University (/a

M) ARISTOTLE —
gatti] 1), PORTO
U775,

of Cyprus &
SBUT7 VYTAUTAS o

HOGESCHOOL MAGNUS a Associacio
a b o de Profissionais
! p HNIVERSITY de Educagao de Infancia

\\\\\\\

LITHUANIA
NATIONAL NEEDS

ASSESSMENT REPORT

A Snapshot of Play in ECEC through
Policies, Research, and Perspectives

MILDA BREDIKYTE, AGNE BRANDISAUSKIENE,
GIEDRE SUJETAITE-VOLUNGEVICIENE

Vytautas Magnus University

December 2025

SR Co-funded by
AR the European Union

x
*
*



VYTAUTAS

MAGNUS B Associacio
UNIVERSITY a de Profissionais
MCMXXII de Educacao de Infancia

HOGESCHOOL

UNIVERSITY — I qbo
#-¥57 OF THESSALONIKI |_‘). p() R | (J .p

0,
% Y
Va

d
B¢

University
of Cyprus

DOCUMENT INFORMATION

Project acronym: EDUPLAY

Call: Call: ERASMUS-EDU-2024-PEX-TEACH-ACA
Action Type: ERASMUS Lump Sum Grants

Project number: 101196299

Document name: Lithuanian National Needs Assessment Report

Related WP and Activity: WP2: T2.6. Development of national needs assessment
reports

Deliverable: Deliverable D2.2

Document authors: Milda Brédikyte, Agné BrandiSauskiené, Giedré Sujetaité-

Volungeviciené

Final version prepared in December 2025

© 2025, Vytautas Magnus University (VMU)

All rights reserved.

Written and compiled by the Vytautas Magnus University (VMU)

Funded by the European Union. Views and opinions expressed are however those of the i ¢
Co-funded by author(s) only and do not necessarily reflect those of the European Union or the European
the European Union Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA e ‘.;‘..%m amegte

can be held responsible for them. [Project Number: 101196299]




VYTAUTAS .

MAGNUS Associacao
UNIVERSITY a de Profissionais
MCMXXTI de Educacdo de Infancia

g ‘University G
‘[ of Cyprus

ARISTOTLE HOGESCHOOL
UNIVERSITY — I abo ‘
OF THESSALONIKI p. p()R I (J .p

TABLE OF CONTENTS
[ (oo [N o1 1] o TP PP PURP PP PP 6
SECTION I. DESK RESEARCH: REVIEW AND ANALYSIS OF CURRENT POLICIES ............cceeee... 7
1.1 INTRODUGCTION ...ttt ettt e e e ettt e e e e ettt e e e e m et e e e e e e mnbe e e e e e annbe e e e e aanneeeeeeaneeeeas 7
1.2 BRIEF INTRODUCTION TO THE NATIONAL ECEC SYSTEM ....coooiiiiiiiiiiiieee e 7
TYPES Of SEINGS........o e e e 7
Governance and regulation ... e 8
Age range and STAGES...........coouuiiiiiiii e e e e e e aaan 8
Pre-school education (ikimokyklinis ugdymas) ... 8
Pre-primary education (prieSmokykKlinis Ugdymas) ... 8
Role of local authorities ... 8
1.3 EARLY CHILDHOOD TEACHERS’ CAREERS AND PROFESSIONAL DEVELOPMENT .......... 9
Initial teacher education ... 9
Professional development and learning opportunities ................ccccccciiiiiii e 10
Career structure, retention and ProgreSSioN..................uuuuiiiiiiiiiiiiiiiii s 10
Public perception, motivation and attractiveness of (ECEC) teaching................................. 11
1.4 DEVELOPMENT AND IMPLEMENTATION OF PUBLIC POLICIES ........coccoiiieiiiieeeeieeeene 11
1.4.1 Concept and definitions of Play .......coooeiieeiiee i 12
1.4.2. Importance and goals Of PlAY .........eeiiiii e 12
1.4.3. Recommendations/orientations on pedagogical practiCes............ccccuviiiiiiiiiiiiiiiiiiiieeeen. 13
1.4.4. References to resources or support for play ........coooeeeeeeeieeeeeeee 13
1.4.5. ROIE Of the tEACNET .......ciiiiii e 14
1.4.6. Monitoring and/or evaluation PractiCes ..........oeuuuuuiiiiii i 14
1.4.7. Importance of play in the document’s organization .............cccccooveiiiiiiiiiiiiie e, e
Cofundedby  author(s) oy and do not necessarly reiec thass of the Eurepean Union or the European , |

H Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA
the European Union can be held responsible for them. [Project Number: 101196299]




®

S ARISTOTLE HOGESCHOOL
NIVERSITY — I abo
3857 OF THESSALONIKI p. p() 2 | (J .p

A University
‘[ of Cyprus

*
Associacao
de Profissionais
de Educacao de Infancia

1.4.8. National terminology and translation iSSUES............cccooiiiiiiiiiiiiii e 14
1.4.9. Country-specific considerations or unique initiatives..............ccccoooiiiiiiiiiicie e, 15
1.5. MAIN CONCLUSIONS OF CURRENT POLICIES .......cooiiiiiiiiie e 16
1.6. REFERENGES. ...... ..ottt ettt e st e e ettt e e st e e e ante e e anbeeeeanbeeeeneeee e 16
Section |l. DESK RESEARCH: REVIEW AND ANALYSIS OF LITERATURE REVIEW ...................... 19
2.1, INTRODUGCGTION ...cciiiieie ettt e e e et e e e e sttt e e e e snteeeaeaannaeeeeesanneeeaeeaanseeeaeeannsneeaeans 19
2.2. CHALLENGES/BARRIERS IN INCORPORATING PLAY INTO ECEC PRACTICES............... 19
2.3. NEEDS OF PROFESSIONALS IN INCORPORATING PLAY .....otiiiiiiie e 20
2.4. IMPLICATIONS FOR PRACTICE, POLICY, AND FUTURE DIRECTIONS .........cccccceeiiiiierannns 20
2.6. MAIN CONCLUSIONS OF LITERATURE REVIEW .......oooiiiiiiiie e 21
2. 7. REFERENQGES ...ttt et e e e ettt e e e e sttt e e e e annaeeeeesansaeeeeeannsaeeeeeannaneeeans 22
Section Ill. Field Research: Interviews, Focus Groups, Field Observations................cccoovvvvviceeeeee..n. 23
R O 1N I 1 I S 23
3.2. PROCEDURES OF THE FIELD RESEARCH ......coiiiiiiieiiie e 23
3.3, MAIN FINDINGS ...ttt e e et e e e e e sttt e e e e ne e e e e e aneee e e e e anneeeeeeannreeeaeannes 24
3.3.1. Challenges/barriers in incorporating play into ECEC ..o 24
3.3.2. Needs of professionals in incorporating play .................ueeeeiiiiiiiiiiiiieeeees 25
3.3.3. Practices, projects, or initiatives promoting play .........ccoooeeeiiiiiiiiiiiii e 27
3.4. IMPLICATIONS FOR PRACTICE, POLICY, AND FUTURE DIRECTIONS .........ccccceeiiieennnnn. 28
3.5. IN-DEPTH EXPLORATION OF FIELD RESEARCH (OPTIONAL) ....cvvteiiiie e 29
3.6. MAIN CONCLUSIONS OF FIELD RESEARCH ......cutiiiiiiie et 30
3.7 REFERENGCGES ...ttt ekttt e et e e et e e et e e e enbe e e snbe e e e aneeas 30
(O70] o [o1 [V 1= o o IO P O PP PP PP PPPTPPPPPPPPP 31
Annex 1: DESCRIPTIVE OVERVIEW.......coouiiiiiii ettt T
Cofundedby  author(s) oy and do not necessarly reiec thass of the Eurepean Union or the European , |
the European Union Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA ol

can be held responsible for them. [Project Number: 101196299]



VYTAUTAS

MAGNUS H Associacio
UNIVERSITY wa de Profissionais
de Educacao de Infancia

MCMXXII

"\ ARISTOTLE HOGESCHOOL

UNIVERSITY p. p()RT(J !quo

A'fx*’ﬁ University
of Cyprus

ANNEX 2: Thematic analysis of interviews headteachers..............cccooviiiii e, 34

Funded by the European Union. Views and opinions expressed are however those of the

Co-funded by author(s) only and do not necessarily reflect those of the European Union or the European
H Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA omaritg High-Guality [E1C

the European Union can be held responsible for them. [Project Number: 101196299] rhredanEducationangpiay nl-ay semings




VYTAUTAS

\ MAGNUS H Associacio
/ UNIVERSITY wa de Profissionais
de Educacao de Infancia

’ ARISTOTLE HOGESCHOOL
BIUNIVERSITY — I abo
57 OF THESSALONIKI I_-). p()R | (J .p

A"Y"m University
of Cyprus

MCMXXII

INTRODUCTION

The Lithuanian National Needs Assessment Report is an integral part of the EDUPLAY project. It
consists of three main sections: 1) Review and analysis of current policies (Section 1), 2) Review and
analysis of literature (Section Il), and 3) Field research: Interviews, Focus Groups, and Field
Observations (Section lll). Together, these sections present the main findings of the analysis of
Lithuanian education policy, a literature review, and field research. They answer the question of what
preschool-aged children's play is like in early childhood education institutions.

The analysis revealed that the current situation in Lithuania regarding young children playing in
preschools is ambiguous. Updated national guidelines for early childhood education support play,
leading to visible positive changes. School leaders and pre- and in-service teachers incorporate
creative and free play into their practices. However, play is still undervalued as an educational tool, and
its educational value is not widely recognized.
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SECTION I. DESK RESEARCH: REVIEW AND ANALYSIS
OF CURRENT POLICIES

1.1 INTRODUCTION

This report is part of the EDUPLAY project, which aims to identify and analyze the needs and
challenges that pre-service and in-service teachers and headteachers face when integrating play into
early childhood education and care (ECEC) practices. To this end, a thorough literature review was
conducted to gain insight into the current state of play in Lithuania's ECEC system and related policies.
This section of the national report presents the findings of the desk research carried out in Lithuania
and provides an overview of national frameworks and policies related to play in ECEC settings.

The research involved a review of ten key sources, including education-related laws, national education
programs, specific curriculum guidelines, and frameworks that regulate and guide ECEC practices. The
review also included international assessments and recommendations adopted at the national level.
The analysis aimed to clarify how play is defined and integrated and how it is regulated in the most
important Lithuanian education documents covering early childhood education.

The desk research describes the overall structure of the national ECEC system in Lithuania and
explains the types of settings, governance and regulation, the age range of children, compulsory
participation, the role of local authorities, and the forms of provision. Finally, it highlights critical aspects
that directly and indirectly shape the role of play in ECEC in Lithuania.

1.2 BRIEF INTRODUCTION TO THE NATIONAL ECEC SYSTEM

In Lithuania, early childhood education and care (ECEC) is organized as an integrated part of the
education system and is usually described in two stages: pre-school education and pre-primary
education.

Types of settings
ECEC is almost entirely centre-based and delivered through a mix of education institutions.

Types of institutions, where ECEC is being implemented:

¢ Kindergartens (whole-day) combining both nursery and kindergarten groups, the most common

form.
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e School-multifunctional center (whole or half day) combining ECEC education, General
education and Cultural activities or social services.

