limiting the opportunities for play.

This variability is also evident in the outdoor environments of public kindergartens. Substantial
differences were observed in the size and quality of playground areas. Some schools have large and
well-designed outdoor spaces, while others operate in highly restricted areas where the limited space
is largely occupied by fixed equipment and play structures, thereby reducing children’s freedom of
movement. These differences appear to be closely linked to the school’s geographical location: rural
kindergartens generally benefit from more spacious outdoor areas, whereas urban settings tend to
have more constrained outdoor spaces, as noted by several teachers.

ADMINISTRATIVE PROCEDURES

A shared concern among professionals is the need to further develop outdoor play in Cyprus. As one
teacher characteristically noted, “We need to advance outdoor play; we still have only the traditional
equipment.” According to reports from both in-service teachers and principals, the outdoor areas of
public kindergartens remain equipped primarily with conventional playground structures—such as
climbing frames, slides, and swings—which do not sufficiently support diverse forms of play.

Teachers in public kindergartens emphasized the need to make more effective use of available
resources to enrich outdoor environments. They also noted difficulties related to Ministry procedures,
which often result in significant delays in acquiring or upgrading materials. Another major challenge
reported by public kindergarten principals concerns the lack of covered or enclosed common areas in
most school units. This limitation reduces the feasibility of outdoor play during the summer months,
when high temperatures pose safety concerns, as well as during the winter period, thereby restricting
children’s opportunities for outdoor learning and play throughout the year.

TEACHER-CHILD RATIO

One of the most significant challenges highlighted by both in-service teachers and principals is the
notably high child—teacher ratio, with a single teacher often responsible for as many as 25 children.
While educators recognize their crucial role in facilitating play, they emphasize that the demands of
supervision and classroom management “make it difficult for the teacher to engage in play,” noting that
it is particularly challenging “to run several Learning Centers simultaneously with one teacher and 25
children.” This challenge is further exacerbated in classrooms with children of diverse profiles and
needs, which significantly complicates the teacher’s ability to support play. As one participant observed,
“It is not possible to have 25 children in a class, each with different needs... the teacher’s role becomes
particularly demanding in this aspect.”
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3.3.2. NEEDS OF PROFESSIONALS IN INCORPORATING PLAY

EFFECTIVE PLAY INTEGRATION

The needs identified by the professionals in the sample regarding the integration of play primarily
concern the provision of adequate staffing, professional development, and material resources. A strong
emphasis was placed on reducing class sizes, as illustrated by one teacher's comment: “/ believe that
a significant reduction in the number of children in the classroom would help, and ideally, the presence
of two teachers in a class of at least 20 children.” Additionally, principals emphasized the need for
increased financial support for public kindergartens to ensure that both indoor and outdoor
environments are properly equipped to facilitate high-quality play experiences.

TEACHERS’ PROFESSIONAL DEVELOPMENT

Regarding professional development, professionals reported that in public kindergartens, training
programs are primarily offered through the Pedagogical Institute and the Ministry of Education, usually
at the beginning of the school year, focusing on topics related to free and structured play. Teachers
also have the option to attend seminars and workshops organized by the University of Cyprus and other
organizations. However, both ECEC teachers and principals emphasized that these training
opportunities are often isolated, fragmented, largely optional, and not embedded within a systematic
framework of professional support. In contrast, at the University of Cyprus Kindergarten, more
sustained professional development opportunities are offered throughout the year. These are highly
valued by teachers, as they integrate theory and practice through experiential learning.

A notable example highlighted in the study involves a public-school teacher holding a doctorate
specializing in play, who collaborated with the Ministry to provide training seminars. She reported that
her efforts did not achieve the anticipated results, as attempts were made to train a large number of
teachers within a short period, despite the fact that such training is most effective in small groups with
ongoing in-class support. Nevertheless, she observed positive signs of change arising from these
initiatives, noting that even experienced teachers—who initially participated in training sessions out of
obligation—are gradually recognizing the benefits of play-based pedagogy and seeking to integrate it
into their practice. Reflecting on her experience, she stated: “Change will come in 10—15 years, but we
must make the effort now.”
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Professionals emphasize that teachers’ perceptions of play and their participation in training courses
constitute a decisive factor in their professional development. They commonly report that, although
numerous training opportunities are available, their actual utilization largely depends on each teacher’s
personal belief in the pedagogical value of play. ECEC teachers also note that professional
development is hindered by the voluntary nature of training seminars, which require them to dedicate
personal time, and by the optional application of acquired knowledge in practice.

The study includes accounts of teachers who, despite not receiving formal training in play during their
studies, later adopted play-based approaches because they recognized their importance for children’s
learning and development. These teachers tend to hold advanced degrees, such as master’s or
doctorates. In contrast, some teachers refuse to integrate play into their practices, preferring to follow
familiar routines that are easier to implement. These teachers generally have more limited training
compared to those who adopt play-based approaches.

Reports from both groups highlight insufficient training related to the National Curriculum Framework
as a persistent issue. In particular, teachers note limited preparation for integrating play into the learning
process. As one teacher explained: “The insufficient training regarding the curriculum, and especially
the integration of play into the learning process, leads to disagreements about the correct
implementation of play in the classroom.” Teachers also report a lack of theoretical knowledge
regarding how and to what extent they should engage in play, which hinders its effective use. As
another teacher noted, “Teacher involvement in play stems largely from the knowledge and skills they
possess to support children’s play.”

Both teachers and principals emphasize the need for professional development to become more
systematic and to extend beyond purely theoretical presentations. They recommend designing seminar
series that combine theoretical input with experiential workshops and practical application, in order to
strengthen meaningful understanding and facilitate the transfer of knowledge into practice.
Opportunities to observe colleagues who effectively implement play-based pedagogy are also
considered particularly valuable for exchanging practices. However, previous attempts at such
initiatives did not achieve the desired outcomes, as only one teacher per school participated, limiting
the dissemination of knowledge and experience to the broader staff.

3.3.3. PRACTICES, PROJECTS, OR INITIATIVES PROMOTING PLAY
PLAY AS A FORM OF LEARNING
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Both in-service and pre-service teachers, as well as the principals in the sample, reported that play is
integrated across all forms of learning and throughout the daily schedule. This integration encompasses
both free and structured play, conducted in the morning and at midday, often through the use of learning
centers. Some participants also highlighted the use of the project method, whereby learning centers
are developed in alignment with ongoing lessons and serve to support children’s skills development,
knowledge acquisition, and experiences around a central theme. Furthermore, play is incorporated
within structured activities as an instructional tool to achieve specific learning objectives and is also
embedded in outdoor play experiences.

According to the examples provided by professionals, there are notable differences in how learning
centers are developed in public kindergartens compared to the effective practices observed at the
University of Cyprus Kindergarten. The participants’ accounts illustrate the diverse ways in which play
is integrated into everyday educational practices, highlighting both the potential and the variability in
implementation across different settings.

Pre-service teachers described exemplary practices for incorporating play across different subject
areas and for linking structured activities with learning centers. Examples include the use of educational
games in mathematics to support conceptual understanding and the creation of a “supermarket”
learning center following a language lesson on text types. They also reported strategies for managing
the classroom during free and structured play, such as assigning responsibility roles or providing
“tickets” that allow children to move between learning centers without causing disruption.

Several effective practices of implementing the project method in public kindergartens were highlighted.
One example involved a project on the theme of “Fairy Tales”, within which learning centers were
developed to support the stages of producing a book, such as a “printing house” and a “bookstore.”
Reference was also made to standalone learning centers, such as the “Grocery Store,” designed to
familiarize children with transactional processes, which operate independently of a specific project.

At the University of Cyprus Kindergarten, teachers described a more comprehensive approach to
creating learning centers, exemplified by a project on “Cooking.” Prior to establishing the learning
centers, children participated in preparatory experiences, including a visit to the University of Cyprus
restaurant, where they observed how the space functions and is organized. Through structured
activities, they explored the components of a restaurant and subsequently recreated them in the
classroom. During the operation of the learning centers, teachers observed that children initially
struggled to adopt roles and engage in dialogues reflective of real restaurant scenarios. In response,
teachers designed supportive activities, inviting professionals such as a chef and a waiter to the school
to answer questions and provide firsthand insights into restaurant operations.

Funded by the European Union. Views and opinions expressed are however those of the i |. v
Co-funded by author(s) only and do not necessarily reflect those of the European Union or the European

H Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA Prometing High-Quality [E1E
the European Union can be held responsible for them. [Project Number: 101196299] fhrohEdsctonsadhieynal-doytines




{

W, VYTAUTAS
N,

MAGNUS a. Associagdo
de Profissionais
HE\IJXEXR[S[ITY w de Educacdo de Infancia

University
L |of Cyprus

ARISTOTLE HOGESCHOOL “ L
§ JUNIVERSITY [ing) D(JQ_(J i abo ‘
OF THESSALONIKI I . I I I °

In addition, quantitative data from the play observation tool—including the number of play episodes,
types of play observed, play initiation patterns, teacher roles and involvement, and pre-service
teachers’ reported confidence levels—are presented in Annex 3.

Regarding outdoor play, professionals reported that organized games are implemented in some
schools; however, several principals noted that their teachers are not accustomed to facilitating such
activities. In most cases, children are allowed to play freely with the available playground equipment,
without engaging in the types of play developed within the classroom context. A notable example from
the University of Cyprus Kindergarten illustrates how playground materials can support socio-dramatic
play. In this instance, children created scenarios using toy cars to travel to a “petrol station” and then
to their “home,” assuming roles and constructing a narrative around their actions. Some public-school
teachers familiar with play-based practices provided individual examples of efforts to extend classroom
play outdoors. For example, one head teacher described creating music corners, a “grocery store,” and
other areas in the schoolyard, thereby transforming the environment and introducing new stimuli for
children.

Assessment practices also vary considerably across kindergartens, reflecting differences in how
children’s learning through play is documented and monitored. One public-school teacher reported
using a range of observation and documentation tools—including photographs, checklists, and
anecdotal records—to track children’s development through play and to plan subsequent educational
activities. In contrast, teachers and the director at the University of Cyprus Kindergarten described a
more systematic approach. Observation scales, tailored to each type of play and including a series of
developmentally appropriate goals, are employed and updated every six months to monitor children’s
progress throughout the school year. Additionally, regular parent communication practices are
implemented, such as sharing short descriptive narratives via an online platform that highlight children’s
actions and achievements in play.

3.4. IMPLICATIONS FOR PRACTICE, POLICY, AND FUTURE
DIRECTIONS

PROGRAMME OF STUDIES AND PLAY EMPHASIS

Regarding the place of play within the teacher education curriculum, participants reported that during
their undergraduate studies they received ‘the basic foundations for the pedagogical use of play.”
However, ECEC teachers who graduated earlier noted that they did not receive sufficient guidance on
its practical implementation, as distinctions between free and structured play were not emphasized at
that time. Pre-service teachers at the University of Cyprus described a dedicated course on play, the
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knowledge from which is applied during practicum placements, as well as a creative drama course
aimed at developing skills useful for teachers’ involvement in playful activities. Nevertheless,
participants emphasized that the alignment between theoretical preparation and practical application
varies across settings. One teacher working at the University of Cyprus Kindergarten noted: “What we
were taught during our degree aligns with what happens in practice here, but not in other settings,
because those settings place emphasis on other goals, such as developing literacy skills through rote
learning or producing crafts for children to take home.”

With respect to enhancing teacher education, several in-service and pre-service teachers highlighted
the importance of combining theoretical courses with laboratory-based activities, which facilitate the
consolidation of knowledge and its connection to practice. Many also stressed the need to integrate
play more explicitly into inclusive education courses, focusing on differentiating play according to
children’s diverse needs (e.g., selecting appropriate materials and defining the teacher’s role in
supporting play). One pre-service teacher additionally noted the need for further preparation in
assessing play.

Students’ accounts further revealed a strong need for enhanced preparation in classroom and behavior
management, which directly affects their ability to effectively support play. This need is likely linked to
their limited prior experience in ECEC settings.

3.5. IN-DEPTH EXPLORATION OF FIELD RESEARCH (OPTIONAL)

3.5.1. CONCEPTUALIZATIONS OF PLAY BY PARTICIPANTS

Participants’ conceptualizations of play highlighted its central and indispensable role in early childhood.
As one teacher remarked: “Play is not just a game; it is far more than an activity—it is a necessity for
children because through play they develop.” Other participants similarly emphasised that “play is a
child’s right, because without it their smooth development cannot be achieved; everything takes place
through play,” underscoring play’s perceived centrality to children’s natural growth. Additionally others
described play as the primary mode of learning from birth, noting that “play is how children learn from
the day they are born,” thereby positioning it not as a supplementary or optional practice, but as the
foundation of early learning and development.

3.5.2. PERCEIVED IMPACT AND BENEFITS OF PLAY

Play is widely recognized by ECEC professionals as a fundamental component of children’s holistic
development and as a key condition for creating a learning environment that sustains children’s interest
and enables meaningful learning. This perception is reflected explicitly in their ,
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statements. As one teacher remarked: “Play makes children engage, have motivation, take initiatives,
and have a voice”. Participants further noted that “children develop and evolve holistically through
play” and that “through play, children express themselves and learn effortlessly without becoming
tired,” in contrast to more traditional teaching methods.

3.5.3. ROLE OF PROFESSIONALS IN CREATING PLAY OPPORTUNITIES

ECEC teachers recognize their role in children’s play as crucial, noting that “it depends on the teacher’s
own perception of play, its impact, and its importance for children’s development.” According to public
kindergarten teachers who implement play-based pedagogy, the teacher’s involvement is described as
“‘what enables children to reach mature play,” as the teacher discreetly guides children in their
development. They further note that “the teacher’s involvement is not limited to participation, but follows
both a theoretical and practical model.” Teachers first observe children’s play, identify their needs, and
then decide how to engage—either directly or indirectly—to respond effectively and support children’s
progression.

Several in-service teachers also emphasized the importance of creating a rich and safe environment
with varied stimuli that sustain children’s interest and participation. They described the teacher’s role
as encompassing the design and organization of play, including selecting appropriate materials,
planning preparatory and reinforcing experiences, and ensuring that every child can access the
activities.

Participants consistently portrayed the teacher’s role as multidimensional. Common characteristics
included acting as a facilitator who encourages children, a co-player, a designer of learning
experiences, and a shaper of the learning environment. As one public kindergarten teacher
emphasized, ‘this role is adaptive to the experiences children bring, in order to organize learning
appropriately,” highlighting that teachers must adjust play-based pedagogy each year according to the
level, interests, and needs of each group of children.

The directors in the study recognize their role as pivotal in promoting play-based pedagogy. They report
exercising educational leadership through a “guiding” and “supportive” approach, acting as “motivators”
and ‘“role models” for their staff. In addition, they support teachers’ professional development by
providing training on the importance and benefits of play-based pedagogy and by ensuring that
appropriate equipment and materials are available within the school. Directors also strive to cultivate a
positive and collaborative school climate, support teacher autonomy, and encourage the
implementation of play-based practices. Furthermore, they maintain ongoing communication with
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parents to help them understand the value of play as a fundamental mode of learning and to promote
parental engagement in supporting children’s play experiences.

3.5.4. FAMILY PARTICIPATION IN PLAY

Professionals in the sample also emphasize their decisive role in promoting the value of play to parents,
acting as a bridge between the school and families. Common practices reported across kindergartens
include actively involving parents in play activities, either by participating in play with their children or
by providing materials to enrich the learning centers. These actions are considered effective because,
through participation in sample play sessions, parents gain a clearer understanding of the benefits of
play and the learning objectives it supports. This involvement contributes to a gradual shift in parental
perceptions and helps alleviate concerns that learning is limited solely to reading and writing.

Teachers at the University of Cyprus Kindergarten reported additional practices to strengthen family
engagement, such as assigning play-based home activities that encourage collaboration between
children and parents. A public-school principal noted that teachers in her school maintain daily
communication with parents regarding how children learn through play, thereby fostering a positive
attitude toward the kindergarten’s pedagogical philosophy. Furthermore, principals described
organizing informational meetings and presentations to highlight the role of play in children’s holistic
development and in achieving learning objectives. In public kindergartens, the Parents’ Association is
also identified as an important source of support, contributing to school needs by providing materials
and toys.

3.6. MAIN CONCLUSIONS OF FIELD RESEARCH

Across the findings, several interconnected challenges emerge that hinder the effective implementation
of play-based pedagogy in early childhood settings. Limited classroom space, insufficient resources
and materials, and a lack of specialized equipment create uneven conditions for play, often requiring
teachers to personally cover costs or work with outdated materials. Both indoor and outdoor spaces
are frequently inadequate—either too small, poorly equipped, or lacking covered areas—thereby
restricting children’s opportunities for diverse and meaningful play experiences. High child—teacher
ratios further exacerbate these constraints, making it difficult for ECEC teachers to support and extend
children’s play, particularly in classrooms with diverse developmental needs.
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At the same time, beliefs and practices within school culture can act as barriers. Play is sometimes
treated as secondary, principals may lack the training to effectively guide its implementation, and ECEC
teachers often have limited autonomy or support to apply play-based approaches. Newly qualified
teachers report difficulty advocating for play due to limited experience and professional insecurity, while
parental concerns regarding academic readiness continue to influence its integration.