¢ General school (whole or half day) combining General education and ECEC groups / or
department (separate junction)

o University or vocational institution (whole or half day) combining Vocational or higher
education and ECEC groups / or department (separate junction).

Pre-school programmes can be implemented in all these types of institutions, while pre-primary groups
might be in general schools. This might be the case in small cities or rural places.

Governance and regulation

Lithuania has an integrated ECEC system. At national level, the Ministry of Education, Science and
Sport is responsible for ECEC policy, the Law on Education (No. 1-1489), curriculum frameworks,
teacher qualification requirements and quality assurance. ECEC is regulated by the Law on Education
(No. 1-1489) and national pre-school (MoESS, 2023) and pre-primary curriculum documents (MoESS,
2022), which emphasize play-based, holistic development and individualization. This means ECEC is
legally part of the education system rather than a split care/education model.

Age range and stages

Pre-school education (ikimokyklinis ugdymas) Covers children from birth until they enter pre-primary
education, typically from around 1-5/6 years. It is not compulsory, but if parents choose it, municipalities
must ensure that from age 3 a place is available. In addition, in accordance with the procedure
established by the Minister of Education, Science and Sport and the Minister of Social Security and
Labor (MoESS and MoDDL, 2012), pre-school education may be compulsory for a child living in low-
SES contexts.

Pre-primary education (prieSmokyklinis ugdymas) a one-year programme between ECEC and
primary school. Children must start pre-primary in the calendar year they turn 6; at parents’ request
they may start at 5, but not earlier. Pre-primary education is compulsory and aims to prepare children
for successful learning in primary education. After this, primary education begins at age 7, and
compulsory education continues until age 16.

Role of local authorities

Municipalities are the main providers and organizers of ECEC. Most pre-school institutions are founded
and maintained by municipal councils.

Funded by the European Union. Views and opinions expressed are however those of the i |. ¥

Co-funded by author(s) only and do not necessarily reflect those of the European Union or the European
H Education and Culture Executive Agency (EACEA). Neither the European Union nor EACEA Prometing High-Quality [E1E

the European Union can be held responsible for them. [Project Number: 101196299] o tdstonsadhisynal-doysrines




VYTAUTAS .

MAGNUS Associacao
UNIVERSITY a de Profissionais
MCMXXTI de Educacdo de Infancia

A | University (@)
L |of Cyprus

WARISTOTLE HOGESCHOOL ) AT
IUNIVERSITY — I abo
’ OF THESSALONIKI p. p() R | (J .p

Municipalities are responsible for:

o Planning and managing the local network of ECEC institutions (opening, closing and
reorganizing settings).

o Organizing admission and waiting lists and ensuring access, especially from age 3.

o Financing maintenance and co-funding staff salaries, often together with state grants.

o Providing pedagogical-psychological services and educational support at municipal level.

In practice, families interact mainly with the municipality (rather than the ministry) when enrolling in a
kindergarten, applying for a place, or accessing additional support.

Public and private provision

Lithuania’s ECEC sector is predominantly public, but a growing private segment exists. Public /
municipal provision. Most kindergartens and pre-primary groups are municipal institutions. ECEC
receives substantial public funding: around 89% of expenditure on pre-primary education is public,
close to or above the OECD average (OECD, 2025). Parents typically contribute to meals and some
additional services, but the core educational programme is publicly funded.

Private (non-public) providers. There is a network of private kindergartens and nurseries, including
settings with alternative pedagogies or international orientation (especially in large cities such as
Vilnius). Private settings often receive per-child subsidies or partial public funding for a minimum
number of hours, while parents pay higher fees for the remaining costs and extended hours.

While the private sector offers additional choice, particularly for families seeking specific language or
pedagogical approaches, access to ECEC — especially pre-primary at age 6 — is framed as a universal
entitlement, with very high enrolment rates for 3- to 6-year-olds.

1.3 EARLY CHILDHOOD TEACHERS’ CAREERS AND
PROFESSIONAL DEVELOPMENT

In Lithuania, early childhood teachers work in a relatively highly professionalized but not very attractive
profession.

Initial teacher education

ECEC groups are led by two core roles: Early Childhood Pedagogues (in nurseries/kindergartens) and
Pre-primary Pedagogues (in pre-primary groups). Both are required to have at least a Bachelor-level
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higher education qualification in early childhood/pre-primary education. This shift to mandatory higher
education for pedagogues has been in place since 2009.

Key features of ITE for ECEC teachers include 3—4 year degree programmes in universities and
colleges (often labelled Childhood Pedagogy, Pre-school and Pre-primary Pedagogy, etc.), typically
180-210 ECTS. Strong emphasis on developmental and educational psychology, inclusive and
personalized education, play-based pedagogy, ICT in education, intercultural education, and special
(inclusive) pedagogy. Since the 2017 teacher education reform, Lithuania formally frames teacher
education as a continuum from ITE into ongoing professional development. In practice, the ECEC
workforce is therefore largely degree-qualified, with assistants remaining the only group without a
required pedagogical qualification.

Professional development and learning opportunities

Lithuanian teachers (including ECEC) have both rights and obligations to engage in professional
development. Teachers must allocate about five working days per year to qualification improvement,
with pay. National rules require that every three years pedagogical staff undertake CPD in social and
emotional competences and other priority areas set at national level. CPD is a precondition for acquiring
or retaining a higher qualification category, which in turn brings salary supplements. CPD is provided
by municipal teacher education centres, school-based methodological groups and a range of accredited
providers, supporting both formal courses and workplace-based learning.

Research on pre-school teachers (Smilgiené& Masiliauskien; 2020, Smilgiené & Masiliauskiené, 2024)
highlights that they see workplace learning (observing colleagues, open lessons, in-house seminars,
remote courses) as crucial for improving quality and responding to children’s changing needs; main
motives are personal desire to improve, convenience, time-saving, and the growing demands placed
on teachers. At the same time, international reviews (Molinuevo, D., Stepanova, K., & Nixon, J., 2022)
note that time and funding for CPD remain insufficient, particularly for developing inclusive and
intercultural competences in ECEC.

Career structure, retention and progression

Lithuania operates a national career ladder for teachers, including ECEC staff, with four qualification
categories: 1. teacher, 2. senior teacher, 3. teacher-methodologist, 4. teacher-expert. These categories
are linked to additional responsibilities and salary supplements and are accessed through an appraisal
process that explicitly aims to support competence development and career progression. However,
retention and renewal of the workforce are problematic. Reports on workforce (OECD, 2025)
forecasting and novice teachers show a shortage of teachers, with early childhood education teachers
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among the most in-demand groups. The teaching workforce is ageing, and enrolment in teacher
education programmes has declined over the last decade.

Public perception, motivation and attractiveness of (ECEC) teaching

At system level, several sources converge on the idea that teaching in Lithuania has relatively low
social status and limited attractiveness. The Eurydice country overview (2024) explicitly state that the
status of the teaching profession is low and that the profession is unattractive due to low salaries, limited
opportunities to upgrade qualifications and an unattractive public image. A 2024 update of the national
workforce forecast notes that teaching is not regarded as an attractive profession, also highlighting
comparatively low wages and persistent shortages.

For ECEC specifically, the ECEC Workforce Profile describes (Siarova and Buinauskas, 2017) a
strongly feminized sector, low representation of men, and challenges around remuneration and
assistants’ weaker employment conditions, all of which affect the perceived status of working with
young children. Yet, intrinsic motivation is comparatively strong. TALIS 2018 (Koutsogeorgopoulou, V.,
2020) data show that 80% of Lithuanian teachers say teaching was their first-choice career, and at
least 86% chose it to influence children’s development and contribute to society. Around 83% report
being satisfied with their job overall, though satisfaction with salary and working conditions is lower.
ECEC research (OECD, 2025) on workplace learning finds that pre-school teachers are driven by a
desire to improve, respond to children’s evolving needs and share practice with colleagues.

Salary comparisons help explain the tension between high intrinsic motivation and low attractiveness.
Education at a Glance 2025 (OECD, 2025) reports that Lithuanian primary teachers earn about 11%
less than other tertiary-educated full-time workers (still slightly better than the OECD average gap).
National salary surveys suggest that most pre-school teachers earn roughly 900-2 000 EUR net per
month, which is modest given growing expectations and qualification requirements. Summarizing,
ECEC teaching in Lithuania as a profession with high expectations and meaningful work, supported by
a structured education and career system, but still struggling with recognition, workload and pay—key
tensions that shape teachers’ motivation, retention and ongoing learning.

1.4 DEVELOPMENT AND IMPLEMENTATION OF PUBLIC POLICIES

There is no national curriculum for early childhood education in Lithuania. Instead, each early childhood
institution or kindergarten prepares its own curriculum in accordance with the Pre-school Curriculum
Guidelines, and the Pre-school Achievement Inventory, which is an appendix to the Pre-school
Curriculum Guidelines. The new Pre-school Curriculum Guidelines (PCG) and Pre-school Achievement
Inventory (PAI) were approved in 2023 by the Ministry of Education, Science, and Sports of the
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Republic of Lithuania (Order number V-1142). It has brought about a significant shift in emphasis on
play. The Pre-school Curriculum Guidelines emphasize holistic child development. Together with
universal design for learning and other experiential activities, it forms the basis of preschool education
and must be incorporated into the programs prepared by kindergartens. The Pre-School Achievement
Inventory (PAI) strongly supports play as well. It is a tool that helps monitor a child's achievements and
progress. The inventory contains eighteen achievement areas divided into six steps indicating
consistent growth. The correlation between a child's developmental milestones and age is conditional.
Each child is unique, with a different developmental pace and educational experience. Therefore, the
achievements of children of the same age may naturally differ. The PAl inventory distinguishes two age
periods: steps 1-3 describe achievements from birth to age three, and steps 4-6 describe
achievements from ages three to six. Meanwhile, minimal attention is paid to play in the Pre-primary
School Curriculum (2022). The term "play" is mentioned only once in the text of the program and in the
description of competencies. It is not defined in any way, but the frequently used phrases "playing
professions" and "playing with money" suggest that the entire pre-primary program is about purposeful
child development through play.

1.4.1 CONCEPT AND DEFINITIONS OF PLAY

The Pre-School Curriculum Guidelines (PCG) use two interrelated concepts: playfulness and play.
Playfulness is defined as "a child's relationship with the world" and "a feature of all their activities and
learning." The guidelines present eleven key principles of preschool education, one of which is the
principle of playfulness: "Playfulness is a key feature of all preschool education and an integral part of
exploration, experimentation, imagination, and creativity." Play is considered the most important
independent activity for children. It is defined as a source of child development and a means of learning.

Terms that are used - "playfulness", "sensomotor play", "directorial play", "role-play", sociodramatic

role-play, "imaginary play", "narrative play”. It should be noted that free play is not mentioned.

1.4.2. IMPORTANCE AND GOALS OF PLAY

The Pre-School Curriculum Guidelines (PCG) state that the program of educational institutions must
ensure that children's need to play is met, as indicated in the Pre-School Curriculum Guidelines (PCG)
- "the need to play — to have freedom, sufficient time, space, playmates, and the opportunity to create
a children's culture through shared play. The unique value of play as an independent activity for children
is recognized. By constantly observing and sensitively engaging in play when appropriate, adults help
children develop their play skills." This is reinforced by the Pre-School Achievement Inventory (PAl), in
which ability is one of eighteen areas of child achievement that teachers must continuously monitor and
help children develop.
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The Pre-School Curriculum Guidelines (PCG) emphasize the importance of providing children with
opportunities to engage in various play activities, as this is essential for their overall learning -
"Children's learning through play. [...] Children learn by playing sensorimotor exploration games and
independently creating imaginative sociodramatic role-play. Didactic games are used to develop more
specific skills."

According to the Pre-School Achievement Inventory (PAI), children should constantly practice playing
throughout the day to develop their play skills. They should learn to play both independently and with
others, as well as create various types of play, such as directorial play, role-playing, and games with
rules. Children should also learn how to follow the rules of different games and play activities.

1.4.3. RECOMMENDATIONS/ORIENTATIONS ON PEDAGOGICAL
PRACTICES

The Pre-School Achievement Inventory (PAI) has a separate section that describes a child's ability to
play. This section provides detailed descriptions of the steps involved in developing play skills. "By
constantly observing and engaging sensitively in play when appropriate, adults help children develop
their play skills." Teachers strive to maintain a balance between sociodramatic role-playing activities
created by the children and educational games with rules. Teachers are required to observe and
document children's play, as well as collect evidence about the dynamics of play and the pedagogical
strategies that encourage growth in play skills.

1.4.4. REFERENCES TO RESOURCES OR SUPPORT FOR PLAY

Targeted professional development training and seminars on play for teachers were not offered or were
very sporadic initiatives. With the new Pre-School Curriculum Guidelines (PCG) and Pre-School
Achievement Inventory (PAI), the strong emphasis on play highlighted the great need for such training.
A comprehensive education portal has been created where teachers can find all the necessary
information, including education laws, curricula, and methodological materials. The portal also contains
useful information and links for parents and professionals. Currently, thanks to the project "Changes in
Preschool Education Content," No. 10-014-P-0001, resources are available on the Education portal of
the Ministry of Education, Science and Sports. A tool for monitoring the achievements of children
participating in the preschool education program "Achievement Steps." A short, 17-minute film, Part 4:
How to Find a Place for Play in the Curriculum Playfulness, Play, and Learning. A methodological
publication on children's play for teachers is being prepared and is due to be published in early 2026.
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1.4.5. ROLE OF THE TEACHER

Teachers participate in developing the kindergarten curriculum and are responsible for planning
educational activities for their group of children. Teachers play a key role in designing and adapting the
daily schedule and choosing themes that are appropriate for the children's needs and interests.
Teachers follow the Pre-School Curriculum Guidelines (PCG) and Pre-School Achievement Inventory
(PAI) when developing the kindergarten curriculum. Before these documents were introduced, playtime
depended largely on the teacher's approach. Now, teachers must create conditions that allow children
to play and develop their play skills.

1.4.6. MONITORING AND/OR EVALUATION PRACTICES

Achievement steps described in the Pre-School Achievement Inventory (PAI) help teachers monitor,
document, and record each child's and group of children's educational achievements and progress.
Teachers use these records to plan further educational steps, which serve as guidelines for flexible
education planning accessible to every child. Teachers document children's achievements during
everyday situations, playtime, and experiential activities.

In the Pre-School Achievement Inventory (PAI) the ability to play is defined as: (1) ability to stick to the
role assumed in the play; (2) ability to coordinate play actions with other players; (3) ability to organize
the play space; (4) ability to create a play storyline. Throughout the school year, the teacher
continuously monitors and documents the dynamics of children's ability to play and fills out the PAI.
Monitoring and documentation take place continuously, and the PAl is usually filled out twice a year: in
October and May.

1.4.7. IMPORTANCE OF PLAY IN THE DOCUMENT’S ORGANIZATION

Only three sources in the reference list mention the play. In the Pre-primary School Curriculum (2022)
Pre-primary school education program, play is regarded exclusively as an educational instrument, that
is, as a didactic play form. Other documents do not mention it. Clearly, the play has only gained attention
in recent years.

1.4.8. NATIONAL TERMINOLOGY AND TRANSLATION ISSUES

Some of the terms used in Lithuanian to describe play and play types differ from the terms used in
many other countries and in English. In Vygotsky's terms, this is closely related to changes in the
country's history that are still evident today in the use of certain concepts, perceptions, and everyday
practices. Play is one such phenomenon. After 1944, kindergartens and the entire education system in
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Lithuania were guided by curriculums developed in Moscow, so the concept of play and types of play
were based on Russian formulations and were translated from Russian. The play was said to be the
first form of autonomous activity that develops a child’s independence. At the same time, it was said
that adults should guide children through developmental stages. In practice, many teachers began
"training" children by assigning roles and requiring them to follow given play scripts. According to
Shchedrovitsky (1995), this type of play activity resembles "pure pedagogical formation."

After regaining independence in 1991, Lithuania's approach to children's play evolved into a blend of
various theoretical perspectives, pedagogical systems, and educational practices, a trend that
continues to this day. This is particularly evident in the treatment of "free play." In fact, the concept of
free play did not exist in Soviet preschool pedagogy, and it was not included in the daily schedules of
children's groups. Children were permitted to play for 10—15 minutes between organized activities or
routines. Perhaps because of this historical tradition, Lithuania still has a culture of direct adult guidance
during playtime. The most common type of play observed in groups is educational, didactic play, which
is a structured activity. Free play causes concern among teachers, who constantly emphasize that
"children do not know how to play on their own."

The terms used to describe the types of play: "directorial play" — “rezislrinis zaidimas”; "role-play" —

’
”. o« ", o«

“vaidmeny zaidimas”; “sociodramatic role-play” — “siuzetinis vaidmeny zaidimas”; “collective directorial

play” — “kolektyvinis rezisarinis Zaidimas”; "narrative play” — naratyvinis Zaidimas”.

The criteria for evaluating the quality of different types of play may also vary slightly. For example,
advanced role play abilities are evaluated based on four important criteria: (1) ability to stick to the role
assumed in the play ("gebéjimas zaidime laikytis prisiimto vaidmens"); (2) ability to coordinate play
actions with other player ("gebéjimas koordinuoti zaidimo veiksmus su kitais Zaidéjais"); (3) ability to
organize the play space ("gebéjimas jvaldyti ir organizuoti Zaidimo erdve"),; (4) ability to create a play
storyline ("gebéjimas kurti Zaidimo siuzetg").

1.4.9. COUNTRY-SPECIFIC CONSIDERATIONS OR UNIQUE INITIATIVES

Since 2019, the Vilnius City Municipality, in collaboration with EDU Vilnius, has funded the
implementation of narrative play in Vilnius kindergartens. The project aims to enable preschool teachers
to master the narrative play and learning method through training and consultation. From 2019 to 2021,
114 teachers from 25 Vilnius City Municipality preschools participated in the training. More than 1,300
children participated in the project. From 2023 to 2025, 17 new preschool institutions participated in the
project. The project continues in 2025-2026.
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1.5. MAIN CONCLUSIONS OF CURRENT POLICIES

New documents, guidelines, and descriptions of achievements have radically changed the situation
regarding play. For the first time, Lithuanian educational documents emphasize the importance of play.
However, this only applies to children aged 1 to 6, as play has no place in the pre-primary curriculum.
Play is only mentioned as form of learning. This raises questions about the continuity of children's play
and their opportunities to play.
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SECTION Il. DESK RESEARCH: REVIEW AND ANALYSIS OF
LITERATURE REVIEW

2.1. INTRODUCTION

The aim of the scientific literature review was to identify the results of scientific research related to the
play of preschool children. It turned out that the main research related to the play of young children is
carried out by a group of scientists (Hakkarainen, Bredikyte, Brandisauskiene and Sujetaite-
Volungeviciene). They study the children's pretend play and the aspects of child development and
education related to it. There are few more scientific studies dedicated to the play of preschool children:
two dissertations (Sujetaite-Volungeviciene and Jacitnaite) and individual works of scientists (for
example, Juodaityté, Malinauskiene, éiauéiuliené).

The literature review was conducted based on the ERIC and EBSCO databases. The search terms
were early childhood education, preschool age, play. The studies had to be conducted in Lithuania
within 10 years, published in scientific publications. The found studies were analyzed according to the
following criteria: research question/goals, theoretical framework, participants/sample,
measures/instruments, challenges/barriers faced by professionals, needs reported by professionals
and implications for practice/policies and future directions.

2.2. CHALLENGES/BARRIERS IN INCORPORATING PLAY INTO
ECEC PRACTICES

A review of the scientific literature has revealed several fundamental barriers that hinder teachers from
developing early childhood education through play.

First of all, it becomes clear that teachers do not have sufficient knowledge about free or pretend
children's play (Bredikyte, and Brandisauskiené, 2023; Bredikyte et al., 2015). They lack knowledge
and practical skills on how to support and encourage children's play, so many teachers do not engage
in joint play (Hakkarainen et al., 2015). If they do engage, they plan events in detail, including
educational activities, and try to implement them all at any cost. Observations of play confirm that most
teachers are not inclined to change their plans, which means that they do not cooperate with the child
in the game. It seems that the teacher's actions do not involve children, and he does not turn this activity
into cooperation (Bredikyte, and Brandisauskiené, 2022).

Secondly, when assessing children's play and their impact on children's development and education, it
becomes clear that educators have certain beliefs about children's play activities, and they tend to
structure children's play and turn it into educational or work activities. Educators believe that: (1)
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children are not interested in learning while playing unless they receive a reward for doing so; (2)
success and results become more important to children than the act of playing; (3) adult-controlled play
is perceived as the most effective way for children to learn and (4) play has little educational value
because it is too pleasurable for children (Juodaityte et al., 2015). Therefore, it is clear that educators
do not have a deep understanding of what a child's play is and what its benefits are for a child's
development and education.

Third, despite technological advances, teacher education in higher education institutions and the
underlying philosophy of teacher education in Lithuania may have changed little over the past decade,
so it is unclear whether teachers will be prepared to properly integrate and combine children's role-
playing games and digital technologies (Brandisauskiene et al., 2025). Also, it is becoming clear that
future teachers also do not always use emotional signaling in play, which leads to less successful
children's play (Sujetaité-VolungeviCiené, 2022). Thus, even when training early childhood teachers,
their ignorance and lack of understanding of the meaning and content of play can be a barrier that
prevents them from using play as a basis for the education of young children.

It should be noted that specific conditions for implementing play (spaces, materials, resources, time)
and the involvement of families/communities in play have not been researched in Lithuania.

2.3. NEEDS OF PROFESSIONALS IN INCORPORATING PLAY

The analysis showed that teachers' needs for implementing play-based early childhood education
practices have been analyzed very minimally. According to Bredikyte and Brandisauskiene (2025),
teachers emphasized the need for practice and consultation to master narrative play. They considered
it important to analyze video footage to enable them to observe, reflect on, and analyze their
participation in shared play with children and other colleagues. Also, the studies by scientists (Bredikyté
et al., 2015; Hakkarainen et al., 2015) revealed that professionals need more comprehensive training
about children's play. This need is confirmed as essential by the analysis of teachers' barriers presented
above: teachers do not have a deep understanding of play as the main way of education of preschool
children. They tend to see early childhood education as a didactic activity, therefore they need
professional training on play.