The findings also highlight several essential needs for strengthening the effective integration of play in
early childhood education. Foremost among these is the need for improved staffing conditions,
including a reduction in the number of children per class and the presence of two teachers, in order to
better support children’s diverse developmental needs. Teachers and principals further emphasized
the necessity of increased financial investment to ensure the availability of adequate materials,
equipment, and well-equipped indoor and outdoor spaces.

Equally important is the demand for more systematic, ongoing, and practice-oriented professional
development, as current training opportunities are inconsistent, fragmented, and largely optional. ECEC
teachers recommended seminar series that integrate theoretical instruction with experiential learning,
provide opportunities for classroom observation and collaborative practice, and offer clearer guidance
on the integration and assessment of play.

In addition, the data indicate that play is embedded throughout the daily programme in multiple ways.
Participants integrate both free and structured play, employ learning centers, and adopt project-based
approaches to support children’s skills, knowledge, and creativity. Despite variations across different
types of settings, pre-service and in-service teachers consistently strive to connect play with learning
objectives and classroom routines. Several initiatives also demonstrate attempts to extend play into
outdoor environments and to use observation tools to systematically document children’s learning
through play. The findings also indicate that, although undergraduate programmes provide foundational
knowledge on the pedagogical use of play, the alignment between theoretical preparation and practical
application remains inconsistent across settings. Participants emphasized the need for more
laboratory-based and experiential learning opportunities to facilitate the meaningful transfer of theory
into practice. Additional needs include clearer integration of play within inclusive education courses,
particularly with respect to differentiation, enhanced training in classroom and behaviour management,
and more comprehensive preparation in assessing children’s play. Overall, the evidence points to the
necessity of a more coherent, practice-oriented approach to play within teacher education programmes.

Finally, the findings demonstrate that play is widely regarded by early childhood professionals as
fundamental to children’s holistic development. Within this context, the teacher’s role is central to
creating meaningful play opportunities. ECEC teachers describe a multidimensional role that involves
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observing children’s play, identifying their developmental needs, and engaging strategically to extend
learning. They also highlight the importance of designing rich, safe, and stimulating environments that
support children’s active participation.

School directors similarly emphasize the critical nature of their leadership in promoting play-based
practices. They provide professional guidance, ensure the availability of materials, foster a collaborative
school culture, and maintain ongoing communication with parents. Family involvement is also identified
as a significant factor, with Parents’ Associations in public schools contributing materials and resources
that further support play-based learning. Collectively, the coordinated efforts of teachers, school
leaders, and families are essential for cultivating environments in which play is recognized, valued, and
effectively embedded as a core mode of learning.
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CONCLUSION

The findings from the policy review, literature synthesis, and field research converge to present a
coherent picture of the status of play pedagogy in early childhood education and care (ECEC) in
Cyprus. At the policy level, play is firmly established as a core pedagogical principle, recognized both
as a child’s right and as a primary means of learning. The National Curriculum emphasizes the
importance of providing rich, stimulating environments and allocates substantial time to both free and
structured play. Despite this strong policy emphasis, practical structures to support implementation
remain underdeveloped. Guidance on translating policy intentions into daily practice is limited, and
there are no systematic mechanisms to monitor or ensure the consistent application of play-based
approaches across settings, placing much of the responsibility on individual educators.

The literature review reinforces this implementation gap, providing robust empirical evidence for the
developmental and educational value of play while highlighting the challenges educators face in
implementing it meaningfully. Studies point to limitations in teacher's pedagogical strategies,
uncertainty about their role during play, difficulties in transferring theory into practice, and the impact of
schoolification pressures that reduce opportunities for child-initiated play. The literature consistently
calls for explicit guidance, structured play- and drama-based training, observation tools, opportunities
for reflective practice, and stronger alignment between early childhood education programmes and
classroom realities.

Field research findings confirm that while play is widely valued by ECEC professionals and integrated
into daily routines through free and structured play, learning centers, and project-based approaches,
its effective implementation is significantly constrained by structural and pedagogical barriers.
Educators frequently operate in overcrowded classrooms with limited indoor and outdoor space,
insufficient materials, and inadequate equipment, conditions that create uneven opportunities for
meaningful play experiences. High child—teacher ratios, restricted autonomy, and school cultures that
sometimes prioritize academic readiness further limit teachers’ capacity to support and extend
children’s play.

Both pre-service and in-service teachers express a strong need for practice-oriented professional
development, clearer guidance on planning, facilitating, and assessing play, and increased
opportunities for collaborative observation and experiential learning. The findings also reveal
inconsistencies between theoretical preparation in undergraduate programmes and actual classroom
practice, underscoring the need for more coherent, hands-on training. Leadership and family
involvement emerge as critical factors, with school principals playing a central role in creating
supportive environments and parents’ associations contributing essential resources. Taken together,
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these findings demonstrate that strengthening play pedagogy in Cyprus requires coordinated
improvements in staffing, infrastructure, professional learning, and school culture to ensure that play is
consistently understood, supported, and effectively embedded as a core mode of learning.

These insights provide a clear direction for the next phase of the EDUPLAY project. Building on the
identified needs, the project will focus on developing coherent, practice-oriented resources that
enhance educators’ capacity to implement play-based pedagogy with confidence. Through structured
guidance and accessible professional learning opportunities, EDUPLAY aims to support teachers and
school leaders in embedding play more effectively and consistently across early childhood settings.
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ANNEX 1: DESCRIPTIVE OVERVIEW

Individual Interviews with Headteachers

The analysis drew on five valid interviews with headteachers. All participants were women. The mean age was 47 years
(SD =9.3). Three participants were aged 46-55 years (60%), one was aged 25-35 years (20%), and one was aged 36—45
years (20%).

Three participants had a master’s degree and two held a bachelor’s degree. In terms of location, two participants worked in
towns (40%), while the remaining participants were distributed across a small town (20%), a city (20%), and a large city
(20%).

In terms of professional experience, headteachers had been in their current role for an average of 3.8 years (SD = 3.6) and
had accumulated an average of 25.6 years of experience in the education sector (SD = 9.4). The institutions they
coordinated served, on average, 71 children (SD = 28.2).

Focus-Group Interviews

A total of 21 early childhood in-service teachers, including one participant with another professional background, who
participated in focus group interviews were included in the analysis. All participants were women. The average age was 33
years (SD = 7.6). Participants were distributed across age groups as follows: 3 teachers (14.3%) were younger than 25
years, 10 teachers (47.6%) were aged 25-35, 7 teachers (33.3%) were aged 36—45, and 1 teacher (4.8%) was aged 46—
55.
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Regarding educational background, 9 teachers (42%) held a Bachelor’s degree, 8 teachers (38%) held a Master’s degree,
and 4 teachers (20%) held a Doctorate. In terms of work location, 11 teachers (52.5%) worked in towns, 4 teachers (19%)
in cities, 4 teachers (19%) in small towns, and 2 teachers (9.5%) in villages.

Concerning professional experience, in-service teachers reported an average of 8.2 years in their current positions (SD =
7.5) and 8.6 years of experience in education overall (SD = 6.9). Regarding classroom structure, teachers reported that the
institutions in which they worked had, on average, 63 children (SD = 33.7). The number of adults per classroom ranged
from 1 to 4, with an average of 2 adults (SD = 1.0).

Direct Observations

A total of 19 classrooms were observed. Classrooms were predominantly located in urban areas (15/19; 79%) and the
remainder in suburban areas (4/19; 21%). All observations took place in public and kindergarten settings.

The number of children per classroom ranged from 18 to 25, with a mean of 23 children (SD = 2.12). The number of children
with special needs per classroom ranged from 0 to 3. Similarly, the number of adults per classroom ranged from 0 to 3, with
an average of 2 (SD = 0.8). Concerning children’s age groups, all classrooms were coded as mixed 4—6 years.

A total of 168 play episodes were observed (M = 9.9 episodes per classroom; SD = 3.8). Most activities were child-initiated
(53%), while teacher-initiated activities accounted for 47%. In Phase 1, construction play (20.4%) and social play (19.4%)
were the most frequently observed types, followed by rule-based play (17.2%) and imaginative play (15.1%). Creative play
(11.8%) and outdoor play (10.7%) were less common, and object play (5.4%) was the least frequently observed type. In
Phase 2, the distribution of play types remained broadly consistent with Phase 1. Construction play (18.7%) and social play
(18.7%) again ranked highest, followed by imaginative play (16.5%) and rule-based play (16.5%). Creative play (12.1%)
and outdoor play (11.0%) appeared less often, while object play (6.6%) continued to be the least represented.
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In Phase 1, pre-service teachers reported equal frequency of direct and indirect involvement during children’s play (both
28.8%). Engagement outside the play episode accounted for 23.2%, and intervention-based involvement represented
19.2% of cases. In Phase 2, teachers most frequently reported either direct or indirect involvement as well (each 29.8%).
Engagement outside the play episode represented 23.4%, while intervention-based involvement decreased slightly to
17.0%. Concerning teacher roles, in Phase 1 the most commonly reported role was observer (23.8%), closely followed by
director and facilitator roles (each 22.2%). The helper role represented 19.1%, and co-playing was least common (12.7%).
In Phase 2, observer roles remained most prevalent (26.2%), followed by facilitator (23.1%). Director and helper roles
appeared with equal frequency (20.0% each), while co-playing remained the least represented form (10.7%).

Finally, almost half of the observers (47%) reported lacking confidence on items relating to teacher—parent collaboration.
Specifically, items Q11, Q12, Q13 and Q14 showed the highest frequencies of “not confident” responses, indicating an
area where targeted support or professional development may be warranted.

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not lA‘
y necessarily reflect those of the European Union or the European Education and Culture Executive Agency

the European Union (EACEA). Neither the European Union nor EACEA can be held responsible for them. [Project Number: 101196299] ..m.hn:.e.n.':'.‘l.mwh‘ik‘.'f‘«;m




{
A”'A[

University
of Cyprus

“\ARISTOTLE
UNIVERSITY
OF THESSALONIKI

PEEEe) Ipabo

VYTAUTAS

HDGESCHOOL MAGNTS

o
Associacao
UNIVERSITY de Profissionais
MEMX XTI de Educacdo de Infancia

ANNEX 2: THEMATIC ANALYSIS OF INTERVIEWS AND FOCUS GROUPS WITH TEACHERS AND

HEADTEACHERS

MpokAROEIg Kal EPTTOSIa OTNV EVOWUATWOTN Tou TraiXvidiol otnv MNMpooxoAikn Ektraideuon kai ®povrida (MED)

OgpaTiKA
evoTnTa

Y1roevoTnTa

Opadeg eoTiaong

ATTOWEIG EKTTAISEUTIKWYV

2UVeVTEUEEIG

ATtroyeig 51eubuvTWwV/d1guBuvTpIWV

«MepiBaAiov

TAgNng, XWwpPog

Kol S1a0éo1pol
mopoI»

1. AilagopoTroinon
UTTOOTAPIENG O€E
TTOPOUG ava TUTTO
OX0Agiou.

Koiva:

-YTTapxel
duvatoéTnTa £EOTTAICUOU TWV
ONUAOCIWY OXOAEiWV UE Ta
KATAAANAQ UAIKG.

-YTTapxel TTPOUTTOAOYIONOG VIO
KTIOIMO VEWV XWPWV ApPKEi va
¢NTNnB¢i. ZTov TrpouTroAoyIoud TOU
KPATOUG YIA TO KTIOIJO VEWV
vNTmaywyeiwv gykpivovral KGOe
XPOVO 2 €K.

-O1 KOTTEAEG TTOU €pyalovTal OTO
OXOA€io Kal EpyadoTNKAV O€
IBIWTIKA, ava@épouv OTI TOUG
QIVETAI N EUKAIpia va ayopdcouv
OTI XpeIagovTtal Xwpig
TTEPIOPICPOUG, TOUG TO ETTITPETTEI O

Koiva:
-MaiCel pdAo 1600 KAAr) ouvepyaaia EXEl
TO OXOAEI0 PE TNV OXOAIKN £QOpIia, TOUG
KOIVOTAPXEG YIa £EOTTAIONO TOU OXOAEiou.

-YTTApXEl oUvVEPYATia e TOV OUVOECHO

yovéwv. TIg TTAEIOTEG POPEG €ival BETIKN

OTIG TTPOTACEIG KAl TTOAEG POpPEG €ival n
MOV EUKOAIQ TTOU UTTOPEIG va BPEIG.

-Mapéxeral kaBopiouéEvo KoVvOUAI aTrd Tnv
OXOAIKR egopia 6TToU ayopalouv
€EOTTAIOUO Kal yIa TO TTaIXVidl aAAG Kai
yla GAAEG avAYKES TTOU PTTOPET va
TIPOKUWOUV OTTWG ETTITTAQ, OUVTHPNONG
aiBouoag, TTaIOOTOTTOC KTA Kal yI' auTd
KAMia @opa PTTOPE va UNV APKEi TO
KOVOUAI yia ayopd e€OTTAIOUOU
TTaXVvIOIoU. KATTOIEG XPOVIEC KAl O€
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TTPOUTTOAOYIONOG TOU KATTola oXOAcia xpelddeTal TTEPICOOTEPN
TTAVETTIOTNHIOU. OIKOVOUIKR UTTOOTHPIEN.

-O oUvdeopog yovéwy gival TTpOBuuog va
BonBroel aAA& Kai ol yoveig oTo va
PEPOUV UAIKA yIa TO TTPOTCEKT, AV TOUG
gival EQIKTO.

-Mapéxeral KOVOUAI aTTd TO KPATOG, YIa
€COTTANIOUO yIa TTAIOIA PE EIDIKEG AVAYKEG.
Av 10 ox0A¢€io TO aloTrolei KABe xpOvo TO

OXOA¢gio e¢oTTAICETAI.

-YTTApXEl UTTOoTHPIEN aTTO TO KPATOG

otav ¢nTtnOei kai dikaloAoynBei OTI dev

gival KatdAANAo KA&TToI0 TTaIXVIdI 1) £XEI
@Oapei TO KPATOG ETTIXOPNVEI.

-H oxoAIKA e@opia Aiyo duokoAgUouv Ta
TPAYMATA YIOTI Ta KOVOUAIQ €X0UV
MEIWOBEI, TTaAIG UTTHPXE YIa KABE TAEN
OUYKEKPIPEVO KOVOUAI Kal TTAEOV TTOU
EXOouv opitel o1 epopieg aTEAVOUV €va TTIO
MadIKO KOVOUAI Kal QUOKOAEUEI AuTO TTOAU
TNV XPOon Toug yiaTi OAa TTPETTEl va
dIkaloAoyouvTal.
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Alagpopég-AtTokAioslg: Alagpopég-AtTokAioelg:
-Aev €X0oUV OUVOEOHO YOVEWV.
Koiva: Koiva:

2. Alag@opoTToInoeIg -Y1répxel utrootnpign atmmo 1o TuRua
oTNV TTApPOXN EmoTtnuwv Tng Aywyng, 6TTou €pxovTal
UNIKWV/PEOCWV KaBnynTég TOU TUARUATOG Kal

METALU OXOAEIWV. TIPOCPEPOUV EUKAIPIEG OTA TTAIDIG OTTWG

MouoIkrig kal EIKaoTIKWV.

-O1 yoveig ePTTAEKOVTAI CUUUETEXOVTAG O€
OpAOEIg, TTPOTCEKTG, PEPOVTAG UAIKA yia
eUTTAOUTIONO KévTpwy Mabnong,
@TIAXVOVTAG UAIKA PE Ta TTAIBIA TOUG OTO
oTriTI. Avé dUo BOouddeg oTo
VNTTIOYWYEIO OTEAVOUV OTOUG YOVEIG VO
UAoTToIROO0UYV €va TTaIXVidI A Pia
dpaoTNPIOTNTA OTO OTTITI JE TA TTAIOIA
TOUG, €iTE VA TTAVE KATTOIA ETTIOKEWN KAl
Va OTEIAOUV QWTOYPAPIKO UAIKO
TTPOWBWVTAG OTOUG YOVEIG VO TTEPACOUV
OUOI00TIKO XPOVO E Ta TTAIdIA TOUG.