2.4. IMPLICATIONS FOR PRACTICE, POLICY, AND FUTURE
DIRECTIONS

The analysis of scientific articles has clearly revealed the practical importance of the educator's
activities related to play. Play activities should be co-created by adults and children as a common model
for optimal child development and learning. It is the teacher who can help all children develop their play
skills (while also promoting the optimal development of other skills) by playing with them, noticing those
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who may need help in the play in developing the plot of the play, creating a role or following its rules.
The development of a young child's play goes through certain stages - from playing together with an
adult (or a more experienced child) as a play model, then to cooperative play with an adult as a partner,
and only finally can the child engage in collective children's play without an adult. Therefore, the teacher
must deeply understand the child's play and be able to join in with it in order to raise the child's play to
a higher level.

A review of the literature revealed that play as the key method of early childhood education had not
been examined at the educational policy level. Therefore, it is necessary to continue research on young
children's play in various directions, including how play is positioned in early childhood education policy.

It should be noted that today's concept of preschool education in Lithuania is inseparable from the most
important landmarks and values of the European Union's educational development. Therefore, the
recognition of play at the national level is very important (as discussed in Section 1). It is likely that,
taking this into account, there may be more research related to the characteristics, time, spaces,
materials, resources and etc. of play in preschool children.

When reviewing future research directions, it is also worth mentioning one recent work by Lithuanian
scientists (Brandisauskiene et al., 2025) related to digitalization and preschool children's play. The
study recommends that educators prioritize free or role play environments, even in digitalized
educational contexts. Digital tools should be integrated into imaginative play in such a way that they
are positioned as symbolic instruments rather than the main object of play. The findings of this study
may also be relevant to policymakers seeking to support high-quality early childhood education. Given
the increasing use of digital tools in preschools, it is emphasized that the role of imagination in early
childhood education should not be underestimated and that it deserves a central place in educational
practice.

2.6. MAIN CONCLUSIONS OF LITERATURE REVIEW

A review of the scientific literature has revealed several fundamental barriers that hinder teachers from
developing early childhood education through play. This is a lack of knowledge and skills among
teachers related to understanding the play and the practical aspects of its implementation. It is evident
that teachers are still guided by the notion that the education of a preschool child must be based on
didactic activities. There are also signs that early childhood teacher training does not place sufficient
emphasis on play as the key form of learning for children of this age. Therefore, there is a very clear
need to provide pre-service and in-service teachers with the basic knowledge and skills to support and
promote young children's play at all levels of teacher professional development (both initial and in-
service).
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Therefore, in view of this, it is necessary to continue and expand the field of research related to young
children's play. It is necessary to study both the practical aspects of play and the activities of the
educator, as well as educational policies that presuppose play as a fundamental right and way of
education for young children.
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SECTION Ill. FIELD RESEARCH: INTERVIEWS, FOCUS
GROUPS, FIELD OBSERVATIONS

3.1. INTRODUCTION

The EDUPLAY project presents as its first objective to map the needs and challenges of pre- and in-
service teachers/headteachers in using play in Early Childhood Education and Care (ECEC). In order
to complete this objective, field research was developed directed towards gaining informed knowledge
on the state of play in ECEC in Lithuania. The research focused on the level of national policies,
research outcomes, professional development initiatives, and practices.

Specific goals of this work were: (a) to identify the current challenges and gaps of ECEC systems in
regard to the use of play pedagogy and relevant policies; (b) to identify pre- and in-service teachers
and headteachers training needs to make effective use of play in promoting children’s learning; (c) to
identify current play practices in all-day settings of the participating countries.

3.2. PROCEDURES OF THE FIELD RESEARCH

The field research for the EDUPLAY project in Lithuania was conducted in October and November
2025. Interviews with headteachers and focus groups with in-service teachers were held online via
Teams. The students participating in the direct observations visited groups at various kindergartens in
November.

Individual Interviews with Headteachers

The analysis drew on five valid interviews with headteachers. All participants were women. The mean
age was 50 years. In terms of professional experience, headteachers had been in their current role for
an average of 8 years (SD = 7.0). The institutions they coordinated served children in settings with
considerable variability, ranging from 100 to 700, corresponding to an average of 274 children (SD =
246.7).

Focus-Group Interviews

A total of 24 early childhood in-service teachers, who participated in focus group interviews were
included in the analysis. All participants were women. The average age was 48 years (SD = 9.9).
Participants were distributed across age groups (see appendices). Regarding educational background,
18 teachers (75%) held a bachelor’s degree, 3 teachers (12.5%) held a master’s degree, and 3 teachers
(12.5%) indicated having another type of qualification, described as ‘professional school’. Concerning
professional experience, in-service teachers reported an average of 19.4 years of experience in
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education overall (SD = 13.4). Regarding classroom structure, teachers reported that the institutions in
which they worked had, on average, 149 children (SD = 70.5). The number of adults per classroom
ranged from 2 to 4, with an average of 3 adults.

Direct Observations

A total of 10 classrooms and playgrounds were observed. All classrooms were in urban areas. All
observations took place in kindergarten settings, eight in public schools (80%) and two in private
schools (20%). The number of children per classroom ranged from 12 to 17, with a mean of 14 children
(SD = 1.7). The number of children with special needs per classroom ranged from 0 to 2.

50 play episodes were observed (M = 5.6 episodes per classroom; SD = 3.0) and most of activities
were child-initiated (83.3%). In Phase 1, construction play (20.4%) and social play (19.4%) were the
most frequently observed types, followed by rule-based play (17.2%) and imaginative play (15.1%).
Creative play (11.8%) and outdoor play (10.7%) were less common, and object play (5.4%) was the
least frequently observed type. In Phase 2, construction play (18.2%), social play (18.2%), and object
play (18.2%) were the most frequently reported types of play. Creative play (15.9%) was moderately
common, followed by rule-based play (11.4%) and outdoor play (11.4%). Imaginative play (6.8%) was
the least frequently reported play type.

In Phase 1, the teacher most frequently adopted the role of observer (30%), followed by facilitator
(26.7%) and helper (20%). The co-player role was less common (13.3%), and the director role was the
least frequently observed (10%). In Phase 2, the observer role also remained the most frequent
(26.7%), followed by the helper role (23.3%) and the facilitator role (20%). The co-player role
represented 16.7% of occurrences, while the director role accounted for 13.3%.

Finally, half of the observers (50%) reported lacking confidence on items relating to teacher—parent
collaboration. Specifically, items Q10, Q11, Q12, Q13 e Q14 showed the highest frequencies of “not
confident” responses, indicating an area where targeted support or professional development may be
warranted.

3.3. MAIN FINDINGS

3.3.1. CHALLENGES/BARRIERS IN INCORPORATING PLAY INTO ECEC
Attitudes towards play

The main challenges identified by all the headteachers were teachers' attitudes toward play and a lack
of competencies related to play pedagogy. According to the principals, it remains difficult for teachers
to move away from the traditional academic teaching model that has long dominated Lithuania.
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Teachers either continue to adhere to the academic approach (learn — we repeat or prefer to work tasks
that develop various academic skills in children. They often perceive play and learning as two separate
activities. As one headteacher noted, teachers do not view play as a form of education.

Additionally, in-service teacher’s reports reveal differing perspectives on play—ranging from structured
and didactic play to free, child-led imaginative and role play. From the didactic play perspective, the
main challenges include limited spaces for play and insufficient resources for different types, such as
sensory play materials. For the other group of teachers who advocate for more time dedicated to free
and imaginative play, the primary barrier is colleagues who are unwilling to participate in child-led play.

Most teachers report that parental perspectives pose a significant barrier to play. Parents want to see
their children "working" on exercise sheets rather than playing. The concern that children will not be
prepared for school remains a persistent challenge.

Competencies to engage in play

Teachers still have varying levels of knowledge about play. According to headteachers, in-service
teachers lack sufficient competence in how to engage in play, support it, assess children's abilities
during play, and interact with children with special educational needs. Lithuania has been undergoing
an inclusive education reform for the past two years, aiming to educate all children, including those with
special educational needs, in general classrooms. And this remains a challenging practice to engage
all children in play. Pre-service students identified several other challenges. For example, teachers do
not know how to manage conflicts between children that arise during playtime. As one student notes,
"There are always one or two children in the group who try to disrupt the flow of play. This leads to
arguments and situations that are difficult for teachers to manage." They also mention a lack of physical
and flexible spaces for children to play and say that teachers do not always know how to join or continue
the play at the right moment to keep the children's attention.

Time for play

One of the main challenges for all in-service teachers is finding time. Allocating time for play during
various activities becomes a barrier. Additionally, preserving the play areas that children have
constructed for later use is also challenging. More than half of pre-service teachers also identify a clear
challenge: educators often allocate too little time for children to play freely. Due to scheduled daily
routines and planned activities, children's playtime is often strictly controlled. Teachers call children to
eat, do exercises, and so on, interrupting playtime too quickly even when children are still engaged.
Lithuanian hygiene laws pose another obstacle for time to play because, according to teachers, these
regulations prohibit the use of valuable play resources, forcing them to violate the norms.

3.3.2. NEEDS OF PROFESSIONALS IN INCORPORATING PLAY
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Need for theoretical background and methodological tools

The headteachers clearly recognize the need of play pedagogy knowledge. For them it is important to
understand which play tools are necessary and valuable for young children, given the wide variety
available and the difficulty in making appropriate choices. The importance of deepening teachers'
understanding of play tools may help appreciate the possibilities or even create play without any
objects. Pre-service teachers also say that methodological materials with examples of play and support
from colleagues and mentors in sharing experiences and ideas would be useful. Several students point
out the need for more variety in available tools and materials, especially open-ended play objects that
encourage children to create their own play scenarios.

Need for practical skills

All headteachers agree on the significant need for teachers to receive practical training with supervision.
This practice encourages and highlights the positive aspects of teachers' interactions when playing with
children. According to the leaders, teachers understand the skills children should develop during the
preschool years but often lack knowledge of how to foster these skills in a manner that is acceptable
and engaging to children—that is, through play.

In-service teachers also report a need for practical knowledge. They are interested in courses that
present practical examples and incorporate the narrative play method. Teachers seek resources that
are more flexible and can inspire various types of play, such as easily movable furniture to rearrange
play areas, costumes for role play, adaptable outdoor play spaces, and additional space for play props.
Pre-service teachers indicate that training in moderating play and regulating children's behavior during
play is very important, when considering the needs for implementing play in practice. One student noted
that learning how to document the play process, plan and observe children's play, and highlighting their
learning achievements through play would be useful. Many say that clearer recommendations, practical
examples, and observing play-based activities led by experienced teachers would be helpful.