Alagpopég-AtTokAicelg: Alagpopég-AtTrokAicElg:
-ATTO TTPONYOUNEVEG EUTTEIPIEG OE -Aev UTTAPXEI ETTAPKNG EEOTTAICUOC Kal
IBIWTIKG OXO0Agio, dev TTAPEXOVTAV UAIKA, ol TaEeIg £xouv Tov KaTaAAnAo
atré To oX0Agio Ta UAIKA, {nTouoav €COTTAIONG aAAG eV avavEWVETA.
atro yoveig ) eTwIfOTav TO
KOOTOG O EKTTAOEUTIKOG. -Ta uNika TTapayyEAovTal atrd Tnv

QaT1T00rKN TOU UTTOUPYEIOU yIa KABE
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-A11é guTteIpia o€ dnudoio MNvwoTikd AvTikeigevo. YTTApXE!
OXOAgio, Ta TTaIVvidla KAakAg OUYKEKPIPEVO TTO0G TTOU dIKaloUuTal TO
ToI6TNTAG, TTOAU TTaAId, QVETTOPKK, | KABE oxOA€io, dev gival TTOAU peydAo Kal
PTWYXA Kévtpa MdaBnong. «Mou QETOC aTTO 000 evnuEPWONKE dev Ba
Ekave pofepn eviuTwon 1a uTTdpxel N TTapayyeAia Tou UAIKOU aTTod

TTai Vidla TToU &gixeE, UTTOPEI va Ta TNV atTodnKn. 'ETol £€mece OGN0 1O BAPOG
gixaue Kai gueic atnv yevid uag, oTa AEITOUPYIKA £€€00a, 0TO KOVOUAI TTOU

xTapuéva madlA, Kouudria va €xel yia va Byel 6An n xpovid oTo
Agitrouv, 6x1 1600 mAOUCIO UAIKO | vntmiaywyeEio. AuTO BUOKOAEUEI TTOAU yiaTi
0€ 0IKOOOWUIKO TTaixVidl o€ aAAa Xpelaletal va WYAgouv TIC ETAIPIES TTOU
&idn maixvidiou, pTwxa Kévipa TTapEXOUV Ta KATAAANAQ UAIKG aAAG dev
Mabnonc...To mpwi 010 Ox0Agi0 gival oUTE ETTAPKES TO TTOCO TTOU

armré 1 7:00-7:45, amAa kGBovrai TTapEXETAl AOyw Tou OTI XpelddeTal va
O€ UIa KapEKAQ, UE TIC TOAVTOUAEC | E0OEUTEI Kal € AANEC QVAYKEC TTOU EXEI

armro miow, dev raifouv kaboAou, TO VNTTIAYWYEIO.
BAéter 0 évag Tov dAAo, uéxpl va
TAve OTIC TAEIS TOUS Kal va -Ymdpyouv Ta Bacikd UAIKé yia va

apxioel To EAcUBePO TTai Vidl. » dounOei To TTaiyvidl, aAAG Ba pTTopoucav
va gixav TTePIooOTEPQ.

-Mapéxovral ETITTAQ yIa TNV MNa mapdadeiypa oto Kévipo MdaBnong
opydvwon Baoikwv Kévipwv TNG €§EPEUVNONG I TOV QUOIKWV
Mda&Bnong (11.X. KOUKAGOTTITO, ETTIOTNUWYV gival KATTOIQ UAIKA TTOU €ival

Mouaoikn, BIBAIOBNAKN, payaldki atmapaitnTa va uttdpxouv (JeyeBuvTiKoi
KTA) KaBwg Kal Tov Baciko PAKOIi, KABPEPTES, HaYVATEG KTA) aAAG
€EOTTAIONO AUTWV TWV KEVTPWYV AuUTA eV TTAPEXOVTAI OPKETA ATTO TNV

MAaBnong (6pyava POUCIKNAG, a1roBnKn, UTTOAEITTOVTAI KAl OTOIXiICOUV

BiBAia, €idn kKoulivag, TAPEIOKN OPKETA.

KTA) T0 OTTOia avaAOywg PE TO
B£ua, avammpooapuolovTal
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€COTTAIONO.
3. Alogpopég oTnv Koiva: Koiva:
TTApoXn -Aev TTapExovTal KATAAANAG UAIKA | -YTTdpxouv KATToIa €EEIBIKEUPEVA UAIKA
e€I0eIKEUPEVOU TTOU VO AVTOTTOKPivovTal o€ OAa Ta | OTnVv aiBouoa €I0IKAG EKTTAIdEUONG TTOU
€€OTTAIOUOVU. TaidId. METaQEPOVTAI KAl OTIG AAAEG TAEEIC AANG

Xpelaovtal TePIcoOTEPA.

-2 XETIKA PE TOV TTIO
€CATOMIKEUPEVO €COTTAIOUO TOU
KaBe Kévrpou MaBnong tTou -Aev UTTAPXOUV UAIKA TTIO €EEIDIKEUUEVQ,
TTPOCPEPETAI TTOIKIAEI O€ KAOE EKTOG Kal av £TUXE ATTO TNV KOTTEAQ TNG
OXOA€gio, Ta UAIKA D€V gival ETTAPKN) €I0IKNG eKTTAiIdEUONG Va £EOTTAIOEI TV
aAAG Kal PTTOpEi va unv UTTdpyxouv | aiBouca Tng, aAAwg pévouv oTaBepd Ta

Kav. UAIKA. Mg KOOTOG TwV KOTTEAWV TNG
€10IKNG e¢otTAiovtal i daveidovTal atrd
-MoAAEG popég Bev TTapExovTal AAAa oxoAeia. Auto dev Bonba aTo va
KaTdAANAa UAIKG TTOU va MTTOPOUV KaBnuepiva Ta TTaidid va
QVTATTIOKPivovTal O OAa Ta TTaIdIA aglotrolouv autd Ta Traixvidia.
Kal yIa VO ayopacTouV aTTaITeiTal
XPOVOoG.
Alagpopég-ATToKAioEIG: Alagpopég-ATToKAioEIG:

-To oxoAegio Tng €ivai
€COTTAIOUEVO PE TETOIO UAIKG Kal OTI
XPEIOOTEI UTTOPEI VO AyopaOCTEl, UTTAPXEI
TTavTa £va Too0 d108€aiyo. Ta UAIKA
£TTioNG YeTaQEépovTal atro TV TaéN NG

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not lA.
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€I0IKAG Qv XPEIOOTEI OTNV TAEN TOU
TTaidiou.

4. AveTtapkAg
€EOTTAIOUOG Kal
UTTOOO0UEG OTOV
UTTaiBpIO XWpPO.

Koiva:
-XpelalopaoTe €€ENIEN OTO
uTTaiBpI0 TTaIXVidI, £XOUNE QKON
Ta TTApadooiakd Traixvidla (1T.x:
avappixnon, TOouAnBpeg,
KOUVIEG). ©@a utTopoUcauE va
TTPOWOBNCOUNE TTEPICOOTEPO Kal
GAAa €idn TTaIXVvIIoU, aAAG dev
UTTAPYOUV TTaIXVidIa EKTOG ATTO TO
OTTITAKI VIO KOIVWVIKOOPANATIKO
TTOU KaIl auTd XWpPIig eEOTTAIONO
MEOoaQ.

-PT1WXO TO €€WTEPIKS TTEPIBAAAOY
TOU UTTaiBpIou TTaIXVISIOU Kal
EYKEITAI 0€ KABE EKTTAIDEUTIKO KAl
otnv d1euBuvTpIa av BEAEI va
aoxoAnBei. XpeiafovTal va
agloroinBouv KaAUTEPQ Kai Ol
TTOPOI AAAG Kal va TO TTapaTnPoEl
KATTOI0G, VO a0XO0ANBEi pe To I
XpeldleTal akoun.

-YTrdpxouv Opwg Kai d1adIkaoTIKA
BépaTa TTou KaBuoTepouyv TNV
€YKpION €COTTAICUOU AKOUN Kal v
¢NTnB¢si (11.X: 0TO OXOA€i0 TTOU

Koiva:

-2TOV £CWTEPIKO XWPO, UTTAPXEI EANEIYN
UAIKWV YIO VO JTTOPOUV VA EQAPPOOTEI
uTTaiBpI0 TTaIX VIOl AV UTTAPXEI
OTEYAOTPO.

-AuoKOAia Tov XElHwva aAAd Kal To
KaAokaipl otnv Kutrpo. 21a dnudoia
VNTTIOYWYEIQ yIa va JETaPePBEIC atmd Tnv
MIa aiBouca oTnv AAAN Byaivelg EEw. Agv
UTTAPXEI Evag KAEIOTOG EVIAIOG XWPOG
TTOU VA €GUTTNPETEI VA PITTOUV TTAIXVidIA
Kal £Ew. Oa Bonbouoe £vag Kovog
XWPOGE.

-0O00 apopd 10 OTEYOOTPO UTTAPYXOUV
OXOAgia TToU £X0UV TTOAU hEYAAO Kal
MTTOPOUV Ta TTAIDIA VA Byouv Kal va

TTai§ouv OTav Bpéxel aAAd Kal oxoAgia pe
TTOAU HIKpS o€ HEyeBOG Kal OeV XwpPAve
OAa 1a TTaidid. Me Baon Ta oxoAgia TTou

€ide dev uTTAPXEl 0€ TTOANG peydAo
OTEYAOTPO 1 AKOMN Kal KAEIOTO
OTEYQOTPO TTOU OUVAVTNOE O€ £va
OX0Agio Kal ATAV TTOAU ATTOTEAECUATIKO.
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gival UTTApXEl €vag XWPOGS UE
TTOAAN NAI0, €xouv ¢NTroEl £va
OTEYOOTPO £DBW Kal 6 Xpovia Kal
TOUuG Aéve OTI Oev NPBe akduN N

-A@ou ol xwpol dev gival Kal TTOAU
€UKOAO va aAAagouv, Ba utropoucav
KATTOIEC AUCEIG TTIO EQIKTEG, OTTWG £va

eEWTEPIKO OTEYOOTPO TTOU Ba KAgivel yia

o€ipd Toug). va fonbrjoouv va utTdpxouV o1 XWPOoI Kal
va oTrjvovTtal Ta atrapaitnta K.M.
Alagpopég-ATToKAioEIG: Alagpopég-ATTOoKAiOEIG:

-Ta diaBEoipa TTaiyvidia
uTTOOTNPICOUV TNV AVATITUEN
TTauXVvidIou.

-H auAn gival Tadpa TTOAU PeyaAn,
TTPoo@EPovTal HEYAAa Traixvidia,
avappixnong, auuodOXous, OTEYAOUEVOG
XWPOG YIO YUPVACTIKI, TToONAATO8p0u0g
Kal apkeTn ddeia auAry aAAd kai K&TTola
TTaIxvidla aTnv auAn xprilouv avavéwaong
OTTOU £X0UV TTAPEI ETTIXOPAYNON aTTd TO
uTToUpYEio TTaudeiag yia avavewan.

-ZTNV QUAR UTTAPXOUV APKETA TTaixVidla
Kal UTTAPXEI KAl XWPOG WOTE va KivhBouv
Ta TTaIdIG EAEUBEPA OTNV QUAN.

5. KbéoTog Kal EAAEIYN
UAIKWV Kal TTOPWV.

Koiva:

-Evw gival xapnAég o pioBoé¢ o€
AAAa oxoAcia eTTwpiCeTal TO
KOOTOG N EKTTAIOEUTIKOG YIOTI

Bewpeite DIKO TNG TO UAIKS Kal
TTeplopifovTal oTo TTOCA UAIKG Ba
XPNOIKOTTOINCOUV aTTO TO OXOAEIO.

-EKTTa1O€UTIKOI 1I81WTIKWV PE TTOANG
XPOVIO EUTTEIPIOG XPNOIUOTTOIOUV

Koiva:
-H ek1TQIdEUTIKOG TTOU TO £QAPUOLEl TTIO
OUCTNUATIKA ETTWMICETAI TO KOOTOG TWV
UAIKWV.

-Avaykn va BpeBouv OIKOVOUIKOI TTOPOI
Yo avavEéwaorn Kal TTapoxn TTaIXVIOIWV.
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TO i010 UAIKO, iB1EG 106€€G, £TOIUO
UAIKO Xwpig va diveTal Kapia
onuacia ota evola@EépovTa Kai TIG
avAaykeg Twv TTaIdIwv. AuTo
YIVOTQV KUPIWG YIO OIKOVOMIKOUG
Aoyoug.

-Agv di1aTiBevTal TTOPOI YIa va
ayopaoTei €I0IKOG €COTTAIOUOG Kal
UAIKG TTOU Ba XpnoiuoTtroinbouv
yla va evioXUoOouV Tnv avdaTTuén
TWV TTAIBIWV KAl N VNTTIAYWYOS
avaykadZeTal va Ta ayopdoel he
OIKA TNG AQPTA.

-H ayopd 1ng Kutrpou 600 agopd Ta
UAIKQ Oev gival kal TOoo TTAouaia.
BAétToupe UAIKG a1Td 0€Aideg TOU
€EWTEPIKOU TTOU OEV €ival EUKOAQ

TTPOCRACINA OTNV KUTTPO, EIiTE TO KOOTOG
otnv Kutrpo €ival TToAU wnAé.

Kal OXOAgia Je peydaAn auln
TTapeixav TTaixvidla mou dgv ATav
KATAAANAQ yia OAEG TIG NAIKIEG TwV

TTAIdIWV.

-Ta&eig dnuoaiou TTIO0 PIKPEG, TTIO

QTWXIKA ETITTAQ, EUAIVEG KOPEKAEG.

Alagpopég-ATToKAioEIG: Alagpopég-ATToKAioEIG:
-2€ AUTO TO OXOAEgio €XOuV TNV
EUKQIPIa VO @WTOTUTTOUV XWPIig va
TTANPWVOUV.
6.A10QOPOTTOINCEIG Koiva: Koiva:
OTOUG XWPOUG PETAEU | -2XOAcia Ta oTroia gival yikpd kai n | -EEapTtdral atmd 1o oxoAgio, uttdpxouv
OXOA€giwv. QUAR ouvnRBwG gival piIKpr) aAAd OXOAgia pe PEYAAEG-EUPUXWPES TALEIC

AaAAG Kal TTOAU pIKpEG GTTOU Ol
EKTTAIOEUTIKOI AIOTTOI0UV TOV KOIVO XWPO
yia TTauyVviol.

-2UVNBwG o1 TAEEIS gival TTOAU JIKPOTEPES
atrd autd TTou XPEIalOPaaoTE, yia va
MTTOPECOUV VA AEITOUPYROOUV TTOAAG
KEVTPA NABNoNG Tautdxpova XpEIaleTal
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-2TA 1IOIWTIKA PEYAAEG TACEIC AAAG | va Byouv €KTOG TNG TAENG, v TO OXOAEIO
XWPIG TTOAAG €O Kal UAIKA. EXEI OTEYOOUEVO XWPO E0WTEPIKA AN
KAl OTOV €CWTEPIKO XWpPo. AuTd
OUOKOAEUEI TTOAU TNV ETTOTTITEIO ATTO TOV
eKTTaIOEUTIKO OTaV Ta Kévipa Mabnong
Byaivouv Kail ekT6C TNG TAENG.

Alagpopég-ATtToKAioEIG: Alagpopég-ATToKAioEIG:
-To péyeBog TG TAENC aAAdG Kal -APKETA EUPUXWPES Kal HEYAAEC TALEIC.
TNG AQUAAG €ival IKavoTroIinTIKG oTo Kauid @opd duokoAeuouv KATToIa

OXOA€io TouG. APXITEKTOVIKG BEuaTa.
-ApKeTA peyAAeg aiBouoeg,

-A\OGyw TOU OTI N TAEN aT1rd PbvN TNG €ival
MTTOPOUV VO EQAPUOCTOUV QPKETA peYAAn dev xpeialeTal va
Tautoxpova 12-14 traixvidia. QgIOTTOIEITAI KAI O KOIVOG XWPOG YIa

Kévtpa Mdbnong. Ztov BPe@OKOMIKO
-H diappuBuion Tou Xwpou civai aglotrolcital TTOANEG QOPEG Kal N AUAR
AEITOUPYIKN Kal 0 EEOTTAIOUEVOG aAAG Kal 0 KOIVOG XWPOG, O€
KATAAANAQ yIa TNV AOQAAEIQ TV | TTEPITITWOEIG TTOU BEAOUV va KAvouv £va
TTadIwV (T7.X: 0ATTEdO). TTaIXVidl he udpodoxeio, appsd, PUOIKA
UAIKA Kal OTIG KOIVEG OPACEIG TTOU
-A&I0TTOIEITE VIO TTAIXVIOI KAl O ava@épbnkav. O1 xwpol Tou oXoAgiou
XWPOGS TNG AUAAG aAAd Kal 0 EMTPETTOUV OTNV dNnuIoupyia VEWV
KOIVOG XWPOG.

XWPWYV OTTWG yia TTapAadelyua
aglotroInénke pia ammobnikn yia Tnv
onMIoupyia evog dwpaTiou
TTOAUQICBNTNPIOKAG AVATITUENG OTOV
Bpepokouikd. ‘ETal gixav Tnv Eukaipia va
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dnuIoupynoouyv atrd TNV apxn éva véo
XWPO JE VEQ UAIKA, €COTTAICNO Kal
ETTOTTTIKO UAIKO.
7. Avopoloyévela Koiva: Koiva:
MEyEBoUG Tagewy Kal | -BAétToupe oxoAgia ue TTARPES Kal -Ta peyEdn Twv TAgewv TTOIKIAOUV Kal
XWPWV PJEoa oTa KAAG €EOTTAICUO Kal XWPEO Kal AAAa | DIaQEPOUV OPKETG O€ QUTO TO OXOAEIO.
OXOAcia. Ox1, 6gv Ba E£TTPETTE Va UTTAPXEI YTrapxel hia Tagn apkeTd PeydaAn kai
TOON AVOUOIOYEVEIQ HETALU TWV EUpUXWPEN, N oTToia TTPOCYEPETAI YIa E
Ta&ewv. A/kan A trauyvidl. Mia o pérpia 1één n
oTToia BIABETEI KAl PIA EEWTEPIKI QUAR
-YTTapxouv d1a@opol TUTTOI TNV OTTOIa A&IOTTOIOUV OI VNTTIAYWYOI yIa
OXOAgiWV Kal d1aPOPOTIOINTEIG TTaIX VIOl aAAG Kal pia TGN TTdpa TTOAU
avAueoa OTa KTAPIA TNG UTTaiBpou MIKPR Kal TTEPIOPICTIKOI yIa TNV
Kal TNG TTOANG. onuioupyia Kévipwyv Maenong.
-O1 xwpo! JETAgU TwV TAgEWV -Aev BonBouV ol KTIPIOKEG EYKATAOTACEIG
EVTOG OXOAEIWV Kal TwV OXOAEiwV (MIKpEG aiBouoeg Kal dev PTTOPEIC va
YEVIKOTEPA TTOIKIAOUV. OI XWpol QEIOTTOINCEIG TOV EEWTEPIKO XWPO)
TTOU TTPOCPEPOVTAI YIA TA TTAIdIA avAaAoya e TIG KAIPIKEG OUVONKEG.
TTOU PIAOEEVOUV gival
ATTAPAOEKTOI, T TETPAYWVIKO TTOU
TTPOCPEPOVTAI O€ TTOANEG
TTEPITITWOEIG DUOKOAEUOUV TNV
eQapuoyn Tou Traixvidiou.
Xpelddetal £vag XwPOog AVETOC Kal
yla Tnv dlokivion Twv TTaIdiwy Kal
yId va UTTAPYOUV OIOKPITA TA
KEVTPA NGBnong.
Co-funded by Funded b_y the European Union. Views and opini_ons expressed are however those of the author(s) only and do not lA.
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8. AuokoAieg
TTPOCoRaoNS yia 6Aa
Ta TTAIBIG.

Koiva:

-MNa 1a Taidid pe avarrnpieg, oto
onudaolo uttdpxouv TAEEIG TTOU Bev
€XOUV KaV TNV KATAAANAN
TTPOCRacn yia autd Ta TTaidid Kai
TO UTTOUpPYEIO deV EAEyXEI TV
TTPOCRACN AUTWY TWV TTAIDIWV.

Koiva:

«AvTIAQYEIG,
KOUATOUpA Kal
UTTOOTHPISN»

9. AvTIKpouduEVEG

AVTIAAWYEIG yIa TNV

OTAoN TWV YOVEWV
w¢ TTPOKANON.

Koiva:

- MpwTn Kal Baoikn TTPOKANCN
gival ol yoveig yiati dev
avTiAauBavovTal TNV onuaacia Tou
TTaIXVIBIOU Kal OTI OTTOTEAEI TO
KUpIo H€CO pabnong Kai
avaTtTuéng yia ta Taidid.
Oewpouv o1 pévo atrd Aounuéveg
ApaoTnNPIOTNTEG UTTOPOUV VO
avaTTuyxBouv.

-AvTIAQYEIG: Ogwpouv OTI PE TO VO
Traifouv Ta TTAIdIA dev Ba pabouv
va ypagouv kal va diafdalouv.
Toug Tpopadel To Traixvidl (Mia
Mepida yovéwv, OXI OAol).

-loveig TTou Pépvouv Ta TTaIdIA
OTO OXOAEi0 HETA TNV OAOKANPWON
TOU TTAIXVIOIOU TTAPOAO TTOU TOUG
€ENYOUV TNV ONUAVTIKOTNTA TOU
TTaIXVISIOU OEV QaiveTal va TO

Koiva:

-ATTAITAOEIG YOVEWV QTTO TO VNTTIAYWYEIO.
MpooTrdBeia oxXoAEIOTTOINONG TOU
VNTTIAYWYEiou, va YiveTal avayvwaon Kal
ypaer xwpic va avayvwpiouv Tov poAo
TOU vnTTiaywyeEiou. Avaykn yia
EVNMEPWOT KOl ETTINOPPWON OXETIKA HE
TOV OwOTO POAO TOU VNTTIAYWYEIOU.

-Eva GANO €uTTOOIO CUOXETIOUEVO UE
TOUG YOVEIG, €ival n 1I01WTIKA eKTTaidEUON.
OTrou ekei divetal Eupaacn oTn
OXOA€10TTOINON TOU VNTTIAyWYEiou
(oTnv avayvwon kai ypaen). Ta otroia
OpouV dIaPOPETIKA atrd OTI AeiIToupyouv
Ta dnuéoia oxoAcia, TTpowBwvTaS Pia
BiTpiva oToug yoveic 011 To TTaIdi Ba udaBel
va ypagel kal va diapadel.

- H wpa aeigng Twv Taidiwyv atroTeAei
ooBapd ¢NTnua. Ooeg YopES Kal av

OTAABNKE avakoivwaon, utrevBuuicav
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avTIAapBavovTal yiati akoun Kai
070 TEAOG TNG XPOVIAG ouvexi(ouv
vVa TO KAVOUV.

TIPOCWTTIKA, TTAPAKIVIIOAV TOUG YOVEIG
ouveyicel va ouppaivel. AUTO PEIWVEI TOV
XPOVO TTaixvISIoUu Toug Kal evroTriCovTal
aduvapieg atnv agioAdynon Tou TTaidiou,
UTTAPXEl EANEIPN OedoPEVWY, aduvaies
o€ OeIOTNTEC TIC OTTOIEG OEV EiXE TOV
XPOVO va TIG KAl TNV EUKAIpia va
QAVOTTTUEEL.

Alagpopég-ATtToKAioEIG:
-2UN@WVa JUE TNV EPTTEIPIA TNG, Ol
yoveig dev atmoTéAecav TToTE
TTPORANua. O1 yoveic BéAouv va
douv atroteAéouara, 0Tl To TTaIdi
TOoug paBaivel Kal TOTE €ival
evtagel. Evamrokeital gtov
EKTTAIOEUTIKO VA TTEICEI TOV YOVEQ
yIQ TOV TPOTTO TTOU EQAPMNOLETE
KATI.

-Aev Bewpei TOUG YOVEIG WG
EMTTOdI0, O€ KABE TTAQiCIO TTOU
epydoTnke. O1 yoveic BEAouv va
BAétTouv TO TTQIdI TOUG VO
TTPOXWPA, JE TTOIA TTAIOAYWYIKA

€YIVE AUTO EAAYXIOTOI TO YVWpPICOUV.

Alagpopég-ATToKAioEIG:

-O1 yoveig dev atroteAoUv TTPOKANGN.
2XETIKA JE TOUG YOVEIG UTTAPXEI N
VOOTPOTTiA, TOU TTOTE Ba pAbel To TTaIdi va
ypagel kal va diapadel aAAd ol yoveig
KepdifovTal péoa atro Ta OEIYUATIKA
MaBAuaTa 6trou BAETTOUV OTI TO TTaIdI BEV
TTaiCel ATTAWG UTTAPXOUV OTOXOI TTIoW
atrd auTo.

-O1 yoveig dev atroteAouv TTpoRAnua,
TTAPEXETAI EVNUEPWON VIO TOV TPAOTTO TTOU
OoUAgUOUV BEIYUATIKA PabruaTa Kai
TTOPOUCIACEIG TOU TTPOYPAUMOTOG Kal OEV
avnouyouv, avTiAauBavovTtal Ta OQEAN.

10. AvTIAAyeIg

Koiva:

Koiva:
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TTPOCWTTIKOU YIa TOV
POAO TOU TTaIXVIOIOU.

-ATTO TTPONYOUUEVEG EUTTEIPIEG OE
IOIWTIKO OXOAEIO,

TO TTPWi eV €ixe KABOAOU TTaIXVidI
ATAvV aTTAd KATAOKEUEG KAl OTTOIOC
TEAEIWVE €ixe EAeUBEPO TTAIXVIOI
éva ouvnBwg, o€ Eva TpaTTECAKI
eite lego, eite puzzle, eite
Cwypagikn. O podAog TNg
EKTTAIOEUTIKOU OTO TTaIXVidl JNdEV.
Aev yvwpidav TI onuaivel dueon
KAl EUPEDN EUTTAOKN. 2TO TTAPOV
OX0Agio, €ida pe GAAo TpOTTO TO
TTOO0 ONUAVTIKO €ival TO TTaIX Vil
oTnv Cwr Twv TTaIdIWV Kal YIOTi
gival Tooo onuavTiko. ‘Epaba kai
eyw atrd 1o oxXoA€io TTOAAG
TPAYHATA TT.X: VA TTaifw PE Ta
TTaIdId, va TTaipvw TTANPOYOPIES
yla 10 KGBe TTaudi. Méow Tou
TTaIXVIBIOU Bewpw OTI aBAiVEIG TO
XOPAKTHpa Tou KABe TTaidiou, T
EXEl BILOEL, TI BILVEL, TI EPTTEIPIES
EXEL, TI Oev €XEI TNV EEENIEN TOU.

-ATT0 guteipia o dnuodaoio oxoAgio,

oTtnVv TTPocéAeucn Twv TTaIdIWY, TA

TTaIdId KGBoVTal OTOV KUKAO XWpPIg
va TTaifouv.

-O1av poipddleTal TIG EQAPPOYEG TTOU
yivovTal 0TO OXOAEgi0 TNG e AANOUG
EKTTAIOEUTIKOUG TOU dnuoaiou, TTapoAo
TTOU TOUG apPECOUV, aQVOPEPOUV OTI OEV
€XOUV OTAPIEN VIO Va T EQAPUOCOUV.
Etiong 6tav dev BonBa n diguBbuvon, dev
TOUG UTTOXPEWVEI OUTE TOUG EAEYXEI VO
eQapuooouy TTaixvidl o eUKoAa dgv Ba
TO KAvouv aAAG Kal n yia atrd TNV AAAn
eTnpeadovTal, 6tav n hia Tagn Bacel Ta
atrAd eTTIAEyEl Kal N GAAN va akoAouBei
TNV M0 €UKOAN dladikaoia. H opydvwaon
Kévtpwyv pdbnong atraitei 0pegn xpovo
Kal atré ToV TTPOCWTTIKO TOU
EKTTAIOEUTIKOU.

-ApvnTIKr} OTACN ATTO TIG OXOAIKEG
BonBoug o€ TTOANG OXOAcia TToU
gepyaoTnke. lNapartroviouvral yia TNV
KabapiétnTa.

-MpooTtrdbeia diaudpewong Twv
AVTINAWEWV PEPIKWYV EKTTAIOEUTIKWY, TTOU
€XOUV JEivel TTIPOOKOAANUEVEG OTIG
€AeUBEPEC Kal HOUXEG OPAOTNPIOTNTEG,
oTNV QINOCOPIa TOU aVAAUTIKOU POG
TTPOYPAUMATOG Kal TOU EAEUBEPOU Kal
dounpévou TTaixvidiou. AuTto gival pia

OUVEXNG TTPOCTIABEI TTOU YivETAI N
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oTroia Bewpei 611 dpxloe va yivetal n

-Me Baon Tnv euTTEIpia TNG O€
OnuUOOI0 OXOAEI0, OTNV TTPAKTIKN
NG, N EMYacn Twv dIEUBUVTPIWYV
KAl EKTTAIOEUTIKWY ATAV VA KAVOUV
Ta TTaIdIG KATAOKEUEG OTN Bdon
Bepatikwy (1TX., avoign, eAIk) yia
va dwoouv oToug yoveig. OAeg
TUTTOTTOINUEVEG KATOOKEUEG.

-H avriotaon 1mou uttdpxel atrd TIg
EKTTAIOEUTIKOUG, TA TTPWTA XPOvia
TTOU £YIVE N aAAayn JE TO
AVAAUTIKO UTTHPXE EVTOVA N
Au@IoBATAON Kal dpvnon Twv
EKTTAIOEUTIKWY OTNV £QAPUOYT TOU
TTauxvidiou. Meté atrd xpodvia Kal
oepIvapia Kal agloAoynoeig atrd
EMBEWPNTES TTOU TOUG TO
emPBAaAouv @aivetal va dpxIoE N
eAeuBepia Twv TTAIdIWYV OTO
TTQIXVidl.

-Maicel pdAo av o dieuBuvThC dev £XEl
ETTINOPPWOEI, deV €ival EVNUEPWHEVOS

METGRaoN.

Kal Ogv gival UTTEP TNG EQAPPOYAG TOU
TTaIxVvIdIoUu dev Ba TTEioEl TOUG
EKTTAIOEUTIKOUG Va TO TTEioEl ) va
QATTOTPETTEI TOUG EKTTAIDEUTIKOUG TTOU
B€AouV va To eQapudoouV. Oewpei OTI
gival kal Aiyo Béua ouvnoeiag, 6tav
apxioel n eMPOPPWON Kal TTEICTEI O
KOOHOG Ba aAAdEel N KOUATOUPA TNG
OAOKAAOKEVTPIKNAG TTPOCEYYIONG TTOU
TMOTEUOUV OTI TO TTaIXVidI eV TTPOWOBEI
NV padnon.

Koiva:

11. AveTtapkAg
uTTOOTHPIEN aTTO TNV
d1evbuvaon.

Koiva:
-20PQWVA JE TNV EPTTEIPIA TNG
AOGYw TOU OTI TO TTaIXVIOI CUVOEETAI
ME TTOAAEG TITUXEG Bewpei OTI dev

UTTApXEl UTTOOTAPIEN aTTO TNV

d1euBuvon, To va KAvouv OAEG Ol

-H &1etBuvaon pepikEC popég eival
QPVNTIKA Kal ETTNPEACEI ONUAVTIKA N
OoTAoN TOUG OTNV EQAPOYN TOU

TTaIXVIBIOU, aAAG TTapatrpnoe OTl, dTav
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TAEEIC KOIVA TTPOTLEKT EVW) T uTTOOTNPICETAI OTTO OPKETOUG
TTaIdI OEV EVOIAPEPOVTAL. EKTTAIOEUTIKOUG OAAGCOUV yvwun.
-MoAAEG QopEg, N vnTTIaYWYOG eV -EMNeIyn emudpowong, 1.x: otav
MTTOPEI Va dpdoel eEAeUBepa OoTNV TINyaQivelg o€ Eva aXoAgio Kal Ogv gival
TAEN TNG yIaTi TTPETTEN v ouvnBiouévol va BOUAEUOUV UE auTov TOV
OKOAOUBACEI TO TTPOYPAPUA TTOU | TPOTTO, UTTAPXOUV avTIOPACEIS. («TTwG Ba
akoAouBei OAo TO oxOAgio. Z¢€ MABel va ypagely, «TI Ba TTépEl OTO
MEYOAUTEPQ OXOAEIQ, PE 2 Kal OTIITIY)

TTEPICOOTEPEG TALEIC UTTOPEI VA
atmmo@aocioTei atod mn dieubuvon 1o | -OTav giocal o€ oXoAgio TTou XpeIdleTal va
project kal ‘“TTPETTEN va EQAPUOOTEI ouppadiceig kal he TIC AANES TAEEIC.
atré 6Ao To OX0AEgio, yeyovog TTou MpooTraBouv o1 ETTIOKEWEIG TTOU
gival avTiBeTo Pe TNV TTaIdAYWYIKA OPYAVWVOUV Va €ival KOIVEG yIaTi gival
apxn o6t n diadikacia yadbnong Ba | BUCKOAO va OPYyaAVWVOVTAI ETTIOKEWEIC PE

TTPETTEl VA EEKIVA aTTO TO TI Aew@opeia yia dIaPOPETIKOUG XWPOUG

MTTOPOUV VA KAVOUV Ta TTaIdId, ETTIOKEWNG.

pMéoa atrd pia avTiAnwn OTi To KABE

TTaudi €ival IKavo Kal £XEI TO £V

OUVAEl YIa va avaTTTuxOei Kal va

MGBEI Kal va €xel vonua yia Ta idia
Ta TTAIdIA. Ziyoupa n KABE TaEN
EXEI OIOPOPETIKA OAda TTaIdIWYV
ME BIAPOPETIKA EVOIAQEPOVTA KAl

MaONOIaKES avAYKEG.