Communication tools about play: for parents, primary school and public

Teachers emphasize the necessity of communication with parents and primary school teachers. It
remains unclear for them how children learn through play. Although Lithuanian state documents
recognize play as the primary method of preschool education, local authorities still do not always
implement this approach. For example, certification procedures are not aligned with the new policy,
and local governments have a limited understanding of the role of play. The headteachers also identify
a need for methodological literature and educational resources for parents. They believe it is crucial to
inform the public about the benefits of play for a child's development and educational achievements,
as many parents currently focus primarily on a child's reading, writing, and arithmetic abilities.
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3.3.3. PRACTICES, PROJECTS, OR INITIATIVES PROMOTING PLAY

Didactic and teacher-led play

In the descriptions provided by pre-service teachers about the current situation regarding play in
kindergartens and in their own studies, two common practices related to play can be observed. First,
more than half of the future teachers mentioned educational games that teach children academic
subjects, such as reading and counting, in a playful way. One pre-service teacher wrote, "When
learning letters in the preschool group, we built them out of wooden sticks and arranged them with
chestnuts, foam pieces, and pencils. We 'hunted' for letters scattered around the group and spelled our
names and short words with the letters we had assembled. It was much easier for the children to
remember the letters, so we learned to write them easily and enjoyably." Another teacher notes that
children create a story while playing and then each child draws and decorates their sentences so that
we can all make a book together. The examples provided by headteachers predominantly featured
didactic or teacher-led play, such as learning letters and numbers, exploring natural phenomena, or
building a city from recycled materials.

Free and creative play practices

As in-service teachers report, play is an integral part of everyday life. Play may manifest differently
across various age groups. Role play such as “Café”, “Hospital” is often combined with learning
objectives. Play takes place both indoors and outdoors. Group outdoor trips may inspire play; for
example, teachers bring play materials related to the trip, and children build bridges. For imaginative
play, teachers prepare the space collaboratively with the children, developing the plot together. Play is
also adapted during transition periods. Teachers read books, integrating play activities with characters
and adventures from the stories.

Future teachers also note that educational activities include artistic elements combined with
playfulness. For example, they implemented a thematic project on light and shadows. During this
project, the children freely created with blocks and transparent materials, explored light reflections, and
presented their creations to their peers. Another practice is free play; however, according to student
observations, it occurs less frequently. One student mentioned an outdoor play session where children
created a "forest town" using twigs, leaves, and pinecones as a successful example. The student
observed that the children were eager to interact and invent stories about the animals living in the
houses they built. The teacher intervened only as necessary, offering ideas without taking control of
the play. According to the student, this is an excellent example of how a teacher can foster children's
creativity by granting them freedom and trust.
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The headteachers also highlight positive instances of free play: they personally engage with children
during playtime, teachers collaborate with parents on joint projects (for example, children learning about
games their parents and grandparents played), and they provide spaces for children’s imaginative free
play, such as pretending to be sailors navigating the ocean or playing pirates.

New national guidelines promote play

Following the approval of the new Guidelines for the Development of Preschool Education Programs
(2023), Lithuania has clearly established a national early education policy emphasizing play as the
primary method of child education. This approach is also evident in certain municipalities, as noted by
three out of five heads of preschool institutions. These leaders confirm that municipalities, which serve
as founders of preschool education institutions, allocate sufficient funding for play equipment.
According to in-service teachers, as Lithuanian state regulations have changed recently, the status of
play has increased. Teachers support play more actively. They report that they began to modify
environments, provide provocations, engage more in play themselves, and incorporate educational
goals into children's play.

3.4. IMPLICATIONS FOR PRACTICE, POLICY, AND FUTURE
DIRECTIONS

There remains a lack of understanding regarding the role of play in Lithuanian preschool education
practice. At the same time, it is crucial to develop practical skills for applying knowledge about play
effectively. The criteria for observing play within groups of children, as well as methods to support the
development of children's play, are not well understood. It is essential to help teachers learn how to
use their knowledge confidently, both in their teaching and in educating parents. Clear theoretical
frameworks and practical tools are needed for teachers, kindergarten leaders, students, and parents.

Practical learning is essential for educators to understand how to connect imaginative, creative, and
free play with children's learning goals, as well as how to interpret games and their developmental
progress. Not all educators recognize the differences between play led by adults and those initiated by
children. The teacher's role in play is often unclear. There is a lack of practical guidance on selecting
play materials or recognizing when such materials are unnecessary. It is important to adapt, evaluate,
and implement a scientifically grounded approach to technology, as it increasingly integrates into the
kindergarten environment.

The family plays a crucial role in either limiting or supporting play. Many parents still lack understanding
of how play and learning interact during the preschool stage of a child's development. Concerned that
their child may be unprepared for school, parents often place pressure on kindergarten teachers to
equip their children with school-ready educational tools. Preschool education communities often
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maintain a cautious attitude toward play. They do not always fully understand its significance and
benefits, nor do they consistently rely on it as the main educational method in their daily practices.

3.5. IN-DEPTH EXPLORATION OF FIELD RESEARCH (OPTIONAL)
3.5.1. CONCEPTUALIZATIONS OF PLAY BY PARTICIPANTS

Participants define play in various ways. Some emphasize child-initiated play, where children create
their own play spaces and are free to play independently. Others mention narrative play, a method in
which adults join the play and collaboratively engage in a playful process with the children. Finally,
some participants refer to educational or didactic games that have specific rules and clear educational
objectives related to numbers or letters.

3.5.2. PERCEIVED IMPACT AND BENEFITS OF PLAY

Kindergarten teachers in Lithuania are beginning to view play as a motivating and effective learning
activity. They observe children's progress when the children generate more ideas independently.
Teachers no longer need to provide all the ideas themselves. Instead, they are starting to create
environments that encourage children to act autonomously. Teachers are pleased to see that children
can be independent and demonstrate knowledge without direct instruction. When children engage in
play, behavioral problems decrease, and they discover more ways to solve problems on their own.

3.5.3. ROLE OF PROFESSIONALS IN CREATING PLAY OPPORTUNITIES

Teachers who were motivated to search for information on the Internet discussed creative play projects
with children. They noted that children do not need many tools to engage in play. Once teachers had
read more and gained a deeper understanding of the benefits of play, they were able to talk about a
variety of play spaces and how to make them more engaging so that children would stay and play
longer. Play materials from home were also mentioned, as teachers often ask parents to bring items
for play that are not necessarily toys. More experienced teachers, particularly those who have raised
their own children, shared that they carefully select play that is important for children's development
and incorporate it into their group environments.

3.5.4. FAMILY PARTICIPATION IN PLAY

In Lithuania, there is still no widespread recognition of the importance of play in early childhood. Parents
often prioritize preparing their children for the academic demands of school while in kindergarten. As a
result, children complete exercise sheets in their workbooks and learn to read. According to in-service
teachers, parents are pressuring children to focus on learning rather than playing in kindergarten. They
comment, “Oh, at least you learned something,” especially when they see the worksheets that the child
brings home from preschool. On the other hand, if the teacher actively communicates with parents
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about the importance of play, families become more involved in creating different play spaces using
materials from home.

3.6. MAIN CONCLUSIONS OF FIELD RESEARCH

The main goals for field research were: (a) to identify the current challenges and gaps of ECEC systems
in regard to the use of play pedagogy and relevant policies; (b) to identify pre- and in-service teachers
and headteachers training needs to make effective use of play in promoting children’s learning; (c) to
identify current play practices in all-day settings of Lithuania.

Lithuanian field research revealed that kindergarten leaders, in-service and pre-service teachers
observe similar challenges. It is emphasized that attitudes towards play activities still vary, ranging from
completely child-led play to teacher-coordinated play with established rules. A significant challenge for
Lithuanian teachers is their engagement in children's play. It is difficult to determine the boundaries
between helping and dominating the play, where children are meant to act independently. Finally, a
notable barrier is time—how to find and create sufficient opportunities for children to play, develop, and
sustain their play activities.

Teacher training in Lithuania remains a critical need. All study participants emphasized that, in addition
to theoretical and methodological guidelines on play pedagogy, practical courses and concrete
examples of how to apply this knowledge are essential. Supervised learning was also highlighted as
important. Another key area requiring attention is parent education. Teachers, feeling pressure from
parents, find it difficult to fully adopt play pedagogy.

The current state of play in Lithuania is ambiguous. The updated national guidelines for early childhood
education support play, which has led to visible positive changes. Headteachers, in-service and future
teachers provided examples of creative and free play. However, some educators still do not view play
as an educational tool and tend to undervalue its didactic significance. Additionally, parents often lack
information about the benefits of play for a child's development. As a result, teachers try to meet
parental expectations by relying on primary school methods to prepare children for school.
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CONCLUSION

In Lithuania, over the past five years, education policy related to early childhood education (new
documents, guidelines, and descriptions of achievements of young children in ECEC) have radically
changed the situation regarding play. For the first time, Lithuanian educational documents emphasize
the importance of play. However, this only applies to children aged 1 to 6, as play has no place in the
pre-primary curriculum. At this stage of education, play is mentioned only as a form of learning. This
raises questions about the continuity of children's play and their opportunities to play.

Although at the legislative level, the play of young children is recognized as an essential source of their
development and education, a review of the scientific literature has revealed several fundamental
obstacles that prevent teachers from developing preschool education through play. This is the lack of
teachers' knowledge and skills related to the understanding of play and the practical aspects of its
implementation. It is evident that teachers are still guided by the view that the education of a young
child should be based on didactic activities. There are also indications that play, as the main form of
learning for children of this age, is not sufficiently emphasized in the training of early childhood
education teachers.

Lithuanian field research has revealed the same trend, and these challenges are identified by
kindergarten leaders, in-service and pre-service teachers. They state that the approach to play activities
varies from completely child-led play to teacher-coordinated play with set rules. A significant challenge
for Lithuanian teachers is their engagement in children's play. It is difficult to determine the boundaries
between helping and dominating the play, where children are meant to act independently. Finally, a
notable barrier is time—how to find and create sufficient opportunities for children to play, develop, and
sustain their play activities.

Teacher training related to play remains highly needed in Lithuania. All participants in the study
emphasized that in addition to theoretical and methodological guidelines for play pedagogy, practical
courses and concrete examples of how to apply this knowledge are necessary. Parental education was
also emphasized, as teachers are afraid to implement play pedagogy in early childhood education
classes due to pressure from parents.

Thus, summarizing the analysis, it can be seen that the current situation in Lithuania is ambiguous. The
updated national guidelines for early childhood education support play, which has led to visible positive
changes. School leaders, pre-service and in-service teachers apply creative and free play in their
practice. However, play is still undervalued as an educational tool, and its educational value is not
widely recognized.
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ANNEX 1: DESCRIPTIVE OVERVIEW

Individual Interviews with Headteachers

The analysis drew on five valid interviews with headteachers. All participants were women. The mean
age was 50 years (SD = 10.4). Three participants were aged 46-55 years (60%), one was aged 25-35
years (20%), and one was aged 56 years or older (20%).

All the participants had a master’s degree. Regarding location, two participants worked in small towns
(40%), two worked in cities (40%), and the remaining participant worked in a town (20%).

In terms of professional experience, headteachers had been in their current role for an average of 8
years (SD = 7.0). The institutions they coordinated served children in settings with considerable
variability, ranging from 100 to 700, corresponding to an average of 274 children (SD = 246.7).

Focus-Group Interviews

A total of 24 early childhood in-service teachers, who participated in focus group interviews were
included in the analysis. All participants were women. The average age was 48 years (SD = 9.9).
Participants were distributed across age groups as follows: one teacher (4.2%) was younger than 25
years, one teacher (4.2%) was aged 25-35, eight teachers (33.3%) were aged 36—45, eight teachers
(33.3%) were aged 46-55 years and six were aged 56 years or older (25.0%).

Regarding educational background, 18 teachers (75%) held a bachelor’s degree, 3 teachers (12.5%)
held a master's degree, and 3 teachers (12.5%) indicated having another type of qualification,
described as ‘professional school.

In terms of work location, eight teachers (33.3%) worked in cities, eight teachers (33.3%) in small towns,
six teachers (25.0%) in towns, one teacher (4.2%) in villages and one teacher (4.2%) in large cities.

Concerning professional experience, in-service teachers reported an average of 19.4 years of
experience in education overall (SD = 13.4). Regarding classroom structure, teachers reported that the
institutions in which they worked had, on average, 149 children (SD = 70.5). The number of adults per
classroom ranged from 2 to 4, with an average of 3 adults (SD = 0.8). Concerning children’s age groups,
10 teachers (43.5%) taught 6-year-olds. Five teachers (21.7%) worked with children under 3 years old,
and four teachers (17.5%) taught 5-year-olds. Two teachers (8.7%) worked with mixed-age groups of
3—6-year-olds, while one teacher (4.3%) worked with 3-year-olds and another (4.3%) taught a mixed
4—-6-year-old group.
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Direct Observations

A total of 10 classrooms and playgrounds were observed. All classrooms were in urban areas. All
observations took place in kindergarten settings, eight in public schools (80%) and two in private
schools (20%).

The number of children per classroom ranged from 12 to 17, with a mean of 14 children (SD = 1.7).
The number of children with special needs per classroom ranged from 0 to 2. The number of adults per
classroom ranged from 1 to 3, with an average of 2.5 (SD = 0.7) Concerning children’s age groups, five
classrooms (50%) served 4-6-year-olds, three classrooms (30%) served mixed-age groups (3-6
years), one classroom (10%) worked with 3-year-olds, and one classroom (10%) worked with children
under 3 years old.

A total of 50 play episodes were observed (M = 5.6 episodes per classroom; SD = 3.0). Most activities
were child-initiated (83.3%), while teacher-initiated activities accounted for 16.7%. In Phase 1,
construction play (20.4%) and social play (19.4%) were the most frequently observed types, followed
by rule-based play (17.2%) and imaginative play (15.1%). Creative play (11.8%) and outdoor play
(10.7%) were less common, and object play (5.4%) was the least frequently observed type. In Phase
2, construction play (18.2%), social play (18.2%), and object play (18.2%) were the most frequently
reported types of play. Creative play (15.9%) was moderately common, followed by rule-based play
(11.4%) and outdoor play (11.4%). Imaginative play (6.8%) was the least frequently reported play type.

In Phase 1, the teacher most frequently adopted the role of observer (30%), followed by facilitator
(26.7%) and helper (20%). The co-player role was less common (13.3%), and the director role was the
least frequently observed (10%). In Phase 2, the observer role also remained the most frequent
(26.7%), followed by the helper role (23.3%) and the facilitator role (20%). The co-player role
represented 16.7% of occurrences, while the director role accounted for 13.3%.

Finally, half of the observers (50%) reported lacking confidence on items relating to teacher—parent
collaboration. Specifically, items Q10, Q11, Q12, Q13 e Q14 showed the highest frequencies of “not
confident” responses, indicating an area where targeted support or professional development may be
warranted.
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ANNEX 2: THEMATIC ANALYSIS OF INTERVIEWS HEADTEACHERS

1. Challenges and obstacles in integrating play into preschool education practices

Kategorija Subkategorija PagrindZiancios citatos
"Cia yra didziulé problema, su kuria
Neigiamas pozidris | Zaidimg mes dabar susidarém. Tai tada mes
Sudétingumas dél mokytojy irgi negalim sakysim, kai kalbam apie
kompetencijos tai, kad nu man yra svarbu, kad vaikas

apskritai keiCiam poziarj j vaikg dabar
tai pakeisti, bet ypac kai kaita yra
darbuotojy, tg pozidrj be galo sunku”.
"jis nemato svarbiausios veiklos kaip
Zaidimo va €ia irgi to tokie iSSukiai.”

TP

kurie ten yra délionés, kurios jau iS
Kompetencijy, susijusiy su Zaidimo karto jau beveik padarytos. Ar dar ta
pedagogikos jgyvendinimo, trikumas | prasme vat Sitie dalykai visiskai
uzblokuoja vaiko karybiSkumg”.
"Mums reikia kazko kito, kas galéty
mus na uzvesti, vél kazkaip zaisti”
"[Mums reikia] naujos metodikos,
naujy pavyzdziy naujy, dabar
ypatingai kaip kaip zaisti su su
specialiaisiais ugdymo poreikj vaikais
kyla klausimy, kaip juos jtraukti”

Tai va Cia turbadt ir jus ménesj yra
klausimas, kiek misy mokytojai, kaip
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profesionalai, na mato ir geba jzvelgti
tam tikrus, tam tikras galimybes
naudojant vieng ar kitg Zaidybine
priemone arba patj zaidimg kaip net
be priemonés*.

Pasilikimas prie akademinio mokymo

” A8 neslépsiu, tikriausiai mes po
truputj tai iSgyvendiname. Tai
akademinis ugdymas yra toksai, nes
daug paprasciau ne su vadinamus
iSmokstam kazkg spalvas ar kazkg
pakartojam. Tai vat pas mus
didZiausia Kliatis, kad mes dar vis
atsiranda to, kad akademinio
mokymo®.

2. Professional needs when integrating play

Kategrija

Subkategorija

PagrindZiancios citatos

Poreikis suprasti zaidimy ir zaisly
specifikg pagal amziy

Vaiko zZaidimo stebéjimas ir aptarimas

"Kai pradedam kalbét, kad tai yra labai
svarbu, o tai kaip tada, tai kas €ia taip
svarbu?”

"Ir grizta, tai ziarékit, sakau, Zidrekit,
kaip kaip zaidzia ten vaikai?”
"Daugiausia Zaidimai grupése jvairaus
amziaus vaiky grupése. Tai labai
skirtingai integruojami <...> viskas
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priklauso nuo mokytojo, nuo mokytojo
kdrybiSkumo.”

Zaidimo reik8meés supratimas tam
tikrame amziuje

,Labai didele reikSme, manyciau, turi
mokytojo ikimokyklinio, ugdymo
mokytojy arba prieSmokyklinio
ugdymo mokytojo supratimas. Kg
Zaidimas gali duoti vaikui? Kokie
galéty bati atpazinimo procesai,
atpazinimo mintj, kad na, pripazinkim,
ZaidZia ne tik vaikai, ZaidZia
suaugusieji ir na kiekvienas turime
tam tikrg tikslg tame Zaidime ir
atpazjstame savo ir psichologinés tam
tikras savybes.”

.Priemoniy mes jsigyti tikrai galime
sau leisti tokj dalykg. Turbit esminis
klausimas, kaip mokytojas mato tg
priemone ir kaip mokytojas geba jg na
panaudoti ugdymo procese? Kiek
mokytojo paties yra supratimas ir
suvokimas, kg zaidimas arba tame
Zaidime naudojamos priemonés gali
duoti realiai.”

Tévy Svietimas

Kalbéjimas su tévais apie zaidimg

»1uréjom susitikimus su tévais ir é¢jom
per per visus susirinkimus ir kalbéjau
apie iki programas, kad pirmiausia
mes pradésim nuo Zaidimo”.

Pagalba renkantis Zaidimus

"Reikty pagalbos pirmiausia
vadovams na renkantis Zaidimus ar
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Pagalba vadovams dél zaidimo priemones. Cia vat yra didziulis, kad
pasirinkimo na toks paleistas patiems spresti, bet
Cia galbat tokio reikéty na akademinio
pozidrio, kuris galéty na sugrgzinti
juos ar ne ziurekit, kas yra reikalinga,
kokios tai turéty bat priemonés?”

3. The current situation regarding play in educational institutions

Kategorija Subkategorija Pagrindziancios citatos
} .Priemones yra éiuolaikiélfos. Na,
Zaidimo priemoniy turéjimas Didelé pasiula zaidimo priemoniy pavyzdziui, iSmaniosios. Siuo metu

Siuo metu masy mokytojas moko, kaip
reikia dirbti su iSmaniu grindim ir kad
yra puiki priemoné akim ir tiems
vaikams, turintiems specialiyjy
ugdymosi poreikiy, kad ir
nusiraminimui, ir stimuliacijai tam tikrai
ir visa kita, o grindys nupirktos prie$

metus.”

»1iKrai yra nuostabiy mokytojy, kurie
Mokytojy noras taikyti Zaidimo Mokytojos iesko ir taiko naujus patys ieSko patys mokosi, niekam
strategijg kaip vaiky ugdymosi bada Zaidimus ir priemones nezinant niekur nedeklaruoja ir tas

naujgsias metodikas, ir priemones
patys tai, ko niekam nu ta prasme
neateina man pasakyti, kas Zinot, vat,
a$ Cia dabar jau sugalvojau, Sitaip
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padarysi tikrai ne, bet na suzaidé tokie
dalykai i tiesy, nes tai néra, deja, dar
visiSka norma misuose mano galva.*
Mokytojai vis daugiau pripaZzjsta ,Zaidimas kaip sgveika... Ugdymo
Zaidimo verte srityse vienas dalykas labai padeda
vaiky emociniy jgudziy lavinimui,
fiziniam aktyvumui, pazinimui tiek
saves, tiek pasaulio supancio. Na
socialiniai jgtdziai labai svarbu, nes ir
komunikacija ir gebéjimas bati
visuomenéje, dirbti komandoje, dirbti
individualiai, gebéti uzsiimti vienam ir
pacCiam gebéjimas jsiklausyti j kitus.
Aisku, ugdo ir istverme ir jéga.”
Siekis, kad ugdymas vykty per Zaidimas, yra neatsiejama proceso
Zaidimus dalis. Pas mus darzelyje tai yra kiek
kasdieniné veikla, jie integruojami j
visas ugdymo sritis, zaidimai ir vaikai
mokosi per jvairius zaidimus. Mes
stengiameés, kad ugdymas vykty per
Zaidima.
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ANNEX 3: THEMATIC ANALYSIS OF FOCUS GROUPS WITH IN-SERVICE TEACHERS

1. Challenges and obstacles in integrating play into preschool education practice

Kategorija Subkategorija PagrindZiancios citatos

3T18. Man tai norétysi, kad grupéje
nebdty tokie masyvas baldai, jie labai
Nusistovejes pozilris j zaidimg trukdo | Ribojanti aplinka sunkus, pakelti neina. Taip norisi
erdve iSstumdyti, pakeisti tai turim nu
taip jau su vaikais jie padeda, ten ir
ten nezZinau, ko po Sesis po keturis
nesSam tuos stalus sunkiausius, ten
norétysi pakeisti stalus jstaigoje, kad
nuo kad jie nu galétume lengviau
perstumdyti erdve.

Nepakankamos didaktinés priemonés | 3T12. Man gal, kaip dirbant su
maziukais, tai daugiausia troksta
priemoniy sensorinei veiklai.

Ir paciai pasirtpinti kartais tikrai yra
ganeétinai sudétinga. Ir, a8 manau, kad
nuo to kazkiek galbat net ir veiklos
nukencia, nes nu visko susirinkti nu ne
visada pati gali. <..>Samteliai,
pilstymo jrankiai, jvairts tokie
rutuliukai Zeliniai, ta prasme dirbti su
sensorika.