Alagpopég-ATToKAioEIg: Alagpopég-ATTOoKAioEIG:
-Aev UTTAPYOUV 0€ O Ta OXOAgia
auTti N KaAn opydvwaon Kai
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ouvepyaaoia, ouTte N KAatadAAnAn
UTTOOTAPIEN TOU EKTTAIOEUTIKOU
WOTE va TPEEEI VEO UAIKO.
YTTapxouv TTEPITITWOEIG TTOU
divovTtal éTolya Ta UAIKG atTd TNV
O1eUBuvon Kal O EKTTAIOEUTIKOG
KOAEITE ATTAWG VA £EQAPPOTEL.
12.AuOKONIEG VEWV Koiva:
EKTTAIDEUTIKWV -O1 veapoi ekTTaIdEUTIKOI TTOU BEV
EXOUV OTNOoElI aKOun Eva
ETTAYYEAUATIKO TTPOYIA,
QUOKOAEUOVTAI VO JETAPEPOUV TIG
QATTOYEIG TOUG aTNnV dI1EUBUVON Kal
va Toug AdBouv uttéwn. Adyw ol
TO ETTAYYEAPQ €ival TTOAUETTITTEDO
EXEIG VA KAVEIG e TTOANOUG
OpwvTeG (TTaudid, YoVEig,
O1euBUVTH, €TIBEWPNTPIA), OI VEOI
EKTTAIDEUTIKOI XPEIACETAI VA Eival
TTOAU TTETTEICPEVOI KOl Giyoupol Yia
QuTO TTOU UTTOOTNPICOUV Kal
TTpeoBeUouV.

Koiva:

-YTdpxel Kai n avao@aAEia Twv
VEWV EKTTAIBEUTIKWY OTO TI Ba
TTapadwaoel To TEAOG TNG XPOVIAG
o€ ox€on ME TNV AAAN TAEN.
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AVAYKEG ETTAYYEAUATIWV OTNV EVOWNATWON TOU TTaiXVIdioU

OeuaTIKA Y1roevoTnTa Opdadeg eoTiaong ZuvevTelEelg
evoTnTa - -
ATTOYEIG EKTTAIBEUTIKWV Amroyeig
S1euBuvTwv/d1eubuvTpIWY
«EmrayyeApaTiki | 1. Mepovwpuéveg- Koiva: Koiva:

avdarmTuén
EKTTAIOEUTIKWV»

ATTOOTTAOPATIKEG
TTPOCPEPOUEVEG
ETTINOPPWOEIG
yIQ TO TTQIXVidI.

-ATTO TO UTTOUPYEIO TTPOCPEPOVTAI TEPIVAPIA
MOVO oTnV apxn TNG OXOAIKNG XPOVIAG, TTOU
atreuBuvovTal JOvo oToug dNUACIoUg
epyadépevoud.

-To KivnTpo TTapakoAouBnong Twv
OEMIVAPIWY aTTO TOUG TTEPICOOTEPOUG
EKTTAIOEUTIKOUG TOU dNUOCiou €ival yia

AOyoug avéNIENG. 210 dnuoaio ol
OIEUBUVTPIEG KAl O EKTTAIDEUTIKOI €ival O€
MeEYaAUTEPN NAIKIa e AAAEG YVWOEIG KAl

AVvTIAAWEIG KAl CUXVA €ival apvnTIKOi OTO VA
egehixbouv.

-Mpoo@épovTal Kal £X0uV Yivel TTAPA TTOAAEG
ETTINOPPWOEIG YIa VA avaTITUEEI O
EKTTAIBEUTIKOG TIG OEEIOTNTEG TOU OTO
TTaixVvidl, apKei va TO TTIOUEI.

-Eixe kavel pia emudpewon HEow
TOU TTaIdaYWYIKOU IVOTITOUTOU, N
oTroia 6a ouvexICoTav TNV
ETTOUEVN XPOVIG aAAG dev
uAoTtToInBnke TEAIKA Kal auto Ogv
TNV BoRBnoe va euTTAOUTIOE! TIG
YVWOEIG TIG KAl OUVEXIOQV O€
auTd TTOU €idn yvwpidav. H
EMUOPPWON TTOU TTPOCYPEPETAI
O¢ev gival apKeTH.

-To utroupyeio TTaIdeiag
TTPOCPEPEI ETTIHOPPWOEIG AANG
O¢ev gival KATI ouoTNUATIKG, oUTE

UTTOXPEWTIKO Kal ETTIHOPPWVOVTAI
TTOAU Aiya dtopa 11.X a1Td KAOE
OXOAEiO pIa EKTTAIDEUTIKOG.
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- Mépa atrd 10 KaBIEPWHEVO BINUEPO -Exouv yivel TTapa TTOAAEG
EKTTAIOEUTIKOU, OTTOU N KABE EKTTAIOEUTIKOG ETTINOPPWOEIG OXETIKA JE TO
eMAEyel TTOU Ba TTAEl KAl KATTOIEG EAeUBepo fi/kal Aounuévo
OTTOPADIKEG TTPOCTIABEIEG TTOU OPYAVWIVOUV TTaiyVvidl atréd 1o MNadaywyiko
KATA dlo0TAMATA Ol TTAPATAEEIS VO IvoTiTouTo, T0 YTToupyEio
OPYOVWOOUV diWPEG ETTINOPPUICEIG OXETIKA Maideiag kai To MavemmoTiuio
ME TO TTaIXVIiOI, OEV UTTAPXEI CUCTNUATIKA KuUtrpou. Oa mpdTeIve o
eMPSpYWaon atro 1o Ytroupyeio MNMaideiag OUOTNPATIKA OEPIVAPIA KAl
OXETIKA PE TNV TTAIDAYWYIKA TOU TIPOTIMOTEPO OTNV apxA TNG
TTaIXVvIdIoU... To TpoBAnua givai oti 10 XPOVIAG.

uTToupyeEio Bewpouaoe OTI ae duo Xpodvia Ba
MTTOpOUCE va ETTINOPPWOEl OAN TNV KuTTpo,
O¢ev gixav KaTaAdBel 0TI yia va EQAPUOOTEI TO
TTaIX VIOl XPEIAZETAI MIKPOG aPIOPOS aTOUWV
Ta oTToia Ba empoPPWOOUV Kal Ba TTdpouv
OTAPIEN OTa TTAQiCIa TOU TTPOYPANUATOS KOl
TNG TAENG TOUG. 'ETOI OKEPTNKE KOl
dnMIoupynoe aAugideg, 6TTou Ta ATOPA TTOU
ETTIMOPPWBNKAV TNV HIA XPOVIA
avahauBdavav aAAa dU0 ATOPA TNV ETTOUEVN
Kal auTd Bornoe va Tpoxwpd n diadikaaoia.

Alagpopég-ATrokAioeig: Alapopég-AtrokAioelg:
-2.€ QUTO TO OXOAEIO BEV TTPOKUTITOUV -[ivovTal eTIHOPPWOEIS yIa
QAVAYKEG KOAUTITOVTAI oUVEXWG. ANG o€ d1apopa €idn Traixvidiou aTrd
aAAa vnTTiaywyeia dnuoaia Kal I8IWTIKA Ol KATOPTIOPEVO TTIPOCWTTIKO TTOU
Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not ' lA.
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EKTTAIOEUTIKOI XpeIdlovTal ETTIUMOPPWOEIG, TOUG divel 16é€c. H empdopewon
TTOAAOI VNTTIOYWYOI €ival atTAG TTapaTnPEnTES OTO OXOAEgio TOUG gival Pia
TNV WPA ToU TTaIXVvIdiou. dladIKagia TTou TO XaipovTal ol
EKTTAIOEUTIKOI, AapBAavouv uépog
-2UMMETEXOUV €i0N o€ OEUIVApPIA Kal TTOAU BETIKA.

ETTIMOPPWOEIG Ol EKTTAIOEUTIKOI AUTOU TOU
oxoAgiou. OT1 EAeIYn yVwoewv Bewpouv OTI
€XOUV EVNUEPWVOUV TNV dIEUBUVON Kal TOUG

TTAPEXETAI N AVAAOYN ETTIHOPPWOT.

2. Zxéon Koiva: Koiva:
avTIAYEWV -To 1o onuavTikd €ival TO TI TMOTEUOUV Yid -Evamékeiral otov eKTTaIdEUTIKO
EKTTAIOEUTIKWV TO TTaIXVidI, N idIEC O1 eEKTTAIBEUTIKOI. Q¢ av Ba empopPwoei, XpelaleTal va
yld TO TTaiIxVidl EKTTAIOEUTIKOG TTOU OEV ETTINOPPWONKE ATTO | APIEPWOEI TTIPOCWTTIKO XPOVO Yid
WG KivnTpo TIG OTTOUSEC TNG AAAG UETETTEITA BEWpPE OTI | €MPOPPWON Kal UAOTTOINGN OTNV
EMPOPPWONG TO TTIO ONUAVTIKO €ival N avTiAnyn Tou PAgn.
TOUG. EKTTAIOEUTIKOU YIA TO TTAIXVidl.

-Av Kal UTTAPXOUV ETTINOPPWOEIG, UTTAPXEI
dapvnon atro TIG iDIEG TIG EKTTAIOEUTIKOUG va
TO UI0BeTACOUV. AtV gival JOVO OTI KATTOIEG
dev 1O TIOTEUOUV gival OTI €X0UV BOAEUTEI
OTO TTAAI6 oUCTNUA YIATi €ival TTI0 EUKOAO Kal
BOAIKO TTPOTIUOUV VO PEIVOUV OTIG BEPATIKES
EVOTNTEG KAl OTIG NOUXEG KAl EAEUOEPES
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OpacTnpPIOTNTES. MOAAEG oUVAdEAPOI £XOouv
Meivel o auTd Kal dev BEAOUV va To
aAAGEouV.

-Méoa atrd TNV guTTEIpia TNG OTIG
ETTIMOPPWOEIG TTOU KAVEI BAETTEI OTI
UTTAPXOUV EKTTAIDEUTIKOI TTOU £PXOVTAI
eTTEION TTPETTEI OXI €TTEION BEAOUV, PETA QTTO
TTieon 1ou £Bade n idla OTIC ETTIOEWPNATPIEG.
BAEtTel etTiong OTI hE TA XpOvia auTd Ta
OTTOPAKIA TTOU BACOUV OTIG ETTIHOPPWON
EKTTAIOEUTIKWY apxiCouv va Byalouv
KAPTTOUG yIaTi TrTapaTnpei 0TI, KOTTEAES
MEYAANG nAIKiag apyiCouv va 1o epapudlouv
KAl va JIAOUV PE Ta KaAUTEPA AdyIa yia
QUTAV TNV VEQ TTAIdAYWYIKH KAl T
QATTOTEAEOUATA TTOU EXEL.

“H aAdayn 6a épBer oe 10-15 xpdvia aAda
TTPETTEI VA KAVOULE TNV TTPOOTIG6¢Ia uag armro

Twpa”
3. MNpoTtdoeig yia Koiva: Koiva:
EMPOPPWON -2UvOIBOOKAAIEG ] TTapakoAouBnaon KaAwv -Oa BonBbouce TrepiIcodTEPN
EKTTAIOEUTIKWV. TTIPOKTIKWY EVTOG TNG OXOAIKAG JovAdaG. BiBAIoypagia.
Co-funded by Eggg::aﬁyl/ the European Union. Views and opini_ons expressed are however those of the author(s) only and do not ' lA‘
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-AAAEG TTIO APECEG €1I0NYNOEIS aTTO TO -Na Tépoupe KOAEG TTPAKTIKES
UTTOUPYEIO , OEMIVAPIA YivovTal, KATI £V a1TO AAAEG XWPEG.
opdaon, o BIWUATIKG, CUCTNUATIKA
BiwuaTikn TTIHOPPWON PE OEIPA OEUIVAPIWY -[evika eTTIHOPPWOEIG,
Kal X1 ATTOCTTOCUATIKI. EVNUEPWON KAl OTAPIEN TOU
KOGoMou TTou B€AEI va To
-Oewpw TTWE N TTApaKoAoUBnaon EPAPPOCEI OUCIAOTIKA pE IOEEG,
TTEPICOOTEPWY KAAWYV TTPAKTIKWY O AAAEG ME oulnThoelg. Ocwpei OTI PE Ta
OXOAIKEG povadeg Ba rTav TToAU UAIKG KaIl TOUG XWPOUG TTOU €XEI O
uTTOoRONONTIKEG. KaBévag pTTopEi va Bpiokel
AUoeig.

-Empopowosig pe Brwpatikd
XOPOKTHPA EVTOG TOU OXOAIKOU
wpapiou.

-Aev UTTAPXEI £COIKEIWON PE TO
medio. ©a Bonbouoe n
TTapaTthpnon GAAwv
EKTTAIOEUTIKWY OTNV TAEN TOUG,
TTWG UAOTTOIOUV TNV TTPAKTIKH,
TTwg douAeuouv Ta TTaIdIA. Eixe
YiVEl J1a TETOIO TTPAKTIKI) AAAG dev
TIPOCPEPE OUCIAOTIKA YIATi ATTO
KABe oxoA&io ptTopolce va TTaEl
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MIa EKTTAIOEUTIKOG Kal va
METAPEPEI QUTA TTOU €idE OTIG
UTTOAOITTEG.

-@a TTpoTIHoUCE ATTO TA
oegMIvapIa TToU TTapaKoAouBEi va
¢BAetTe TNV diadikacia TTwg
eEeNiocoeTal TO TTaIXVIOI KAl OXI
ATTAWG TO TEAIKO ATTOTEAECUA.
ETtiong mporteivel va
EKUETAAAEUTOUE TIG KOTTEAEG OI
OTTOiEC YVWpICouue OTI
EQPAPPOLOUV CWOTA TO TTAIXVidI
WG TTUPAVEG HECT OTA OXOAEIQ,
TTOU Ba PETABIOOUV TIG YVWOEIG
TOUG Kal Ba €xouv ol
EKTTAIOEUTIKOI TNV €UKAIPIa Va
TTOPATNPOUV TOV TPOTTO TTOU
epyacovral (TTwWG OPYyavwWVOUV TO
TTEPIBAANOV, TTWG EPTTAEKOVTAI
KTA.).

-BonBa trepioodTEPO OTAV Eival
MIa OEIPA ETTIMOPPWOEWV YIATI
TOoUG BonBd va ptrouv o€ BaBOg

Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not '
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O€ avTiBeon JE ETTIMOPPWOEIG
MIOG MEPAG TTOU ATTAWG TTAiPVOUV

TOU TTaiyVvIdIou.

MIa 16€Q.
4. EMNiTTEiQ Koiva: Koiva:
YVWOEIG Kal -Exmraideutikoi pe peyaAuTEPES NAIKIEG OEV
0e€I6TNTEG YIa akoAouBouv 1o AVaAUTIKO, iowg €TTEION eV
TNV e@appoyn | eixav moTé TNV KATGAANAN pépewon r dev 10
Tou Al Kal Tng Kuvriynoav ol idleg.
TTaIdAYWYIKAG

-Evw utrdpyxel To Al pe TIg KATEUBUVTAPIEG,
Ol EKTTAIOEUTIKOU eV €XOUV TNV KATAAANAN
ETMPNOPPWON KAl UTTOOTAPIEN ATTO TIG
OXOAIKEG HOVADEG YIa va EQapuOOoUV
OWOTA TO TTAIXViOI.

-2TNV EUTTAOKI] TNG EKTTAIDEUTIKOU AEITTEI TO
BewpnTIKO O€ TTOAAEG EKTTAIOEUTIKOUG KATI
TTOU OUOKOAEUEI TO TTPAKTIKO.

-AuTé TTOU UTTAPXEI AKOPN WG CATNUA gival n
OTAPIEN KAl ETTINOPPWON TWV EKTTAIOEUTIKWY,
o€ BewpnTikd aAAG Kal O€ TTPAKTIKO KOUUATI.
Xpelaetal va pabouv TTwg ol idieg Ba
avaTITUEOUV TIG BEEIOTNTEG TOUG YIA EUTTAOKA
oT1o TraIxVidl. H gptrAokn TTnyadel Kupiwg
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aTTo TIG YVWOEIG KAl OEEIOTNTESG TTOU KATEXEI O
EKTTAIOEUTIKOG VIO Va gival o€ Béon va
oTnPEigel To TTaIXVidI TWV TTaIdIWV.