3T09. Siaip atrodo lyg ir visko turim,
bet as va tiem tokiem bandymam cia ir
dabar trumpalaikiy tokiy nu
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uzc€iuopiamy tokiy priemoniy
bandymams, as sakyciau, kad turéty
bat dar labiau daugiau ir jy galbat nu
vat ir patys vaikai galéty karybiSkesni
tada bat; ir, sakykim, ir mokytojas
galbat daugiau eksperimentuoty,
bandyty ir tas... Sity, o Siaip mes turim
grupéj ir tas interaktyvias lentas, ir tas
bitutes.

Kolegy nenoras zaisti 3T06. <...>ko man truksta tai nu vat
Zmoniy drgsos zaisti, tiesiog drgsos
Zaisti leisti sau, ten pakvailioti, ar ne. Ir
as$ labai dziaugiuosi, kai kolegés tg
daro, kai nu vat kai joms pavyksta ir
kai jos leidzia sau, tada j tai ... irgi nu
labai labai grazu, bet nu €ia vat irgi
apie tg, vat ko norétysi. <...> Zmoniy,
kuriems nebaisu zaist, suaugusiy
Zmoniy, batent, ne tik vaiky...

3T04. <...> i8S0kj matau tame, kad
pedagogai, kaip Cia pasakyt, lauko
Zaidimy ne visuomet bana pasiruose.

v v —

ty, kur visg laikg ir vaiky neturéjau,
eidavau su jais ten ir purvintis, ir
pasivolioti, ir lakstyt, ir gaudyt.
Grieztos higienos normos riboja 3T01. <...> padéjejom reikia tvarkytis.
Ir turi susitvarkyti, nes reikia valyti,
tvarkyti, o paskui vél... va tas ateis
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sanepideminé ir vienu Zodziu vat va
tas va dalykas dél tvarkos Svaros.

Prasta Zaidimo kompetencija

Sunku vaiky grupe jtraukti

3T19. Mano grupés mano grupei tai
gal ar man gal tas visy vaiky ar kai
kuriy vaiky jtraukimas kartais buna
iSSukiy <...> visiSkai Zaisti yra tarsi
nejdomu ir taip labai.

Konflikty sprendimo kompetencijos
trGkumas

3T19. konkurencija, emocijos daznai
<...> tiesiog isterijos iStinkancios, ir ir
nu, ir kartais tas toks man iSsukis, kad
nu niekaip neuzsikabina uz zaidimo.

Sunku mokytojoms jsitraukti j Zaidimg

3T04. AS gal dél to zaismingumo, kaip
atsako, kad galbut pedagogai, nei-
nejsitraukia, as§ manau, <...> zmonés
i$ saves nebeturi to vaikiSko Zaidimo
dZiaugsmo ir to noro, o galbadt ir darbe
bdna tam tikry visokiy, kaip Cia
pasakyt, dalyky ir kartais tai uzmusa
Zmoguje tg tokj zaisminguma, tok|
nusiteikimg, kad vat Siandien as
ateisiu ir a8 su vaikais zaisiu, kaip
sako, ateina atidirba.

Zaidimo laiko trikumas

Sunku rasti laiko

3T01. ISSukis gal bana — vaikas
pradeda zaisti ir keiCias reziminis
momentas, reikia pabaigti; arba kieme
Zaidé, na viskas, laikas eiti j grupe
valgyti. Nu tai jie kitg nu bina
nuliddimuy; ir ir, aiSku, tesia kitg dieng
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arba grupéj kazkaip tesia, bet va tas
va iSSukis su laiku, kad prasideda
kokia jdomi tas tas zaidimas, ta veikla
ir prasideda jau kita veikla, ar ten ar
ten salé, muzika, muzikos laikas, ar
ten kazkoks tai reZiminis momentas,
kur tas rezimas. Zaidimas turi bditi
nutraukiamas, tai va reikia kazkaip
suktis tg zaidima.

3T20. AS dar sakyciau, truaksta mums,
pedagogams to laiko kartais paruosti
tiems Zaidimams ar surasti
priemonem. Mes iS tikryjy tikrai
aukojam tam savo laikg, atrodo, yra ty
nekontaktiniy valandy, bet jos iSeina
visiems popieriams, o, pavyzdziui,
tikrai nu kad ir ty paciy déziy
suradimas ten parduotuvéj nu jisai
reikalauja to laiko ir atvezimo, ir ty ty
resursy, dar aiSku, atimi i$ savo
Seimos i$ tikryjy...

Sudétinga iSsaugoti jau sukurtg 3T18. <...>man tai labai nepatinka,
Zaidimo erdve pavyzdZiui, man tai nu skaudu, kai
vaikai pasistato statinius ir jiems
sakoma, dabar reikia eit valgyt, dabar
susitvarkyt, reikia susitvarkyt, as tiktai
noréciau palikti. Bet nuo mok-
mokytojo padéjéjos — Man reikia
plauti, man reikia...
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2. Professional needs when integrating play

Kategrija Subkategorija PagrindZiancios citatos
Teorinio pagrindimo ir metodologiniy Svarbi aisSki zaidimo teorija ir praktika | 3T04. <...> a$ studijavau Vilniaus
jrankiy poreikis kolegijoje ikimokyklinio ugdymo, tai

labai patiko déstytojas tikrai buvo ir
Zaismingos, ir praktikos, kg mes tikrai
daug iSbandém ir skirtingy darzeliy, ir
destytojai tikrai stengiasi duoti ir
pavyzdZiy, ir uzduocCiy batent tam
Zaidimui. Ir as ten dalyvavau kartu ir
Erasmuse ir ten buvo apskritai
ugdymas per penkis pojucius, tai tas
irgi labai daug davé tokio praktinio
suvokimo, kaip zmogui, tarkim, nu kad
ir pradéjusiam dirbti, neturiniam
vaiky, kaip tuos vaikus per visus tuos
penkis pojucius, kaip sakant, visam
ugdymui, Zaidimui paliesti. AS tikrai
patenkinta tom studijom.

3T06. <...> labai dziaugiausi VDU
Svietimo akademijos studijom Vilniuj,
nes labai nu taip kokybiskai
koncentruotai, nu ypac turint vat
patirties tos pedagoginés, ir turint kitos
patirties, ar ne, tada taip labai
koncentruotai, nu kg galima per tg
trumpg laikg duoti, bet kartu labai
daug ty tokiy gyvy pavyzdziy. Tai vat
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ta pati déstytoja Agné nu kiek jdomiy
ir smagiy pavyzdziy.

Reikalingi metodiniai jrankiai 3T02. AS galbat i$ savo pusés as
Kauno kolegijoje baigiau mokslus. Tai
a$ kaip tik sakycCiau, kad pas mus nors
praktikos ir buvo nemazai, bet apie
patj zaidimg kazko konkretaus nelabai
ir buvo, labiau per visokius
matematinius kazkokius darbelius,
prie staly sédéjimg, tai galbat as is tos
pusés, kad apie patj zaidimag kaip apie
naratyvg buvo tik uzsiminta, bet nieko
visiSkai konkreciai nebuvo plétojama
tiktai vai- nu drama buvo; taip bet jau
Cia buvo kaip ir sustatyti specialus
pasirengimai, nu, kaip ir Sventém
kazkokiom.

Praktiniy gebeéjimy poreikis Reikalingi paktiniai pavyzdziai 3T06. <...> viena yra iSklausyti teorijg.
Nu viena yra perskaityti knyga, kurig as
tarp kitko irgi kolegém vis sidlau, sitlau
ir nepersiskaito, ar ne, bet visai kas kita
yra nu vat su tokiais jkvepianciais
destytojais kaip vat Vilniaus ... VDU,
kaip a$ sutikau Vytauto Didziojo
universitete, nu vat kai ateina zmonés
patys tikintys tuo; kai galima praktiskai
iSbandyt, pavyzdZiui, i$ karto praktiskai
simuliuot situacijas, suzaist, daryt ... a8
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tai buciau labai uz  tokius
koncentruotus praktinius mokymus.
3T05. AS pritarCiau, as pritarCiau dél
mokymuy, netgi galbit su namy darbais
ir tam tikrais namy darby atlikimy
ataskaitom, kad nepasakyty Gerai,
gerai pabandysiu, o tikrai praktiskai
pritaikyty savo darbe.

3T19. Norétume, norétume Vvisi
norétumém... Tiesiog kazkg apie
Zaidimg apskritai ta prasme kazkag
konkretaus pasidlyt ar rekomenduoti
negaliu, nes nezinau, ar kas nors
reikéty ieskoti, kur Cia kas vyksta. Taip
konkrecCiai apie zaidima.

Lankstls resursai 3T20. Siaip man labiausiai ir padeda
tas aplinkos, kazkiek pakeitimas. Jei
gu nu vat | jprastg aplinkg atne$ém
kazkokj naujg daiktg ar kazkg naujo ar
pakloji ar kazkg uzdengti vél ir tada vat
kazkoks naujas daiktas labai inspiruoja
tg Zaidimg. Ar ten lagaminas baty ar
gamtiné medziaga, ar Siaip kokios
kepurés kostiumai. Net nereikia daug
vat vat, tokie dalykai, aplinkos
pakeitimas labai skatina tg Zaidimg
naujai kazkaip atsiskleisti.
Komunikacijos priemonés su tévais ir | Sudétinga komunikuoti su tévais 3T20. <...> tévams dar labai reikia tos
mokytojais mokykloje informacijos apie tg zaidimg. Nors
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atrodo, nu bandai jiems kazkaip tg
svarbg, bet jiems ne, nes kazkaip... IS
forumuose irgi — nu tik zaidzia
darzelyje. Ten vat blogas tas darzelis,
jeigu tik Zaidzia, o vat pratyby tai

nedaré
Pradinés mokyklos mokytojai 3T18. Mokytoja nenori suprast, as
reikalauja kito lygio turiu praktikante dabar nu, kuri vaikg

vedé j darzelj gal prieS penkiolika
mety na ir kai pamaté, kaip dabar
augimas vyksta, oho sako, nu jdomu,
bet sako tai kaip €ia dabar mokykla, o
sakau, tai su uztat vaikai
smalsaujantys, nes jam jdomu mes
jam nu smalsumg jdiegiam, tai va taip
ir reikia daug kalbeét va tada su
mokytoja pradiniy klasiy.

3T15. <...> matomai gal pradiniy
klasiy mokytojai labiau spaudZzia tuos
visus, kad nu jiems ta programa ...
paliepia jau po pusmecio skaityti, kad
vaikai skaityty, tai ... o mes dabar
kazkaip tai galvojam mes eisim per
Zaidimg ir kiek gebésim tiek gebésim,
bet tévai labai bijo, kad, atseit, dar
nemoka raideles pazjsta, bet vat gal
dar nemoka skaityti, nu vat tas juos
labai ggsdina.
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3T18. Mes rodom per susirinkimus,
sakykim, tg filmuotg medziagg. Ar
tévai tada supranta, kad per tg
Zaidimag vaikai daug atranda, bet tai
pasitaiko grupéje vienas du tévai,
kuriems atrodo, kad nu tai kazkaip
jeigu jau randa uzduotéle darant, tai
sako nu va, kaip gerai, Zodziu, jau tu
Cia dabar rimtu dalyku uzsiémei ten
tai, bet tai ne visi.