MpakTIKEG, TTPOYPAUMATA 1) TTPWTOROUAIES TTOU TTPOWOOUV TO TraIXVidl

OguaTiKi
evoTnTa

Y1roevoTnTa

Ouadeg eoTiaong

ATTOWEIG EKTTAISEUTIKWV

ZUveVTEUEEIG

Atréypeig S1euBuvTWV/S1EVOUVTPIWV

«To Traiyvidi
wg popePNn
opyavwong
NG pabnong»

1. EvowpdaTtwon
TTaIXVIBIOU OThV
Mabnoiakn
dladikaaia.

Koiva:
-KuUpia popen pdadnong to Traixvidl Kai
Bdon oTo TTPOYPAPMA TOU VNTTIAYWYEIO.

-Méoa atrd Ta Kévipa MaBnong, oto
EAeuBepo A/kal Aounuévo TTaiyvidl To
TTPWI aAAd Kal HECW TOV DOPNUEVWV
dpaCTNPIOTATWY TTPOCTTAB0UUE Va
EXOUME Kal Eva TTaiXVvidl epapuoynig aAAd
Kal To uTTaiBpio traixvidl To dIGAAEIUQ.

-Katroia K.M cuvdéovTal pe TpoTCeKT
Ka&tToia GAAa pTTOpEl VO cuvOEOVTal PE
KATT010 N'VWOTIKO AVTIKEIUEVO.

Koiva:
-EvowpuaTtwvetal og 6Ao T0 wpoAdyio

TTPOYPAUUA.

-2€ OAEG TIG HOPYES PABNONG.
(EAeUBepO ri/kal Aopnuévo Traiyvidl TTpwi Kal
pMeonuépl, Aopnuéveg ApaoTnpIOTNTES KAl
MpoTlexT).

-"Mia apkeT@ KOAA TTPOKTIKA €ival n
onuioupyia Twv TTPOTUTTWY KEVTpwY
Mda&Bnong, Ta oTToia TTPOKUTITOUV JECQ ATTO TIG
O1000KAAIEG KAl AEITOUPYOUV WG EVIOXUTIKA
OTO VA EUTTAOUTIOOUV TIG YVWOEIG KAl
EMTTEIPIEC TWV TTAIDILV KAl QUOIKA va
avaTrTugouv OeCI0TNTEG OAGTTAEUPa YUPW ATTO
T0 Bépa Tou TTPOTEEKT. [pIv dnuioupynBei Eva
Kévtpo Mabnong A kai YeTd, TTpoc@EpOvTal
OTA TTAIBIA TTPOTTAPACKEUOOTNKES KAl
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EVIOXUTIKEG OpaaTnpIoTnTES. MTTOpEI Va €ival
MIa ETTIOKEWN O€ TTPAYMATIKEG OUVONKES EKTOG
oXOAciou gite évac emOoKETTTNG. ”

Alagpopég-AtTokAioslg: Alagpopég-AtTokAioelg:
-2€ OAEG TIG HOPPEG paBbnong (“E i/kar A -Aev QAPPOCETAl KATTOI0 OPYAVWHEVO
TTaIXVidl TO TTPWI KAl TO JECNUEPI, TTauxVidl To dIGAAEINA.
20uvdeon Me MNvwoTIKA avTIKEIEVA yIa
TNV UAoTTOINON dPACTNPIOTATWY Kal TV -E@apuoyn véag TakTIKAG OTTOU TO TTaIXVidI
ETTITEVEN PaBNoloKWY OTOXWYV, YTTaiBplo dev OIOKOTITETAI YIA TNV TTPWTN doUNPEVN
TTauxVidl, 2Ta TTAQiOI0 TOU TTPOTCEKT AAAG UTTOPEI VO OUVEXIOTEI KAl VA TNV
onuioupyia Kévipwyv Mdabnong”). QAVTIKATOOTACEI TTARPWG.

-210 Bpéon (“ERSopadiaiog
TTPOYPANMATIONOG TTAIXVIOIOU, JUE
TTOIKIAIQ €10WV PE BACIKO TO TTEIPAUATIKO
AOGYW TTPOTIUNONG TWV TTAIdILV”).
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2. MNapadeiypata

-MpoTCekT-“Tagidia”: Ze didaokaAia
eQpApuooav TraixVvidol poOAwv GTTou
éKavav avaTrapaoTaon Tou
agpodPOiou, TTPOKEINEVOU Va eVTaxOEi
w¢ Kévrpo Mabnong otnv 14én. Tnv
ETTOPEVN HEPQA, TA TTAIOIA OTO TTAIXVidI
gekivnoav eUkoAa va utroduovTal TOUG
pOAOUG.

-Mpo1CekT-“ABANTIONSS”: KéVTpOo
MdaBnong diatpopoAdyou GTTOU
aglotrolouoav TTOAG OXETIKA YETQ KOl
UAIKA (TTX., CuyapId, JETPO, KATT) Kal
utToduovTav pOAoUG.

-YTTaiOpio TTaiyvidl Tou deixvel OT1, Ta
dlaBéaiua Traixvidla Tou oxoAgiou,
UTTOOTNPICOUV TNV AVATITUEN TTAIXVIOIOU
- Mapadeiyua atrod “Bevdivadiko”: Ta
TTaIdIA XPNOIMOTIOIOUV TA AUTOKIVNTAKIA
yla va TTave oTo “Bevivaddiko” Kal JETA
oTo “oTriT” Toug avaAauBavovTag
pPOAOUG Kal avaTITUOCOVTAG OEVAPIO.

-Mpd1lexT-“Karoikidia (wa”: éva K.M
TTOU opyavwenke Atav 1o “Krtnviarpeio”
META QTTO ETTIOKEWN EVOC YOVEQ-

-Mpiv a1 7 XpodVIa, Xwpig va yvwpilel yia Tnv
TTaIdaywWYIKA Tou TTaixVvidlou, Xwpig KATToIa
EMPOpewaon 1. dnuiotpynoe KM «ka@E» Kal
AEITOUPYNOE ATTOTEAECUATIKA, 2.
EUTTAOUTIONOG UAIKWYV OTO OTTITAKI YIO Va
dnuioupyouv Ta TTaIdId Titoeg, 3. OPadiko
KIVATIKO TTaIXVidl OTa TPATTECAKIA WE TTOIKIAQ
UAIKG Cypa@IKNG.

-K.M: “M11akdAIKO” - TTWANCN QVTIKEIMEVWY,
pMaBaivouv Tnv ouvaAAayry. Avaloya Pe To
TIPOTCEKT EVTAOOOVTAI KAl OXETIKA TTaIXVidIAL.
.X: Mapadeypa mpd1ekT- “Mapauubia” KM:
«TUTTOYPAPEiO»-«BIBAIOTTWAEION-«OTTITAKIY» ->
dladIkaoia TTou akKoAOUBEITE yia va ¢TACEl TO
BiBAio oTo oTTiTI You.

-Opydavwaon nuePidwy TTaixvidiou GTTou
KAAOUVTQI Ol YOVEIG VO EUTTAAKOUV O€ TTaIXVidI
ME Ta TTAIOIA TOUG.

- “Outdoor activities” pe uhikd aTté TNV QUON,
Ta TTaIdEia ETTaIav PE QUOIKA UAIKA
dlEpeUVOUV TNV QUON Ka O1yd olyd yivotav 1o
opyavwuévo, BEToVTag TTPORANUATIONOUG OTA
TTaudid.

-210 TUAMA 3-4 TEpou Eva K.M T1Tou
dnuIoupyndnke ATav 1o eoTiatoplo. Mpiv

OnuioupynBei Ta TTaIdIG €ixav TNV EUKAIPIa va
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KTNVIiOTpOU. ZTnV TTopEia TO TTPOTLEKT
METECENIXONKE O€ «ETTayyéApatar» piag
Kal Ta TTaidid £€5€1Eav 1I81AITEPO
evola@épov va udbouyv yia Ta
ETTAYYEAPATA KAl TWV AAAWV YOVIWV TNG
TAENG YE ATTOTEAEOUA va opyavwBouv
oTnv 1a¢n diagopa K.M
KOIVWVIKOdpAPATIKOU TTaIxVIOIoU.

-Y1Taifpio TTaiyvidl: “21o TAdiolo Tng
auAng, n d1euduvTpIa £XEI TOV
KaBopIoTIKO pdAo OTO va Eepuyel aTTd Ta
ouvnBiopéva’. H idia wg dieubuvouaoa,
ONUIOUPYNOE HOUTIKEG YWVIEG,
«MTTAKAAIKO» PE AUTOV TOV TPOTTO,
AAAae n dwn TNG auAng aAAdG autd
yiveTal o€ TTOAU Aiya oxOAeia, pévoupue
OTa ouvnBIopEva KAl O€ QUTA TToU gival
ATTOOEKTA ATTO TOUG YOVEIG.

-270 TTAQiol10 OTTOU PEAETOUCQV TA
TTETPWHATA EQTIOXVAV OTAOUO
«lewAdyory, «Mouaegio TTETPWHATWV»
XPEIGOTNKAV APKETA epebiouaTa Ta
TTaIdIA KaI EPTTEIPIEG O€ aUTO, HEoa aTTd
Bivteo yiati dev yropouoav va
ETMOKEPBOUV OXETIKO pouoeio. O
OTABOUOG TOU «YEWAOYOU» TTOU TAV

TTAvE OTO €0TIATOPIO TOU MMaveTTIOTNHiOU
KUtrpou, va douv TTwg €ival opyavwuEVo Eva
€0TIATOPIO OTNV OUVEXEIA JECW TNG
dounuévng €TTeCePYAOTNKAV TOUG XWPOUG KAl
oTnVv ouvéxela Toug dnuioupynoav. OTav 10
dnuioupynoav TTapatneErndnke aduvauia oToug
OI0AOYOUG, TTOI0G DOUAEUEI O€ €va £0TIATOPIO
0 JAyeIpag, 0 0ePPITOPOG APA XPEIAOTNKE VO
Yivouv OUVEVTEUEEIC WG EVIOYUTIKES
OpacTnPIOTNTEG YIa va BonBrioouv Ta TTaidid.
-2T1a BpE@n yivovTal ol KoIVEG dpACEIG OTTOU
KGBe MNapaokeur TO £va OpyavwHEVO TTaIXVidl,
UAOTTOIEITAI OTOV KOIVO XWPO.
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OTOV €EWTEPIKO XWPO OTTOU Ta TTaIdIA
TTOPATNPEOUCAV KAl KATEYPAPAV TIG
I010TNTEG TWV TTETPWHATWY, AVOAOYWS
ME auTd TTou oulnTrénkav oTnv Ta¢n.

3. AtioAdynon Koiva: Koiva:
-Méow KAIPGKWV Kataypa@ng.

-2TéAvovTal KaBnuepiva etTelcddia oTo
teams atrd 6An v didpKeIa TG NUEPAG,
KUpiwg atro traiyvidl kal 6Aa autd ytraivouv
o€ atopikA €kBeon avatTuéng Kal pabnaong.

-Méow Tng TTapatpnong agiohoyouue 10
TTauyvidl Toug. Kataypdgoupue emTeiocddia (Ti
KAvel Kai TI akpIBWS avatrTuooel 1o TTaidi),
EXOUME KAiJaKeG OTTOU avd TTaIXVvidl €XOUUE
pia o€1pd a1rd 0TOXOUG-OEIKTEG KAl avaAoya
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ME TOV BaBuo TToU TO AVETTTUEE
onueIwvouue. Kabe 6 priveg
emavalauBaveral Kal BAETTOUPE OTO TEAOG
NG XPOoVIdg Tnv €¢EAIEN Tou TTaIdIoU.
-AgikTeEG HABNONG Kal AvATITUENG TTOU
TEKUNPIWVOVTAI PE BIVTEO KAl QUTOYPAPIES.

-AgloTToIW €pyaAgia TTapaTipnong Kai
TEKPNPIWONG, OTTWG QWTOYPAPIES, NIOTEG
€AEYXOU Kal AVEKDOTIKEG KATAYPAPEG, YA va
TTAPAKOAOUBW TNV €EENIEN TwV TTAIBILV
péoa atrd To TTaIXvidl Kal va oXedIadw
ETTOUEVEC OPAOEIC.

ETITTTWOoEIG YIa TV EKTTAISEUTIKA TTPAKTIKE, TNV TTOAITIK KAl TIG HEAAOVTIKEG KATEUBUVOEIG
OegpaTtiki evoTNTA YtroevoTnTa Opadeg eoTiaong 2uvevTeUEEIg
ATTOYEIG EKTTAISEUTIKWV Amoyseig
S1euBUVTWV/S1EVBUVTPILWV
«MoAITikég uTTOOTAPIENG 1. AvahAoyia Koiva: Koiva:
TNG EQAPHUOYNAS TOU TSIV Kal -MeydAog apiBuog TTadiwwy ava Tagn -Mepikoi Adyol TTou
TTaIXVvISiou» EKTTAIOEUTIKOU - ME HIa VNTTIAYWYO. gMTTOdICOUV TIG
Meydhog apiBudg EKTTAIOEUTIKOUG va
TTadlwy Kal avaykn | -Exel va kavel kar ge 1a Taidid, av o€ EMTTAOKOUV
yIa TTEPICOOTEPO MIa Tagn €xw 6-7 TTaudid Pe avartrnpia ATTOTEAEOUATIKA OTO
UG EKTTAIOEUTIKOUG XWpPIig ouvodo gival SUOKOAO va TTaIXVidI Twv TTaAIdIWV €ival
oTnv Tagn. uAotroinBouv. Béua xeIpIoUoU TNG TAENG
yiarti €ival TTOAAG Ta TTaIdIa
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-“lowc¢ n mo onuavrikn duokoAia Trou
EXOUV 0l EKTTQIOEUTIKOI ONUEPT OTA
OXOAgia Kal o€ oxéon UE TO TTalXVidl
aAAG kal o€ oxéon ue aAAa onuavrika
{ntnuara ommwg dIAPOPETIKOTNTAS Eival
0 apIBuog Twv TTaIdIWV aTNV TAEN.
Ymrapxouv 25 maidid ue uia
EKTTAIOEUTIKO, TTOAAEC POPES
OIaQOPETIKWV NAIKIWV KdI TOOEG
101AITEPOTNTES TTOAAES POPES KAl Of
EKTTAIOEUTIKOI TTOU EXOUV UIa avTiAnyn
kai divouv 6Ao Tou¢ 1O gival o€ aQuTO
UTTAPXOUV QOPEC TTOU OEV QVTEXOUV
@AAo. Oswpw OT1 yia OAa Ta TTOAU
onuavtika Béuara mou Biwvouue Ba
BonBouace uia onuavrikn Uegiwon Twv
maidiwv oTnv 1aén Kai aiyoupa, UaKapl
va utropoucaue va JIAoUuE Kai yia 6Uo
EKTTQIOEUTIKOI O€ uia 1aén TouAayioTov
20 maidiwv.”

Méoa o€ pIa TAEN aAAd kal
Bépa BEANONG TNG
EKTTAIOEUTIKOU.

-MeydAog apiBudg Taidiwy
oTnVv Tagn Je pia
EKTTAIOEUTIKO Kal

TTEPITITWOEIG 25 TTaIdIWV
TTou Ta 10-15 €ivai
aAOyAwooa Kal dev
kataAaBaivouv Tnv odnyia
€ival TToAU SUOKOAO, aAAG
Kal EAAnvOQwva va gival
OAa Ta TTaIdIG TTAAI gival
OUOKOAO pE pIa
EKTTAIOEUTIKO. YTTAPXOUV
Kal TTaidId €101KAG AAAG Kal
MO avAouxa.

-Meyd&An duokoAia oTov
apiBud Twv TTaIdIV PE PIa
EKTTAIOEUTIKG OTNV TAEN.
Eival aduvartov va Tpé¢ouv
TauTdxpova TToAAG KévTpa
Md&Bnong pe pia
EKTTAIOEUTIKO Kal 25 TTaIdId,
OUOKOAEUEI Kal TV
EMTTAOKN TNG EKTTAIOEUTIKOU
oT1o TTaIxVvidl. OTav gival Kal

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not
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o€ EWTEPIKO XWPO TA
Kévrpa Mabnong
TTPOKUTITOUV Kal BEuaTta
ac@aieiag, TEpa aTrod Ta
MaBnoiakd.

Alagpopég-ATToKAioEIg: Alagpopég-AtrokAiceig:
-O apiBuog 25 Taidiov
OTIC TALEIC €ival
UTTEPPBOAIKAG, TTapOAO TTOU
£XoUV KaAd dedopéva oTIg
TAEEIC TOUG. ZTIC TALEIC TOU
oXoAgiou uttdpyouv dUo
EKTTAIOEUTIKOI, OTNV
TTPOdNUOTIKN €xouv 20
Taidid, ota 4-5xp. 17
Taidid ka1 ota 3-4xp. 21
o€ oxéon Pe 10 25 gival 1o
MIKpOIi ap1Buoi TTou Toug
ETTTPETTOUV VA DOUAEWOUV
KalI TTI0 ATOUIKA TIG
0e&I0TNTEG PE TO KAOE

TTadi.
2. Emonudvoeig Koiva: Koiva:
yla Ta kevd Tou Al | -Otwpei 6T o€ pia 10600 peydAn aAlayn -MapdAo trou eival etrionun n
Kal TTpOTACEIG TToU €yive 010 AvaAuTiké Mpdypauua 6o epapuoyn TTaixvidiol oTo
BeATiwong. apOoPA TNV EI0QYWYI) TOU TTaIXVIOIOU deV AvaAuTIKO Mpdypappa, cav

£XE€l YiVEI N OUCTNUOTIKA KAl GUYKPOTNHEVN | €pyaAgio pabnaong utrdpyxouv
ETTINOPPWON TWV EKTTAIOEUTIKWV YIA TO TTAPA TTOAAG Kevd. Kupiwg n
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TTaiyvidl. Me agopuf autd n EKTTAIBEUTIKOI
TO “xpPNOCIYOTTOIOUV” WG diIKaloAoyia yia To
OTI BUOKOAEUOVTAI OTNV EQAPHOYI TOU.

-Evw utrdpyer To Al pe Tig
KATEUBUVTHPIEG, Ol EKTTAIDEUTIKOU deV
EXOouv TNV KAaT@AANAN emudpewan Kai
UTTOOTAPIEN aTTO TIG OXOAIKEG JovAdES OEV
£Xouv TNV KAatdAAnAn vyia va epappocouv
OWOTA TO TTAIXVIOI.

-OAeg auTég o1 BUOKOAIEC TTOU
ava@épbnkav, SUCKOAEUOUV TNV
epapuoyn Tou A.l. O1 eKTTAIBEUTIKOI
Xpelagovral TPOPPWOn yia Tnv
epapuoyn Tou A.l.

oTApIEn o€ TTépoug, dev
UTTAPXEI ETTAPKNAG
ETTIUOPPWON TWV
EKTTAIOEUTIKWYV KAl OKOMN
au@IBAaAAel av ol
ETMOEWPNTPIEG Eival YVWOTEG
TOU QVTIKEINEVOU WOTE VA TO
uTToO0TNPIEOUV.

-To uttoupyeio ékave To
avaAuTIKO, €0WOE TIG
KATEUBUVTHPIEG YPAUMEG, Ol
EMBeWPNTEG UTTOOTNPICOUV
aAAd Ba ptTopouceE va yivel
M0 OUCTNMATIKA
ETTINOPPWON KAl VA €XOUV
oMol TIg iBIEG EUKAIPIES YIa
eMuOPPWOTN. Oa ptropouoe
Va UTTOXPEWOEI TOUG
OUVadEAPOUG Va TTNyaivouv
OTIG ETTINOPPWOEIG YIOTI
Bewpei OTI gival kabrikov Tov
EKTTAIOEUTIKWY VA
ETTINOPPWOOUV.

-A\Oyw TOU OTI BIBAOKEI KAI O€
TTPOTITUXIOKOUG BewpEi OTI
gival éva BiBAio TTou Ba rBeAe
TTEPICCOTEPEG TTPAKTIKEG
epapuoyég. Extdg atrd 1o va
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OIKOOOWIKO TTaIXVvidl KTA. Na
£DEIXVE Kal EIKOVEG,
TpdoBaon og Bivreo, o€
UAIKG waTe va BonBbnbouv kai
va unv gopouvTtal va To
EQAPUOOOUV.

-Oa TTpAoTEIVE VA UTTHPXE £vag
0odnyog KATI EEXWPIOTO aTTo
TO QVOAUTIKO TTOU va eEnyei
TTEPIOTOTEPA VIO TO TTAIX VIO

waTeE va Bonda kai TIg

EKTTAIOEUTIKOUG XWPIG
gUTTEIPIa VO TO £Qapuolouv

atroteAeopaTika. MNa
TTaPAdEIYUA VO EEEIBIKEUETAI

o€ KABe €idog TTaiyvIdiou
EexwploTd woTE Pia
eKTTAIOEUTIKOG TTOU £TTIOUET
vVa UTTOPED va eUTTAOUTIOE! TIG
YVWOEIG TNG.

Alagpopég-AtTokAicelg:
-To uttoupyeio dpynoe TTapa oAU va
etoiydoel 7o Al (2016). ZnuavTiko 6T
ouvaxOnke atod €10IKkoUG OTOV TOEQ.
evik& o1 eyKUKAIOI Kal OTPATNYIKEG TTOU
Oivel TO UTTOUPYEIO OTa VNTTIAYWYEIa
Baaoifovtal o€ TTETAAQIWPEVES AVTIANYEIG,
0l oTT0iEg BEV EVIOXUOUV TNV EKTTAIdEUCN

MIKPOTEPWYV NAIKIGKWYV OPAdWV. XpeIGleTal

Alagpopég-AtTokAioelg:
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3. Avaykn yia
OTOXEUMEVEG
TTONITIKEG KOl
MNXaviopoug
agloAdynong 6oov
aQopd TNV epappoyn
TOU AVaAUTIKOU Kal
NG TTAIBAYWYIKNAG
TOU TTaIXVIBIOU.

va yivouv Pilikég aAAayEg OTIG
OTPATNYIKEG TOU UTTOUpPYEiOU, TOOO péoa
atro TIG EYKUKAIOUG OO0 KOl JECW TWV
ETTIMOPPWTIKWY CEUIVAPIA TTOU TTAPEXOUV.

Koiva:

-Aev UTTAPXEI KAl aTTd KATTOU O HOXAGG
TTieong yia va 1o egapuoocouv. To va
£PXETAI MIa Qopd Tov XpOvo N
eMOswpPATPIA KaI VO BAETTEN Eva
OPYAVWHEVO PNABNua, dev BAETTEI TTWG
AeIToupyei 1o TTaIxvidl.

-2UPQWVEI OTI €XEI VA KAVEI PE TIC
QVTIAAYEIG TWV ATOPWY YIa TTpowbnaon Tou
TTAIXVIBIOU, YI' auTd Kal TTPETTEl va BpeBouv

EMOEWPATPIEG- ATOUA TTOU VA TTIOTEUOUV
TTPAYUATIKA OTO TTaIXVidl Kal 61 va
agrivouv Tnv TTpowBnaon Tou atrd AAAQ
daropa e1Te1dN aTTAWG Oev £X0UV AAAN
etmAoyr). TOTe Ba yivel yeyaAn douAeid
oTNV EQappoyn Tou Traixvidiou.

-MapdAo TTou Tépaoe pia deKaETia,
TTOAANOI EKTTAIBEUTIKOI BEWPOUV OTI TO
AvaAuTIKO €ival GUPBOUAEUTIKOG 00NyOS
TOU eKTTAIOEUTIKOU Kal OXI TTOAITIKO KEIPEVO
TTOU TTPETTEI v akoAouBouv. Autd
oupBaivel yiati dev UTTAPXE! Kapia
EMTTTWON A €AEYXOG.

Koiva:

-To yeyovég 6T 01
EKTTAUOEUTIKOI eV €XOUV TOV
avTioTOIXO £AEYXO, MIG
EMOEWPATPIA HIO-OUO POPEG
Ba £pBel KaTaAryel 0TV
ETTIAOYN Kal TNV EUXEPEIQ TOU
eKTTaIdEUTIKOU av Ba To
epapuodoel N ox1, Oev UTTAPXEI
KATTOIa TTONITIKI) TTOU TOV
UTTOXPEWVEL.

- Mpoo@épovTtal BonOnTikoi
odnyoi Taixvidiou atréd Tnv Ka
EAévn AoiCou aAAd dev eival
KATI 0OV TO AVOAUTIKO TTOU
KUTTOXPEWVEI» TOUG
EKTTAIBEUTIKOUG.
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-2ToV 1I81WTIKG TOPEA OI EKTTAIOEUTIKOI
akoAouBouv Tig 0dnyieg NG d1eUBuvong
KAl 60X TO AVOAUTIKO.

4. Avaykn TTapoxng
OUCIOOTIKAG
avaTpoPodoTNONG
KATA TNV €QApUOYN
TOU TTaIXVIOIOU
otnv Tpaén.

Koiva:
-MapatnpAoEeIg TTPAKTIKWY TTaIXVvIOIoU Twv
EKTTAIOEUTIKWY OTTO €10IKOUG TTAPEXOVTAG
TOUG avaTpoPodOTNON.

-Y1rapén yévropa yia dueon Tpooacon
Kal UTTOOTAPIEN.

-EmrotrTeia kal avarpo@oddtnon aTtnv
epapuoyr Toug Kai 6xI amAwg éva
oeIvaplo.

-H peyaAuTtepn avdykn gival va uttdpxel
€va ATOMO €KTOG TOV ETTIBEWPENTH TTOU
EPXETAI KOl BAETTEI Eva OPYAVWHEVO
HABnua va £pxeTal TNV WpPa ToU
EAeUBepou kal Aopnuévou TTaixvidiou Kal
va KAvel €I0nynoeig, va Bonbdel o€ autd
10 B€pa. Av uttdpyel éva deUTEPO ATOUO

Koiva:

-MMo cuoTtnuaTikr agioAdynon
TOU TTPOCWTTIKOU yIa va
divetal avarpo®oddTnon

woTe va e€ehiooovTal. Na
UTTAPXE XPOVOG YIa
aglohoynon, eite atd Tnv idla
OTO TTPOCWTTIKO €iTE ATTO
KATAPTIOHEVO TTPOCWTTIKO TOU
TMAMOTOC.

-Akéun Ba Bonbouoe évag
oUpPBoUAOG-HéVTOPaG O
OTT0I0G KOTA TNV £QAPUOYA
TOU TTaIXVIOIOU va £IVE
avaTpo®oddTnon 0TOUG
EKTTAIOEUTIKOUG, WOTE VA UNV
UTTAPXEl AUTOG O

TT0U GTAXO0G TOU gival auTd Ba TTPOBANUATIONOG av
“uttoxpeWBOUV” va To KAvouv. €QapPUOCeTal CWOTA AAAG VO
eCeAiooovral.
«Evioxuon 5.H ouppoAn Twv Koiva: Koiva:
TTPOTTTUXIOKWYV TIPOTITUXIOKWV -210 MK 1Tpoo@épeTal ydbnua traiyvidiou
TPOYPUAUUATWV OTTIOUBWV OTNV HE EYXEIPIDIO, TO OTTOIO TNV TTPOETOIHATE
oTToud WV pE euBaduvon aglotroinon ETTAPKWG Kal TNV BoriBnoe va epappoge
TTAIXVISIOU KAl JETA TIG OTTOUBEG TNG TO TTAIXVIOI.
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-2710 MK 1TOAU KaAN N guTTEIpia TWV
OXOAIKWV EUTTEIPILOV OTTOU yIvOTav
epapuoyn Tou TTaixvidiol atnv TTPALN Kal
dIvoTav avaTpo@oddTnaorn. Ocwpei 0TI €xEl
AGBel Ta «BepéNIa» aTTd TIG TTPOTITUXIAKEG
TNG OTTOUBEG YIa VA EQAPHOTEI TO TTAIXVidI
oTnv TTPAgn.

oTNV TaISaywyiKr Tou
TTaIXVvISiou»

-2AMEPQ 01 POITNTEG €ival O€ TTOAU
KaAUTEPN KaTAoTaon YIaTi TTPOT@EPOVTAI
MaBruata 1o eEEIBIKEUPEVA GTO TTAIXVIdI -

“Maiyvidl, pdénon kai avaTTuén”, 0TTWG
Kal Ol OXOANIKEC EUTTEIPIEG TTOU CUVOEOVTAI
ME TNV €@apuoyn Taixvidiou Kal To
MABnua Tou dpAuaTog TTou OToXEUE! va
avatTugn O€IOTATWY TTOU XPNOIYEUOUV
KQI OTO TTAIXVidl.

-O1 TTPOTTITUXIOKEG TNG OTTOUBEG (YUpW OTO
1999) 1TOU UTTAPXE AKOMN TO TTAQICIO
eAeUBEPES KAl NOUXEG OPACTNPIOTNTES, OEV
TNV BoriBnoav oTnv e@apuoyn NG
TTaIdayWYIKAG TOU TTaiXvidiou aueoa,
£upeca OJwG Bordnoav va KTioel yia
avTiAnyn yia 1o TTwg BAETTEI TO TTAIBI WG
Mia UTTapgn TTou TTRETTEI VO OEBECAI KAl TIG
QVAYKEG TOU OTTWG KAl TO TraIxVidl. Zrpepa
£€xouv diagopoTroinBei apkeTd TTpdyuaTa
OTO TTPOYPANKa OTTOUdWY aAAG
XpeIddovTal va yivouv Kal GAAQ TTpAyaTa.
Y1dpxel Eva HEYAAO KEVO OGO aPopd ThV

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not lA‘
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avATITUEN KOIVWVIKWY OEEIOTATWY deV
oiveTtal kaBoéAou Eugaacn, o€ avTiBeon e
TNV £UPacn TToU DIVETAI OTA YVWOTIKA

QVTIKEIPEVA.
6.AuCKOAiEC Koiva: Koiva:
METAQOPAG ATTO TNV | -ZT0 pabnua taixvidiou TTpoaTradouy va
Bewpia oTNV METApEPOUV TNV Bewpia Kal deV UTTAPXEI
TPAEN. XPOVOG yia EQAPUOYT OTNV TTPAgN.

-To 11 £xouv di1daxBei OTO TITUXIO WE TO TI
yiveTal oTnv TPA¢n oTa vnImiaywyeia
ouvadel oTo MNaveTTiIoTNPIOKO VNTTIAYWYEIO
TToU gpyadovTtal aAAG OXI o€ AAAEG BOEG,
AOyw Tou OTI Sivouv £ugacn o€ AAAoUG
OTOXOUG (avATTTUEN BECIOTATWY YPAPNG,
va {wypagifouv KAaTI dopunuévo,
OAOKANPWON KATOOKEUWY VO TTAPOUV OTO

OTTITI KTA).
7.Mpotaoeig Koiva: Koiva:
EUTTAOUTIOMOU TOU -©a uTopoUoe va TTpooPEPOVTAV
TTPOYPAUMOTOG TTEPICOOTEPA HABAUATA ETTIKEVTPWHEVA
OTTOUSWV. oTo TTaiyVvidl. YTrdpyouv £1miong pabnuara

ETMAOYNC YIA EUTTAOUTIOHO TWV YVWOEWV.

-Oa Atav KaAd va utTApxE éEva OeUTEPO
MABnua TTou Ba TTPOXWPEA OTO TTPAKTIKO
KOMUMATI OTTWG YiveTal 0€ GAAD YVWOTIKA
(T7.x: paBnuatikd, yAwooa k.a). ETriong
Ba Tav KaAd Kal o1 UTTOAOITTOI CUVABEAQOI
VO EVOWUATWVAV PE TOV OWoTO TPOTTO TO

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not lA‘
y necessarily reflect those of the European Union or the European Education and Culture Executive Agency
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TTaIYVidl 0T HaBAuaTa TOUG YIa va yiveTal
n ox€on autov Twv U0 OTTWG
uttooTnpifeTal Kal atrd T0 AVAAUTIKO Jag.
Ymapyel pia KaAi Baon aAAd
XPeEIalOPaoTE SOUAEIG AKOWN.

8.AlagpopoTroinon
TTaIXVIOIOU-
EvowudTtwon tou
TTaIXVvIOIoU OTA
MaBriuarta TnNg
eviaiag
EKTTIdEUONG.

Koiva:
-Eyivav padnuata €18IkAg ekTTaideuong
OTO TITUXiO Jag aAAd ATav TTEPICOOTEPO
TIPoCavaToAIouEVa aTnVv dlapopoTToinon
NG d1daoKaAiag kal 6xI GTo TTaIXviol.

-Aev euBabivav o€ 181aiTEPEC TUUPOUAEG
oTnv €Qapupoyn Tou Traixvidiou, 660
a@opd yia TTapddelyua 10 UANIKS (TT.X:
peyaAuTepa TTACA KTA).

Koiva:

Eig BaBog e&éTaon Tng épeuvag Tediou

OgpaTikni YtroevoTnTa Opadeg eoTiaong 2uvevTeUEelg
evoTnTa - -
ATTOYEIG EKTTAIBEUTIKWV Amoyeig
S1eVBUVTWV/B1EUBUVTPIWV
«Evvolohoyikég | 1. O@éAn evowpdtwong Koiva: Koiva:

TPOOEYYIOEIG

TTaIXVvIdIoU.

-To traixvidl TTpodyel TNV OAGTTAEUPN

QVATITUEN TWV TTAIOIWV.

-«To traixvidi gival n euon
TOU TTAIBIOU, XWPIG TTaIXVidl

Co-funded by
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Kol OQEAN TOU Oev PTTOPEl va PeyaAwoel,
TaIXvidiou» «To maixvidl dev gival ammAd uia gival dIKaiwpa Tou Kal av
opaarnpidTnta, éva maixviol givai n 1O TTaudi TTAiCEl Ba
avaykn Twv maidiwv va mraiouv yiari uéoa | avatrtuxOei oOAGTTAEUpQ. ..
arroé auto avarrTuooovral Kai Ta mavra mepvouv péoa
eéediooovral. » aTTO TO TTAIXVidI».