3. The current situation regarding play in educational institutions

Kategorija

Subkategorija

PagrindziancCios citatos

Didaktinis Zzaidimas

Akademiniai ir technologiniai jrankiai

3T08. “<...>kalbg irgi galima vystyti tik
naudojant visokius tokius didaktinius
Zaidimus ir naudojant skaitmenines
technologijas ir irgi turim tokiy
Zaidimy. Taip pat ir aplinkos
pazinimas visada vyksta per kazkokig
patyriminj tokj Zaidimg, kada vaikai
tapo mokslininkais, kazkokig
laboratorijg, jie atlieka kazkokiy
bandymuy, eksperimenty visokiy."

Laisvas zaidimas

Zaidimas integruojamas kasdienybéje

3T05. ,<..> kaip integruojamas
Zaidimas | kasdiene ugdomajg veikla,
<...> jis yra neatsiejamas ir,
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pavyzdZziui, imkime netgi matematinj
mastyma, lavinima, mes tai darome
Zaidybine forma. PavyzdZziui, vaikai
Zaisdami laisvg Zaidimg virtuvéléje,
namus ar parduotuve, mokytojas — tai
as arba mano kolegeé, jinai labai
kdrybinga yra — stebime, kg jie veikia,
kg jie zaidzia ir tuo metu paklausiame,
pavyzdziui, Kotryna, kiek puodeliy
kavos tu man Cia dabar padarai? ir
mes tada skaiCiuojame ir tiesiog
kiekvieng dieng ugdomoji veikla,
ugdymasis yra neatsiejamas nuo
Zaidimo pas mus, ir nesvarbu, kokia
tai baty sritis pasiekimy.”

Skirtinga erdvé zaisti 3T18. Siuo metu, kaip sakiau vaikai
naujai grupe pradéjo lankyti ir as €ia, ko
gero, bus Reggio Emilia Zaisly grupéje,
kaip ir pakeiCiau j batent tas perdirbtas
medziagas ir labai pasiteisino, tai
vaikai kuria jvairias konstrukcijas. Mes
dabar buvom su vaikais zygyje po
miestg, jiem patiko tiltas, kadangi iS
vaiky idéjos ta tema Tiltai, tai jie
konstravo tiltus. Tai tikrai labai jdomiy
konstravo, konstravo visg savaite ir vis
skirtingus, ir netgi sugalvojo paskui
tokj, kad jau pastatyti tiltg nuo skaiciy
iki raidziy salos ir tenai pats tiltas iS ty

s
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visy korteliy ir Cia jau fantazija tikrai
atsiskleidzia, jie ten ir déjo ten tuos
akmenukus, ir ten nu zidréjau, ir upes
kdre po tiltas, ir atrodo viskas gerai.
Naujos valstybinés gairés paremia Pokycius atneSa naujos valstybinés 3T05. <...>ir manau, kad iS vadovybés
Zaidimg gaires pusés baty gerai, ta prasme kaip
pasakyt, parodyti savo pavaldiniams,
tai yra mokytojams, kodél svarbu
Zaisti naratyvinj Zaidimg ir kad tai yra
atnaujintose gairése, ir misy visose
atnaujintose ikimokyklinio ugdymo
programose nepakeiCiamas dalykas.
Mokytojy parama zaidimui 3T08. ,Nu nejmanoma jsivaizduoti
vaiko be zaidimo. Cia vaikui
gyvenimas, visas gyvenimas vaiky tai
Zaidimas ir pas mus aisSku, ir
ugdomosios veiklos metu mes
naudojam pastoviai zaidimg ir vykdo-
vykdom tik Zaidimo formos formos. Ir
vaikai taip pat turi laisvg pakankamai
laikg, kada jie gali patys inicijuoti savo
Zaidimg, sugalvoti ir tam turim
pasiruost- pasiruostus ir kampelius, kur
galima kazkokius siuzZetinius Zaidimus
Zaisti ir stalo Zaidimams turim
pakankamai daug medZiagos.
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4. Praktikos, programos ar iniciatyvos, skatinancios zaidima

Kategrija Subkategorija PagrindZiancios citatos

Zaidimas pagal mokytojus Vaiky inicijuotas zaidimas 3T03. AS noréciau papasakoti tokius
Zaidimus, Kkur jie vaizduojamieji be
Zaisly, be jrankiy, tiesiog savo
rankomis destyti: iSgauti pintine, rinkti
nuo Zzemés kazkg jsivaizduojamo,
tiesiog pasakyti, kad mes vaziuojam j
miestq ir jie taip vaizduoja, kad jie
vaziuoja, jie i$ karto suséda kaip |
autobusg, aiSku, kaZkas primena, kad
gal reikia bilieto, béga, iSsitraukia
popieriaus lapg, pieStukus, tuoj
suséda, tuoj jie piesia, kaip jie
jsivaizduoja tg bilietg, vienas mates,
kitas nemates bilieto, tiesiog zidri, kaip
kitas pieSia tg bilietg jsivaizduojama,
tada vél, o kur tg bilietg pasidéti ir vat
vat jie tiesiog i$ nieko, i$ nieko kuria
Zaidima.

Naratyvinis Zaidimas 3T02. ,<...> dirbu ankstyvojo amziaus
grupéje, tai mes visuomet stengiames
tuos Zaidimus zaisti, gyvu-
pasitelkdami gyvulines pasakas. Tai
Siuo metu ZaidZiam Zaidimg naratyvinj
kartg per savaite dazniausiai, kartais
pagal vaiky poreikius ziarime ir
pavyksta zaisti truputélj dazniau, jeigu
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iSkyla kazkokiy problemy grupéje ir
Zaidziame zaidimg su kurmiu ir ereliu.
Jie visuomet prisimena ir stengiamés
integruoti veiklas su tai susijusias, tai
patj zaidimg laisvai inicijuodami patys
dar nezaidzia, kadangi dar labai mazi,
bet jau pradeda tuos vaidmeninius
Zaidimus.

Edukaciniai zaislai 3T21. Galiu pasakyti, labai mégsta su
tais Siaudeliais vaikai pas mus statyti,
kur yra tie Siaudeliai ir tie tokie kryZiukai
j kampus, mégsta labai zaisti su Sitais.
Labai su ZoLO konstruktorium. Gal
Zinot, gal girdéjot ZoLO konstruktorius,
ZoLO  konstruktorius, jisai ten
neapibréztos formos, visokiausios
detalés, tai labai kdrybingas,

Suvoktos Zaidimo naudos Vaiky idéjos gauséja 3T16. <...>paklausdavau, kg jus Cia
statot, tai ten tokiy istorijy
prisiklausydavau. Tai tas jy
kdrybiSkumas, irgi ta fantazija,
vaizduoté taip veikdavo

3T13. <...>vaikai labai duoda patys
daug idéjy ir ir gali plétoti ilgai tuos
Zaidimus.

Mokytojas kuria aplinkg 3T20. Siaip mes i$ tikryjy turim gana
nemazai, bet Cia dél to, kad kad mes,
kaip mokytojos, ieSkom ir renkam po
visus padevetus ir is namy tempiam
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jvairius daiktus ir ir nu ir namy
apyvokos, ir gamtines medziagas, ir
visokius kitokius. Tai vat, o Siaip tokia
turim ty jprasty plastikiniy dalykuy,
lego...

Vaikai veikia savarankiskai 3T16. Jeigu ir tuo, kuo jeigu tiktai
padésim kazkg naujo, tai jie tada turés
ka veikt, nors turi jie, eina tuos visus
turime Sitas ir sieneles tyringjimy,
jiems vis tiek kiekvieng dieng ateina
vis jie kaip nauja, tai jie Cia turi kg
veikti, jie kaip kaip tie peliukai visur
eina. Nebudna taip, kad neturéty kg
veikti, o su didesniais jy ten néra. Tai
aisku, irgi pagrindinis tas zaidimas yra
Seima, su- mergaités eina su lélytém
dazniausiai zaisdavo. Berniukai na
mano berniukai tai labai buvo
pagrindinis zaidimas tai buvo su lego
kaladélém, jeigu tik tai yra kazkokio tai
laisvo, atsikéle po piety ar koksai
laisvesnis laikas, tai jie visg laikg tik
tais tos kaladélés ir ten jau prikurdavo
jvairiausiy ten visokiy ir kosmosas
atsirasdavo.

Zaidime mazéja konflikty 3T03. <...> net ir jsitraukia tie SUP
vaikai, kada ir jis nori bati vairuotoju ir
jis nusipieSia nu su padéjéja tg vairg
vaizduojama, ar ne, ten iS popieriaus
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lapo greitai greitai tik tai ir séda Salia
vairuotojo ir ir niekas nepyksta, kad ten
sédi du vairuotojai, tiesiog nu jau taip
mes taip bégam | tg kdrybg ir net
nepykstam, kad sédi tas vaikas, kuris
nu masy akim galbat yra kazkiek tais
kitoj puséj turéty bati, galbat, bet mes jj
priimam, mes jj priimam taip, kaip jisai
toks vat gal tas ir vairas, jo ne toks, kokj
mes turim, nu jsivaizduot, bet taip...
Zaidimo galimybiy kdrimas Jkvépimo ieSko internete 3T12. <...> leskojimas informacijos
internete, ieSkojom, kaip dirba Kkiti
darzeliai, kokios idéjos ir tik tas va,
tiesiog, pati viena ieSkai, kaip ir
viskas, nes iS moksly is tikryjy zinokit,
nu mazai kg paémiau naudos.
Vaikams nereikia daug priemoniy 3T21. Turim ty zaisly, bet bet vaikai
nu mieliau irgi su tais pasigamintais
Zaidzia. <...> su savo zaidZia irgi labai
mielai.
Priemoneés iS namy buities 3T06. <...> muisy darzelis yra Siaip
labai ekolo- uz ekologijg ir ne uz
pirkimg kazkokio naujo daikto, bet
ieSkojimg, kaip panaudoti, atrasti
kdrybinius sprendimus daiktams.
3T16. Jo. Labiau mégsta Zaisti su
namy apyvokos daiktais tikrais.
Technologiniai zaidimai 3T08. Resursy turim pakankamai,
uztenka viskam ir laisvam vaiky
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Zaidimui, ir masy veiklai Zaidybinei
pakanka, netgi turim tokiy dalyky, kuriy
mes dar turim ir galvojam, kaip mes
naudosim, reikia dar apgalvoti; ir
pavyzdziui, kaip ta vot pelyté, kuri
moko vaikus programuoti, dabar vat
mes turim tg pelyte, irgi galvojom, kaip
mes naudosim.

Seimos dalyvavimas Zaidimuose Aktyvus tévy jtraukimas 3T14. AS dar gal pridur€iau, pas mus
jstaigoje irgi dar vyksta ir zaidimai per
bendruomenes, ir ir su kitom grupém
Zaidimai vyksta ir net jtraukiam
tévelius, net ateina | grupes irgi
pravesti savo prisimena ar zaidimus,
kaip ir Sok j mokytojy batus ar ten
pasaka pasekti, tuo tuo labiau ir per
turizmo dieng tai vyksta visokios
iSvykos, einam  laukg, statom
palapines, vaikai daug judriy zaidimy,
visokiy Zaidziam tikrai ir sportiSky
Zaidimy labai. Jsitraukia.
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