-To traividl gival 0 TPOTTOG
TTOU pabaivouv Ta TTaidid
atrod TNV Pépa TTou
yevviouvTal, dgv Ba
MTTOpOUCE OTO
VNTTIAYWYEIO va unv
EQPAPPOLeTAI TO TTAIXVIOL.

-Me auTtdv Tov TPOTTO
MaBaivouv kai gival
xapouueva ta Taidid.
Méow auTou Ta TTaIdId
aoxoAouvTal dev
KoupadovTal o€ avtibeon
ME AAAEG peBGOOUG TTOU
TIPOKAAEI KoUpaon oTa
TTadId.

-To trauyvidl Kavel Ta
TaidId, va eYTTAEKOVTAL, VA
£XOUV KivnTpo, va

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not lA‘
y necessarily reflect those of the European Union or the European Education and Culture Executive Agency
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TTaipvouv TTPWTOROUAIEG

«O pbéAog Twv
ETTAYYEANATIOV
oTnV Tapoxn
EUKAIPIWYV
TaAIXVISIoU»

2. POAOG eKTTQIOEUTIKOU
Kal d1IEuBUVTPIOG

Koiva:

-ZUMMETEXEI DIAKPITIKA OTO TrauyVidl, €ite
WG CUVOBOITTOPOG EITE WG EPYUXWTAG,
evBappuvovTag Tn eavracia Kal Tov
OTOXAOHO TWV TTAIdIWV.

-MoAAATTAGG 0 POANOG TOU EKTTAIOEUTIKOU
oTo TraixVvidl: MNaparthpnon traixvidiou->
Evromouog avaykwy -> Atrégaon
eUTTAOKNG (Apeon-Eupeon) -> EPTTAOKN
EKTTAIBEUTIKOU WG: ZUMTTAIKTNG/ O€ETOVTOG
EVIOXUTIKEG EPWTAOEIG / EUTTAOUTIONOG
TTAIXVIOIOU PE KATAAANAQ UAIKA.
-KaBodnynTtikég poAog, MaparnpnTig,
2 UMTTAIKTNG.

-Opyavwon TePIBAANOVTOC Kal UAIKWV:
Alauopewon evog TePIBAANOVTOG PE
TTOAAG epeBiouaTta TTou TTPOKAAoUV Ta

TTaudId va dIEPEUVACOUV TOV KOOHO YUPW

TOUG, OpYAvVWOTN TTPOTTAPACKEUAOTIKWYV

EMTTEIPIWV (TT.X. avAyvwaon 1I0TOPIWY,
ETTIOKEWEIG) KAl XPAON AVOIXTWV
epwtnoewv: «T1 Ba cupBei av...;», «Mwg
OANIWG PTTOPEIG VA TO PTIAEEIG; ».

Kl va €XOUV AOYO.
Koiva:

-MoAAaTTAGG pdAOG O TTIO

ONUAVTIKOG OUWGS O
TTAIOAYWYIKOG, AOKWVTAG

EKTTAIOEUTIKI nNyeoia
(kaBodNyNTEG, EUTTVEUOTEG,
ETTIMOPPWTEG, UTTODEIY A,
OTAPIYMA KAl VO KPpAToUV
TIG I00PPOTTIEG METAEU TWV
YOVEWV KaI TIPOCWTTIKOU).

-Exe1 KaBodnynTiko,
UTTOOTNPIKTIKO POAO.
EmokémTeTan TG TAEEIG
ouxva kai B€tel elonynoelg
OTIG EKTTAIOEUTIKOUG YIa
BeATIwWON TWV TTPAKTIKWV
TOUG Kal EVOUVAUWON TOUG.

-MpooTdBela 600 civai
EQPIKTO OIKOVOMIKA YIa
e€ao@aAion atrapaiTnTou
€€OTTAIOOU TTaIXVIOIOU.

-YTrépxouv KaBopIoPEVES
MEPEG AVOIKTWV

oulnNToEWV PETAEU Tou
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-MpoocapuocTikdG 0 POAOG TNG
EKTTAIOEUTIKOU O€ OXEON UE TO TI EYTTEIPIES
£XOouV Ta TTaIdI& TTOU €XEI UTTPOOTA TNG ME

Bdaon Tnv opydvwon TnG pabnong.

-2TNV apxn TG XPOoVIAg o pOAOG TOU
EKTTAIOEUTIKOU Eival TTIO
TTaPEPRATIKOS/OPYAVWTIKOS WOTE va
BonBnroel Ta TTaidid va avaTrTuéouv
KATTOIEC BAOIKEG OECIOTNTEG (TT.X:
“payaddaki’) Kal JE TOV Kalpo
atrooTacioTrolgiTal. ‘ETol, 010 TEAOG TNG
Xpovidg Ta TTaudid va gival o€ 6€on va
TTPOTEIVOUV 01 id101 10€€¢ 0TO TI KévTpa
Mda&Bnong va otnbouv.

-O pbéAog NG exTTaIdEUTIKOU ETTIONG €ival
va divel TTpooBaon o€ OAa Ta TTaIdId P
TOV TPOTTO TToU OTAVEI Ta KévTpa
MdaBnong. BonBeia péow mapoxis UAIKWV
(1T7.X: TTivakag hE BaOIKES TTANPOPOPIES O€
TTEPITITWON TTAIBIOU XWPIG TTPOPOPIKO
A6y0), HéOow TNG EUTTAOKAG TNG (TT.X: VO
EeEKIVAOEI va TTaiCEl N EKTTAIBEUTIKOG Kal
olyd alyd va aTTopaKpUVETal).

TTPOCWTTIKOU KAl TIG
O1eUBuvong yia avtaAlayn
10ewv. H agiépwon xpoévou

oulnTnNong JETAEU Tou
TTPOCWTTIKOU €ival éva
KOMMATI TTOU €vIOXUEI TRV
ETTAYYEAPATIKI) TOUG
QvATITUEN.

-H dieuBuvTpia xpeialeTal
va gival BETIKA TTpWTA aTTd
OAq, va PTTOpOoUV Va Yivouv

aAAayEG OTOV XWPO TOU

VNTTIOYWYEIOU, VO TTOPEXEI

UAIKA TTou Ba xpeiaaTolyv,

va dWwOoEl Eukaipia va
ETTIMOPPWOEI TO
TIPOCOWTTIKO, VO KOAECEI
TOUG YOVEIG yIa evnuépwon
N va EUTTAECEI TOUG YOVEIQ
o€ 0100IKATiEC WOTE va
avTiAneBouv Tnv agia Tou
TTaIXVIBIOoU.

Co-funded b Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not
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3. Znuaocia ePTTAOKAG

Koiva: Koiva:
-YTTEP TNG EUTTAOKAG TNG EKTTAIOEUTIKOU

OTO TTaIXVidI TwV TTAIdIWV. Z€ TTPWTN GAcn
UTTOOTNPIKTIKOG POAOG, ApXIKA TTIO AUEDN
EUTTAOKNA KAl PETETTEITA EPUEON avAAoya PE
TIG AVAYKEG TWV TTAIBIWV Kal TO UPOG TNG
eKTTaIOEUTIKOU. [NpwTo didoTnua
TTAPATNPENTAG YIA EVTOTTIONO avVAYKWYV Kal
TToU BpiokovTal Ta TTAIdIA. ZTNV CUVEXEIQ
UTTOOTNPIKTIKOG POAOG EKTTAIOEUTIKOU UE
O1aPOopPOoUG TPOTTOUG OTTWG KE TTAPOXN
UAIKWV, EUTTAOKN yIO UTTEVOBUUION KaVOVWV
Kal opaAn ouvuTtrapén. Katrou ekei apyidel
KAl N EMTTAOKI WG CUUTTAIKTNG, UTTOPEI va
YiVEl Kal oTNV apxr aAAd Kal apyoTepa.

-H euTTAOKA TNG EKTTAIOEUTIKOU €ival QUTA
TTOU KATOQEPVEI va @TACEI T TTAIdIA OTO
wpIpo Traixvidl. H epgtTrAokni NG
EKTTAIOEUTIKOU OKOAOUBEI £va BewpnTIKO
aAAG Kal TTPOKTIKO JOVTENO, DeV ival atTAd
TTWG EUTTAEKET QL. XPEIAZETAI VO OKOAOUBEI
éva BewpnTiKO JOVTEAO TO OTTOIO Va OEiXVEl
Ta oTAdIO EUTTAOKNG TOu TTaiXVvIdiou. To
TTPOKTIKO HOVTEAO aKOAOUBET KATTOIO
oTAdIa TTOU OTO TTPWTO OTAdIO €ival va
avaTrTuxBei n KOUATOUPA Tou TTaIXVIBIOU
oTa TTaIdId.

Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not
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‘ooa karapépveic ue 1o va mraiéeis 10
AETTTA e 1a TaIOIA OEV TO KATAPEPVEIC
ourte 0€ 3 UNVES UE TO va TOUS TO AEC TTWC
Va 70 KAVOoUV’.
Koiva: Koiva:
-2NPAvTIKA N TTapATAPNOn TIPIV TV
EUTTAOKN.
-2NMAVTIKA N TTAPATAPNON YIa CWOTA
€Qapuoyn Tou TTaIXVvIOIoU WOTE N
EKTTAIOEUTIKOG VA PaleUEl TEKPNPIA KAl VO
agloAOVEi.
“Taparnpnoa o1 APKETEC
vnimiaywyoi é¢ev gival o€ éan va
aéloAoynoouv ta maidid, va EVIOTTIOOUV TIS
avaykeg Toug, va karaAaBouv T givar auto
Tou xpéeiadovrai mou 6a Toug odNyHoel o€
éva ouykeKkpiuévo Kévipo Mabnorng,
oounuévn dpaocTnpIoTNTA. 2KEQTOUAI TI
eubuveral yiI’ auto; Asv Exouv KaAn yvwaon
Tou AvaAurikou lNpoypduuaro¢ kai 6sv
UTTOPOUV va auvoéoouy e Toueic
Avarrruéng kai F'vwoTikég lNeploxég; Asv
utTOPOUV Va avriAngBouv yiari 6ev Exouv
70 BewpPnTIKO UTTOBABPO yIa TO TTWS va
mpooeyyioouv Kai va fonbricouv ta
maidia;”

4. ¥nuaocia Mapatipnong

Funded by the European Union. Views and opinions expressed are however those of the author(s) only and do not
Co-funded b
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5. P6Aog etrayyeApaTiwV
oTnV TTpowenon Kai
EMTTAOKN YOVEWV OTO

TTauYVidl.

Koiva:

-MpowBnon traixvidiou wg epyaleio
MAOBNOoNG Kal OIKOYEVEIOKAG EUTTAOKAG.
KdaBe Boopada oTEAVOUV OTOUG YOVEIG HIa
OpaoTNPIOTNTA YIA TO CTTITI KAl
TTPooTTaBoUV va gival JEow Tou TTaIXVvIdIoU
(TT.X: va @Tid&ouv éva TTUPYO PE
OIKOOOWIKOG Kal VO TO TTAPOUCIACOUV OTNV
T&EN, N va TTadpouv POAO OTO KOIVWVIKOSP.)
Na 10 BydAouv BivTeo kal va oTeilouv
WOTE av To TTapakoAouBrioouv oTnv TAéN.

-TOKTIKI) EVNUEPWOT YOVEWV HECW
KABNUEPIVWYV ETTEICODIWV TTOU OTEAVOUV
070 teams divovTag avaAuTIKr TTEPIYPAPN)
TI KAvel Kal TI avaTtrTuooel To TTaudi. Kabe 6
MAVEG YivovTal EVANEPWOEIS YOVEWV
OXETIKA YE TNV AgloAGYNoN Twv TTaIdIwy,
BeATiwon kai TI XpeladeTal va avaTTTuxOEi.
Evnuépwon yia 1o TpdTeKT TTOU
TTPOKEITAI VO UAOTTOINBEI HECW apyxEiwv e
AVOQOPES IDEWV TTAIXVIBIOU Kal ETTEENYNON
TWV OTOXWV. EvnuepwTIK ouvavinon
YOVEWV OTNV apxn TNG OXoAIKAG XpoVIAg
yla TNV onuaacia Tou Traixvidiou, yiaTi gival
ONMAVTIKO KAl JE TTOI0 TPOTTO agloTrolEiTal
o010 ox0Agio. Opyavwvouv PEPES OTO
OX0Agio 61TOU TOUG KAAOUVTAI OI YOVEIG VO
TTaiEouV e Ta TTaIdIA TOUG.

Koiva:
-Opyavwan d1adIKTUAKWY
OUVOVTHOEWV PE TOUG
YOVEIC yIa TTapoudiacn Tou
TTWG TO TTAIXVIOI EVIOXUEI
TNV OAGTTAEUPN avVATITUEN
TWV TTAIOIWYV, WOTE VA
avTiAngBouv Tnv
ONMAvTIKOTATA Kal TNV agia
TOU TTaIXVIOIOU.

-MpooTdBela evnuépwong
TWV YOVEWV WOTE va
avTiAngBouv Tnv
@INoCOYia Kal TTWG
OOUAEgUEI TO VNTTIAYWYEIO
yiaTi UTTAPXE! PIa
VOOTPOTTia aTTd TOUG YOVEIG
TTOU TTEPIMEVOUV QUAA
gEpyaoia, TTEPINEVOUV VO
douv GAAa TTpaypara.
XpEIAoTNKE va £¢nynoei o
TPOTTOG TTOU OOUAEUOUNE
OTO VNTTIOYWYEIO Kal TTWG
ato 1a K.M kai 1o 1raiyvidl
KATOKTIOVTAI Ol JaBnolakoi
OTOXOI TTOU £XOUE.
APKETOI YOVEiG KaTavoouv
OTav TOUG £ENYNOEI.
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«Alaouvdeon 6. EpTTAOKA €upUTEPNGS Koiva: Koiva:
oxoAgiou Kkal KOIVOTNTAG. -2UPMETEXOUV O€ €va TTPOYPAUMA TTOU

€upuTEPNG AéyeTal «Mpaaoivilw 10 oXOAgio Pour», OTO
KOIvOTNTAG» OTT0i0 EUTTAEKOVTAI OAOI Ol POPEIC AAAG Kal

N KoIvVOTNTA, TOV ONUapXo Kal GAAa JEAN
TOU oupBouAiou woTe va Bondrioouv oTnv
avaBdaduion Tou oXoAIKOU TTEPIBAAAOVTOG.

-Exouv emoke@Oei kal Ta TTaApKa TNG
KOIVOTNTOG yIa KaBapIoud Kal TTapadoon
a@IoWV OTOV ONUAPXO TTOU
TOTT00€TABNKAV OTO TTéPKO. Tou
METEQEPQAV KATTOIA QITAUATA TTOU €iXav yid
BeATiwon TNG KATAOTAONG OTO TTAPKO.

-2TO OXOA€io TTOU BPICKETAI TWPA UTTAPXEI
OuVEPYQOia PE TNV KOIVOTNTA.

-ETtriokewn pouoegiwv TToU £XEI TO XWPIO
WOTE VA UTTAPXEI ETTOQPI UE TV KOIVOTNTA.
Alagpopég-ATToKAioEIG: Alagpopég-AtTokAioeig:
-Exouv Tnv T10XN TO
OXO0Acio va BpiokeTal yéoa
OTO TTAVETTIOTAMIO YI' AUTO
Kal TO a&loTroloUv OTO
Emakpo AloTrolgiTal o€
TTIPOTCEKT OTTWG: 2TO
TTPOTCEKT “payEIPIKNG”
ETMIOKEPONKAV TO
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€0TIATOPIO TOU
TTAVETTIOTNMIOU, “TO CWPaA”
EMOKEPONKav 10 KEvTpo
Yyeiag, Ta “rapauubia”
ETMOKEPBNKAV TO
BIBAIOTTWAEIO.
AgloTTolouvTal akéun Kai ol
eKBEoeIg TOU
TTAVETTIOTAMIOU aAAG Kal Ol
XWpPEOI yia uTTaifpio
TTaiyvidl. MNa mapddeiypa
NV Pépa aBAnTIoUOU Ta
TTaIdId PEPVOUV TA
oxXAuUaTa TOUG KAl
TTNYQiVOUV OTOV EEWTEPIKO
XWPO TOU TTAVETTIOTAMIOU.

-ExT6G6 a116 TO
TTAVETTIOTAMIO N KOIVOTNTA
aglotrolcital kal ge GAAoug

TPOTTOUG OTTWG O BUOG
ayAavtCidg, ol €I0IKOi TNG

TTEPIPEPEING.
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